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Attached is the list of intent to enroll which is on our excel sheet and not translating well to 
this word.doc or pdf. 
 

Corey	Anne	De	Santis	 4	 1st;	3rd;	5th;	7th	 	  
christine	robin	hendrickson	 2	 adan	hendrickson,6th	grade	 ari	hendrickso 	 	
julia	smart	 2	 aiden	smart,	grade	7	 alex	smart,	5	 	
Sarah	Guillerman	Dooley	 1	 Alana,	Kindergarten	 	  
Writen	-	Rachelle	Clemmy	 1	 Anele	Attix	Age	3		 	  
Benjamin	Prichard	 2	 Anneli,	2rd	Grade	 Kuuipo,	2nd	G 	
Minna	Freeman	 2	 Anneli,	3rd.	 Kuuipo,	3rd.	 	
Joanna	Wheeler	 1	 Ariana	Wheeler	pre	k	(born	june	30,2011)	 	  
Erin	Gaines	 2	 Asher	Kindergarten	 Fia	2nd	Grade	 	
Meredith	Friedman	 1	 Ayden	Teraoka,	2nd	grade	 	
Mana	Jampa	 1	 Bodhi	5yrs	 Bodhi	Jampa	 	
Dawn	Worley	 2	 callie	Worley,	pre	K	 Ashlyn	Worley 	 	 	
Elizabeth	Sancho	 2	 Camila,	kindergarten	 Helena,	first	gr 	
Cheryl	Garma	 1	 Caylee,		3rd	grade	 	  
Sonrisa	Stepath	 2	 Cecilia,	2	 Alexander,	pre 	 	
Hilda	morales	 1	 Charlotte	ixchel	kailani	ku	morales-Widmer	 	  
Rose	Simon	 2	 Coby,	7th	grade	 Christian,	5th	g 	 	
Corissa	Kopmann	 1	 Connor	6th	grade	 	  
Patricia	Agustin	Melendez	 1	 Danya,	2nd	grade	 	  
Vicki	Cano-Braman	 1	 David	Braman,	3rd	grade	 	
Desiree	Wakuta-Matsuda	 2	 Emily,	1st	Grade	 Grant,	4th	Gra 	
Jessica	Hollies	 1	 Eva	Alohilani,	2nd	Grade	 	  
Jenni	Batalucco	 3	 Evan	6th	grade	 Ella	3rd	grade	 	 	
Shannon	McHenry	 2	 Evan,	7th	 Cheyenne	10th	 	
Rita	Manderfeld	 1	 Evelyn	,	Kindergarten	 	  
Erin	Medeiros	 1	 Evora	1st	grade	 	  
Dr.	Kathleen	Scarbo	 2	 Finnegan,	Kindrgarten	 Adelaide,	1st	g 	
carlie	gill	 1	 Hallie	Gill,	1st	grade	 	  
Collin	Darrell	 2	 Harper	1st	grade	 Paxton	1st	gra 	
Nicola	&	Robert	Sherrill	 2	 Hudson,	Kindergarten	 Scarlet,	1st	Ga 	 	
Written	-	Stephanie	Kgrieger	 1	 Hunter	Aiva	-	Grade	Grade	2	 	
Karla	Palamanos	Bollmann	 2	 Ian	Bollmann,	5th	grade	 Mateo,	1st	gra 	 	
Stacey	Lindberg	 4	 Imani,	tenth	grade	 Abraham	and	 	 	 	 	 	 	
Sarah	rhinelander	 2	 Itanu,	kindergarten	 Graciella,	seco 	
Kelli	Bowen	 1	 Jade,	first	grade	 	  
Melissa	Saalfeld	 2	 Jakob,	4th	 Bodhi,	prescho 	 	
Maroesjka	Pedersen	 1	 Jazmine	Pedersen-	Kindergarten	 	

John	Young	 2	
Jessie	Young,	Preschool,	would	start	Fall	of	
2017	

Tyler	Young,	P 	 	 	 	 	
2017	 	

Lia	E	Richards	 4	 Joseph,8th	 Jakob,7th	 	 		 	 	
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Hosanna	Snyder	 1	 Judah,	Kindergarten	 	  
Sheila	Calcagno	 1	 Kaheleilani	Kanos,	8th	 8th	 	
Miranda	Dornfeld	 1	 Kai	Dornfeld,	2nd	grade	 	  
Patricia	Brooks	 2	 kailana,	preschool	 noelani	,	presc 	 	

robert	demond	 3	 kainoa	demond	preschool	 kaleo	demond	 	 	
	 	 	
	

Donna	Apilado-Schumacher	 1	 Keale	Schumacher,	3rd.	Grade	 	
Yvette	Togikawa	 2	 Keani	Eight	Grade	 Leiala	Senior	 	
Karla	Villanueva-Bernal	 2	 Kilian,	preschool	 Riley,	Kinderga 	
Shannon	Rasmussen	 2	 Kona	3rd	grade	 Sage,	11th	gra 	 	
Sherry	Dire	 2	 Lauren	Freundt	 Ashley	Freundt	 	
Jennifer	Henderson	 2	 Leela	,	6th	 Narayan,	1st	 	
Jennifer	Schwartz	 1	 Levi,	Kindergarten	 	  
Vanessa	Palamanos	 2	 Luisa	-3rd	grade	 Julia-Pre-K	 	
Tedra	Baymiller	 1	 Luna	Baymiller,	First	Grade	 	  
Roberta	Johnson	 2	 Madeline,	2nd	Grade	 Piper,	Pre	K	 	
Kristen	Jung	 2	 Mailah	Jung,	Second	Grade	 Levi	Jung,	Kind 	 	
Stuart	Rosenthal	 1	 Makani,	6th	 	  
Donna	Daum	 2	 Makayla,	1st	Grade	 Cody,	Prescho 	 	
Written	-	Kristen	Jung	 2	 Malah	Jung	-	Grade	2	 Levi	-	Kinderga 	
jacqueline	leineweber	 1	 Mia,	kindergarten	 	  
stacey	lindberg	 3	 mosiah,	3rd	grade	 abraham,	5th	g 	 	 	 	
Katherine	Margaret	Muzik	 	 N/A	 	  
Sherry	Tancayo	 2	 Noel				10th	 Mele.	4th	 	
Amalia	Gray	 2	 Noelani	Gray	Kindergarden	 Nakoa	Gray	2n 	 	 	
Leilani	Smith	 2	 Oliver,	Kindergarden	 Luna,	Preschoo 	 	
Aina	Mei	Koppel	 3	 Omar,	6th	grade	 Levi,	2nd	grade	 	 	
Amber	Hartnell	 1	 Orus	Hartnell-Haramein,	grade	4	 	
Jesica	Matsuoka	 2	 Phoenix,	6th	grade	 Finn,	2nd	grad 	 	
Laura	Sabbe	 1	 Phoenix,	Kindegarten	 	  
Kelly	Lealani	French	 1	 Preschool	Level	DOB	8.27.14	 	  
Jamie	Marie	Baldwin	 1	 Raegan,	kindergarten	 	
Karla	P	Villanueva-Bernal	 2	 Riley	Bernal,	Kindergarten	 Kilian	Bernal,	P 	 	
Siobhan	Thielen	 2	 Rio	Thielen,	Preschool-Kindergarten	 Noah	Thielen,	 	 	
Jessica	bever	 3	 Rowan	bever	K	 nai'a	bever	2n 	 	 		 	
Justine	Bennett	 2	 Rowan,	1st	grade	 Zachary,	3rd	g 	
lina	skinner	 1	 Ryan		skinner,	5th	grade	 	  
Katie	Mae	Carlson	 2	 Sereniti				7	 Koda	5	 	
Written	-	Katie	Cailson	 2	 Sereniti	-	Age	12	 Koda	Age	11	 	
kimberly	Acierto	 1	 Sunny	Acierto	grade	1	 	  
Elizabeth	Reeves	 2	 Sylvan	Reeves,	3rd	grade	 Nimai	Reeves,		 	 	 	
Sarah	Mecagni-Bogner	 2	 Tatum	Bogner,	3rd	grade	 Taelynn	Bogne 	 	 	 	
Jessa	Wells	 1	 Teoni	Wells-Palacio,	Pre-school	 	
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Section II. A. 3 – School Data 

Include, as Attachment C (5 page limit), a listing of the DOE complex area(s) that these 
students will most likely come from and a listing of both public and private schools with the 
grades the proposed school plans to offer that are located in the same areas that the proposed 
school plans to pull its student population from. 

According to the 2013 Kauai County United States Census bureau, an estimated 69,512 people 
live on the island of Kauai.  Alaka`i O Kaua`i may draw from the following DOE public 
schools which are at capacity or overcroweded (according to Bill Arakaki, Kauai 
Superintendent).  In addition, there are possible students at private and charter schools they 
may choose to come to Alakai O Kauai. 
  

http://www.hawaiipublicschools.org/ConnectWithUs/MediaRoom/MediaKit/Pages/home.aspx 

 

Public Elementary Schools (year 1 K-4, year 2 K-5) 
● Kapaa Complex - Kapaa Elementary School - 889 
● Kauai  Complex - Elsie H Wilcox Elementary School  - 807 
● Waimea Complex - Koloa Elementary School - 384 
● Kauai Complex - King Kaumualii Elementary School – 593 
● Waimea Complex - Ele`ele Elementary School - 461 
● Waimea Complex - Kalaeho Elementary School - 472 

 

 
Public Middle Schools (by year three, add grade 6) 

● Chiefess Kamakahelei Middle School  - 953 
● Waimea Canyon Middle School - 427 
● Kapaa Middle School  - 647 

 
Public Charter Schools 

● Kawaikini Charter School -141– Hawaiian Immersion 
● Kanuikapono Charter School -201 – Hawaiian Project -base 

 
 
Private Schools 

● Island School (private)- 367 
● St. Catherine School (private)- 162 
● Olelo Christian Academy (private)- 28 



Attachment D: Standards – K 6 / Scope and Sequence

Alaka`i O Kaua`i Charter School Attachment D, Page 1

English Language Arts 

 

Primary Grades (Kindergarten – Grade 2): “Learning to Read” 
The goal of the literacy program in the primary grades is learning to read, learning to write, and learning to use speaking and listening skills to 
communicate. This prepares students for the next stage of literacy, “Reading to Learn.” 

In the primary grades, K–2, students apply knowledge of phonics when attempting to read unknown words. As students move from 
Kindergarten to 2nd grade, they learn to identify and apply knowledge of phonics ranging from consonant sounds, vowel sounds and irregular 
patterns to decode words. Students first learn to fix reading mistakes by looking at the pictures and initial and final consonants and eventually 
learn to use their knowledge of letter sounds, words, and sentences to read unknown words. By the end of 2nd grade, students will recognize 
at least 200 words automatically in text. Students will learn to read text at a rate that is conversational and with expression. Students will show 
their understanding of literary and informational text by summarizing, making connections between the pictures and story and identifying 
important facts. Students’ vocabulary will expand in all subject areas through discussion of text that they listen to or read independently. 
Students will learn to express their understanding of text orally and in writing. Students will read more challenging texts and materials as they 
progress through grade levels. Some writing guidelines may seem similar from year to year. However, with practice at each grade level, 
students continue to learn and apply the rules of standard written English and to strengthen and expand their vocabulary, use of language, and 
organization of ideas. 

Kindergarten 
In kindergarten, students will learn the alphabet and the basic features of letters and words. They will break down spoken and written words 
into syllables and letters and identify the sounds each letter makes. These important skills will enable students to learn new words and to read 
and understand simple books and stories. Students will also learn to write and share information in a variety of ways, including drawing, 
writing letters and words, listening to others, and speaking aloud. In kindergarten, students will read stories and poems. Additionally, they 
will read to learn information about history, the world, science, and other areas.  
 
Major Outcomes:  Students will know/understand/ be able to… 
Reading Literature 
• With help from the teacher, students retell stories, including key details. 

ELA Continuum of Learning 

K – Grade 2 

“Learning to Read” 

Grades 3-5 

“Reading to Learn” 

Grades 6-8 

“Complex Analysis and Problem-
Solving” 
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• With help from the teacher, students name the author and illustrator of a story and define the role of each in telling the story. 
Reading for Information 
• With help from the teacher, students ask and answer questions about key details in a text. 
• With help from the teacher, students identify what person, place, thing, or idea a picture shows. 
Writing 
• Using a combination of drawing, dictating, and writing, students name what they are writing about and supply some information about the 

topic. 

Grade 1 
In grade one, students will build important reading, writing, speaking, and listening skills. Students will continue to learn the letters and 
sounds that make up words. They will think, talk, and write about what they read in stories, articles, and other sources of information. In their 
writing, students will work on putting together clear sentences on a range of topics using a growing vocabulary.  

Major Outcomes:  Students will know/understand/ be able to… 
Reading Literature 
• Students retell stories, including key details, and show that they understand the lesson or moral of a story. 
• Students identify who is telling the story at various points in a text. 
Reading for Information 
• Students ask and answer questions about key details in a text. 
• Students use the illustrations and details in a text to describe key ideas. 
Writing 
• Students name a topic and supply some facts about the topic. 
• Students provide some sense of closure. 

Grade 2 
In grade two, students will continue to build important reading, writing, speaking, and listening skills. They will think, talk, and write about 
what they read in variety of texts, such as stories, books, articles, and other sources of information including the Internet. In their writing, 
students will learn how to develop a topic and strengthen their skills by editing and revising.  Writing tasks in grade two may include stories, 
essays, reports, and persuasive paper.  

Major Outcomes:  Students will know/understand/ be able to… 
Reading Literature 
• Students retell stories and determine their central message, lesson, or moral. 
• Students acknowledge differences in the points of view of characters, including by speaking in a different voice for each character when 

reading dialogue aloud. 
Reading for Information 



Attachment D: Standards – K 6 / Scope and Sequence

Alaka`i O Kaua`i Charter School Attachment D, Page 3

• Students ask and answer such questions as , and  to demonstrate understanding of key details in a text. 
• Students explain how specific images or illustrations (such as a diagram of how a machine works) are useful. 
Writing 
• Students introduce a topic and use facts and definitions to develop points. 
• Students provide a concluding statement or section. 

Intermediate Grades (Grades 3-5): “Reading to Learn” 
By the time a child reaches Grade 3, s/he should be reading and writing fairly fluently.  Thus, the focus of literacy instruction is on using 
reading, writing and speaking as tools for learning (acquiring, interpreting, and analyzing information and ideas, and creating new ideas). This 
prepares students for the next stage of literacy, “Complex Analysis and Problem-Solving.” 

At the intermediate level, grades 3–5, students will experience a wide range of reading materials. Attention will be devoted to instruction of 
both literary and informational text. Literary text includes short stories, mysteries, realistic fiction, chapter books, fairy tales, myths, poetry 
and plays. Informational text study will include content related to social studies, health, and science units. Students will learn to read 
textbooks, biographies, online materials, functional documents such as maps, recipes, and directions. Intermediate students read silently at a 
good rate and automatically use a wide range of word-solving strategies while focusing on meaning. In oral reading, students will continue to 
read with accuracy and expression. Readers will learn to adjust their rate of reading based on the type of text and their purpose for reading. 
Readers will learn to monitor their comprehension by recognizing when they lose understanding, and are then able to apply different 
strategies to regain meaning. Vocabulary instruction will focus on teaching students various ways to unlock the meaning of unfamiliar words. 
Students will learn to express their understanding of text orally and in writing. 

Grade 3 
In grade three, students will build important reading, writing, speaking, and listening skills. They will think, talk, and write about what they 
read in a variety of articles, books, and other texts. In their writing, students will pay more attention to organizing information, developing 
ideas, and supporting these ideas with facts, details, and reasons. In grade three, students will read stories, plays, and poems. Additionally, 
they will read to learn information about history, the world, science, and other areas.  

Major Outcomes:  Students will know/understand/ be able to… 
Reading Literature 
• Students recount stories and determine the central message, lesson, or moral, explaining how it is developed in the text. 
• Students distinguish their own point of view from that of the narrator or those of the characters. 
Reading for Information 
• Students ask and answer questions about what they read by referring directly to parts of the text. 
• Students use information gained from images or illustrations. 
Writing 
• Students introduce a topic and use facts, definitions, and details to develop points. 
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• Students provide a concluding statement or section. 
• Students group related information together. 

Grade 4 
In grade four, students will continue to build important reading, writing, speaking, and listening skills. They will read more challenging 
literature, articles, and other sources of information and continue to grow their vocabulary. They will also be expected to clearly explain in 
detail what they have read by referring to details or information from the text.  

In writing, students will organize their ideas and develop topics with reasons, facts, details, and other information. In grade four, students will 
read a wide range of literature, including stories, plays, and poems. Additionally, they will read to learn information about history, the world, 
science, and other areas.  

Major Outcomes:  Students will know/understand/ be able to… 
Reading Literature 
• Students determine the theme of a story, play, or poem from details in the text and summarize the text. 
• Students compare and contrast the point of view from which different stories are told, including the difference between first- and third-

person accounts. 
Reading for Information 
• Students refer to details and examples in a text when explaining what the text says explicitly and when drawing inferences from the text. 
• Students interpret information presented in charts, graphs, or other visual sources of information and explain how the information 

contributes to an understanding of the text. 
Writing 
• Students introduce a topic clearly and develop the topic with facts, definitions, concrete details, quotations, or other information. 
• Students provide a concluding statement or section related to the information or explanation presented. 
• Students group related information in paragraphs and sections and use formatting (such as headings), illustrations, and multimedia when 

useful. 
• Students link ideas within categories of information using words and phrases such as another, for example, also, and because. 
• Students use precise language and subject-specific vocabulary. 

Grade 5 
In grade five, students will continue to build important reading, writing, speaking, and listening skills. They will read more challenging 
literature, articles, and other sources of information and continue to grow their vocabulary. Students will also be expected to understand and 
clearly summarize what they have learned from readings and classroom discussions, referring to specific evidence and details from the text. 
Students will write regularly and continue to develop their ability to gather, organize, interpret, and present information. In grade five, 
students will read a wide range of literature, including stories, plays, and poems. Additionally, they will read to learn information about 
history, the world, science, and other areas.  
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Major Outcomes:  Students will know/understand/ be able to… 
Reading Literature 
• Students determine the theme of a story, play, or poem from details in the text, including how characters respond to challenges or how the 

speaker in a poem reflects upon a topic, and students summarize the text. 
• Students describe how a narrator’s or speaker’s point of view influences how events are described. 
Reading for Information 
• Students quote accurately from a text when explaining what the text says explicitly and when drawing inferences from the text. 
• Students draw on information from multiple print or digital sources, demonstrating the ability to locate an answer to a question quickly or 

to solve a problem efficiently. 
Writing 
• Students introduce a topic clearly, providing a general observation and focus, and develop the topic with facts, definitions, concrete 

details, quotations, or other information. 
• Students  provide a concluding statement or section related to the information or explanation presented. 
• Students group related information logically and use formatting (such as headings), illustrations, and multimedia when useful. 
• Students link ideas within and across categories of information using words, phrases, and clauses (such as in contrast or especially) 
• Students use precise language and subject-specific vocabulary. 

Grade 6 
In Grade 6, students will learn how to make purposeful and deliberate choices when responding to diverse media and formats. Students will 
read grade-appropriate complex literary and informational texts while further developing the ability to cite textual evidence to support 
analyses when responding to text in written and spoken modes. Students will analyze both the structure and content of complex, grade-
appropriate text. Students will read a range of challenging books, articles, and texts, and will be expected to demonstrate their understanding 
of the material by answering questions and contributing to class discussions. In writing, students will continue to work on their use of 
language, sentence structure, and organization of ideas. They will also be expected to integrate information from different sources and 
respond to challenging content through written interpretation and analysis. In grade six, students will read a wide range of literature, including 
stories, plays, and poems. Additionally, they will read to learn information about history, the world, science, and other areas. 

Major Outcomes:  Students will know/understand/ be able to… 
Reading Literature 
• Students determine the theme or central idea of a text and how it is conveyed through particular details and provide a summary of the text 

without personal opinions or judgments. 
• Students explain how an author develops the point of view of the narrator or speaker in a text. 
Reading for Information 
• Students cite evidence from the text to support analysis of what the text says explicitly as well as inferences drawn from the text. 
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• Students integrate information presented in different media or formats (such as visually or through numbers) as well as in words to 
develop a coherent understanding of a topic or issue. 

Writing 
• Students introduce a topic and develop the topic with relevant facts, definitions, concrete details, quotations, or other information. 
• Students provide a concluding statement or section that follows from the information or explanation presented. 
• Students organize ideas, concepts, and information using strategies such as definition, classification, comparison/contrast, and 

cause/effect. 
• Students include formatting (such as headings), graphics (such as charts or tables), and multimedia when useful. 
• Students use appropriate transitions to clarify the relationships among ideas and concepts. 
• Students use precise language and subject-specific vocabulary. 
• Students establish and maintain a formal writing style. 

As they progress through grade levels, students will be asked more questions that require them to cite details or information from increasingly 
challenging texts. This will encourage them to become observant and analytical readers. Some writing guidelines may seem similar from year 
to year. However, with practice at each grade level, students continue to learn and apply the rules of standard written English and to 
strengthen and expand their vocabulary, use of language, and organization of ideas. 
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We will be putting standards for all subject in a K-­‐6 Scope and Sequence format in order to facilitate articulation between grade levels.
The STANDARDS SCOPE AND SEQUENCE is currently completed only for English Language Arts (pp 1-­‐23 of this document).
Thus, the Standards for Mathematics, Social Studies, Science, and ancillary subjects are presented here by Grade Level.

Mathematics 

Kindergarten 
In kindergarten, students will focus primarily on two important areas. The first is learning numbers and what numbers represent. The second 
is addition and subtraction. Students will also learn to identify and work with shapes. Students will use a variety of pictures and models to 
understand and solve addition and subtraction problems. Students will work with numbers and learn to think of ten as a unit, important 
building blocks for understanding place value. 

Major Outcomes:  Students will know/understand/ be able to… 
• Represent addition and subtraction with objects, fingers, mental images, drawings, sounds (such as claps), acting out situations, verbal 

explanations, expressions, and equations 
• Solve word problems by adding or subtracting numbers up through 10 using objects and drawings 
• Count to 100 by ones and tens 
• Understand that numbers from 11 to 19 contain a ten and some leftover ones (for example, 14=10+4) 

Grade 1 
In grade one, students will work with whole numbers and place value—including grouping numbers into tens and ones as they learn to add 
and subtract up through 20. Students will use pictures and diagrams to show addition and subtraction and to compare amounts. Students will 
also use charts, tables, and diagrams to solve problems. Students will use this understanding of place value to add one- and two-digit numbers 
together.  

Major Outcomes:  Students will know/understand/ be able to… 
• Solve word problems by adding or subtracting numbers up through 20 
• Solve addition and subtraction problems for different unknown numbers (20-?=15, 9+4=?) 
• Understand that 10 can be thought of as a bundle of ten ones—called a “ten” 
• Understand that the two digits of a two-digit number represent amounts of tens and ones (place value) 
• Add and subtract numbers through 100 using what students have learned about place value 

Grade 2 
In grade two, students will extend their understanding of place value to the hundreds place. They will use this place value understanding to 
solve word problems, including those involving length and other units of measure. Students will continue to work on their addition and 
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subtraction skills, quickly and accurately adding and subtracting numbers up through 20 and also working with numbers up through 100. 
Students in grade two will use diagrams such as this one to think through and solve  one- and two-step word problems. They will also build a 
foundation for understanding fractions by working with shapes and geometry.  

Major Outcomes:  Students will know/understand/ be able to… 
• Solve one- and two-step word problems by adding or subtracting numbers up through 100 
• Understand that 100 can be thought of as a bundle of ten tens—called a “hundred” 
• Understand that the three digits of a three-digit number represent amounts of hundreds, tens, and ones (place value) 
• Add and subtract numbers through 1000 using what students have learned about place value 

Grade 3 
In grade three, students will continue to build their concept of numbers, developing an understanding of fractions as numbers. They will learn 
the concepts behind multiplication and division and apply problem-solving skills and strategies for multiplying and dividing numbers up 
through 100 to solve word problems. Students use their understanding of place value as a strategy for multiplying one-digit numbers by 
multiples of ten. This will prepare them to multiply two multi-digit numbers in grade four. Students will also make connections between the 
concept of the area of a rectangle and multiplication and addition of whole numbers. Students begin to understand that fractions are 
sometimes the same quantity as a whole number ( 8⁄4 = 2) and whole numbers can be expressed as fractions (3= 12⁄4). 

Major Outcomes:  Students will know/understand/ be able to… 
• Use place value understanding to round whole numbers to the nearest 10 or 100 
• Quickly and accurately add and subtract numbers through 1000 using knowledge of place value 
• Use place value understanding to multiply and divide numbers up through 100 
• Multiply one-digit whole numbers by multiples of 10 between 10 and 90.  
• Determine a fraction’s place on a number line by defining the length from 0 to 1 as the whole and “cutting it” into equal parts 
• Understand two fractions as equal if they are the same size or at the same point on a number line 
• Compare the size of two different fractions of the same size object. 

Grade 4 
In grade four, students will use addition, subtraction, multiplication, and division to solve word problems, including problems involving 
measurement of volume, mass, and time. Students will continue to build their understanding of fractions—creating equal fractions, comparing 
the size of fractions, adding and subtracting fractions, and multiplying fractions by whole numbers. They will also start to understand the 
relationship between fractions and decimals. Students use the concepts of area and place value as strategies to multiply multi-digit numbers. 
Students will explore a variety of strategies to deepen their understanding of multiplication. Understanding and creating equal fractions will 
prepare students for the next step: adding and subtracting fractions with different denominators. 

Major Outcomes:  Students will know/understand/ be able to… 
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• Use place value understanding to round multi-digit whole numbers to any place 
• Recognize that in a multi-digit whole number, a digit in one place represents ten times what it represents in the place to its right 
• Use place value understanding to find the product of two multi-digit numbers 
• Compare two multi-digit numbers based on meanings of the digits in each place, using the symbols > (more than), = (equal to), and < (less 

than) 
• Break down a fraction into smaller fractions with the same denominator, or bottom number, in more than one way (3⁄8 = 1⁄8+1⁄8+1⁄8 

=2⁄8+1⁄8) 
• Explain why a fraction is equal to another fraction 
• Add and subtract mixed numbers (whole numbers mixed with fractions, such as 1 1⁄5) with the same denominators 
• Multiply a fraction by a whole number 

Grade 5 
In grade five, students will build their understanding of the place value system by working with decimals up to the hundredths place. Students 
will also add, subtract, and multiply fractions, including fractions with unlike denominators. They will continue to expand their geometry and 
measurement skills, learning the concept of volume and measuring the volume of a solid figure. Students use place value understanding to 
figure out that, based on where the digits are located within the number, 0.115 is less than 0.151. Understanding how to divide objects into 
equal shares prepares students for the division of fractions. 

Major Outcomes:  Students will know/understand/ be able to… 
• Use place value understanding to round decimals to any place 
• Recognize that in a multi-digit number, a digit in one place represents 10 times as much as it represents in the place to its right and 1⁄10 of 

what it represents in the place to its left 
• Read, write, and compare decimals based on the meanings of the digits in the tenths, hundredths, and thousandths place, using the 

symbols >, =, and < 
• Interpret a fraction as division of the numerator (the top number) by the denominator (the bottom number) 
• Add and subtract fractions with different denominators 
• Multiply a fraction by a whole number or another fraction 
• Divide fractions by whole numbers and whole numbers by fractions 

Grade 6 
In grade six, students will learn the concept of rates and ratios and use these tools to solve word problems.  Students will work on quickly and 
accurately dividing multi-digit whole numbers and adding, subtracting, multiplying, and dividing multi-digit decimals. Students will extend 
their previous work with fractions and decimals to understand the concept of rational numbers—any number that can be made by dividing one 
integer by another, such as ½, 0.75, or 2. Students will also learn how to write and solve equations—mathematical statements using symbols, 
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such as 20+x = 35—and apply these skills in solving multi-step word problems.  Real-world problems give students a context for dividing 
fractions by fractions. Students use diagrams and tables to think through and solve real-world problems involving ratios. 

Major Outcomes:  Students will know/understand/ be able to… 
• Divide fractions by fractions using models and equations to represent the problem 
• Solve word problems involving division of fractions by fractions 
• Understand the concept of a ratio and use the correct language to describe it 
• Understand the concept of a unit rate (the rate per unit, or a ratio with a denominator of 1) and use the correct language to describe it 
• Use ratio and rates to solve real-world problems 
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Social Studies 

Kindergarten 
In kindergarten, students begin their investigation of the world using perspectives, concepts, and skills from the social studies. The context for 
social studies learning in kindergarten is the student’s interaction with classroom and school. The classroom serves as a microcosm of society 
in which decisions are made with respect to rights, rules, and responsibilities. They will begin to learn the basic concepts of fairness and 
respect for the rights and opinions of others. 

Major Outcomes: 
History 
• Ask questions, share information and discuss ideas about the past 
• Understand that the first component in the concept of chronology is to place information in sequential order 
Geography 
• Understand/explain that people belong to different groups and live in different settings around the world that can be found on a map or 

globe 
Economics 
• Explain ownership as a component of economics 
• Discuss how purchases can be made to meet wants and needs (PFL) 
Civics 
• Participate in making decisions using democratic traditions  
• Understand that civic participation takes place in multiple groups 

Grade 1 
In first grade, students develop their understanding of basic concepts and ideas from civics, economics, geography, and history. The context 
for social studies learning in first grade is the family and the ways they choose to live and work together. To develop students’ understanding 
of the basic social studies concepts, students are asked to think about families nearby and those far away.  

Major Outcomes 
History 
• Describe patterns and chronological order of events of the recent past 
• Identify/describe/explain family and cultural traditions in the United States in the past 
Geography 
• Understand that geographic tools such as maps and globes to represent places 
• Understand/explain how people in different groups and communities interact with each other and the environment 
Economics 



Attachment D: Standards – K 6 / Scope and Sequence

Alaka`i O Kaua`i Charter School Attachment D, Page 58

• Explain that people work at different types of jobs and in different types of organizations in order to produce goods and services and 
receive an income 

• Identify short term financial goals (PFL) 
Civics 
• Explain that effective groups have responsible leaders and team members 
• Identify/describe notable people, places, holidays and patriotic symbols 

Grade 2 
In second grade, students apply their emerging understanding of civics, economics, geography, and history to their communities and others 
around the world. Students learn about how their community works as well as the variety of ways that communities organize themselves. To 
develop conceptual understanding, students examine the geographic and economic aspects of life in their own neighborhoods and compare 
them to those of people long ago.  

History 
• Identify historical sources and utilize the tools of a historian 
• People in the past influenced the history of neighborhoods and communities 
Geography 
• Use geographic terms and tools to describe space and place 
• People in communities manage, modify, and depend on their environment 
Economics 
• The scarcity of resources affects the choices of individuals and communities 
• Apply decision-making processes to financial decision making(PFL) 
Civics 
• Responsible community members advocate for their ideas 
• People use multiple ways to resolve conflicts or differences 

Grade 3 
In third grade, students begin to explore more complex concepts and ideas from civics, economics, geography, and history as they study the 
varied backgrounds of people living in Washington and the rest of the United States. Emphasis is on cultures in the United States, including 
the study of American Indians. Students examine these cultures from the past and in the present and the impact they have had in shaping our 
contemporary society. They begin to look at issues and events from more than one perspective.  

Major Outcomes: Students who understand these concepts will be able to… 
History 
• Use a variety of sources to distinguish historical fact from fiction 
• Describe/explain how people in the past influenced the development and interaction of different communities and regions 
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Geography 
• Use various types of geographic tools to develop spatial thinking 
• Describe/explain the concept of regions is developed through an understanding of similarities and differences in places 
Economics 
• Describe producers and consumers and how goods and services are exchanged 
• Describe how to meet short-term financial goals (PFL) 
Civics 
• Explain respecting the views and rights of others as components of a democratic society 
• Describe/explain the origin, structure and function of local government  

Grade 4 
In fourth grade, students use their understanding of social studies concepts and skills to explore Washington State in the past and present. 
Students learn about the state’s unique geography and key eras in early Washington State history, particularly the treaty-making period. They 
use this historical perspective to help them make sense of the state’s geography, economy, and government today. The cognitive demand of 
many learner performance expectations begins to include analysis and asks students to look at issues and events from multiple perspectives.  

Major Outcomes 
History 
• Organize a sequence of events to understand the concepts of chronology and cause and effect in the history of Colorado 
• The historical eras, individuals, groups, ideas, and themes in Colorado history and their relationships to key events in the United States 
Geography 
• Use several types of geographic tools to answer questions about the geography of Colorado 
• Connections within and across human and physical systems are developed 
Economics 
• People respond to positive and negative incentives 
• The relationship between choice and opportunity cost  (PFL) 
Civics 
• Analyze and debate multiple perspectives on an issue  
• The origins, structure, and functions of the Colorado government  

Grade 5 
In fifth grade, students use their understanding of social studies concepts and cause- and-effect relationships to study the development of the 
United States up to 1791. By applying what they know from civics, economics and geography, students learn the ideals, principles, and 
systems that shaped this country’s founding. They conclude the fifth grade by applying their understanding of the country’s founding and the 
ideals in the nation’s fundamental documents to issues of importance to them today. This learning forms the foundation and understanding of 
social studies concepts that will provide students with the ability to examine their role in the community, state, nation, and world.  
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Major Outcomes 
History 
• Analyze historical sources from multiple points of view to develop an understanding of historical context 
• Identify/describe/explain the historical eras, individuals, groups, ideas, and themes in North America from 1491 through the founding of 

the United States government 
Geography 
• Use various geographic tools and sources to answer questions about the geography of the United States 
• Understands the causes and consequences of movement 
Economics 
• Describes how government and market structures influence financial institutions 
• Understands the idea of utilizing financial institutions to manage personal finances (PFL) 
Civics 
• Describes/explains the foundations of citizenship in the United States 
• Describes/explains the origins, structure, and functions of the United States government  

Grade 6 
In sixth grade, students are ready to deepen their understanding of the Earth and its peoples through the study of history, geography, politics, 
culture, and economic systems. The recommended context for social studies learning in sixth grade is world history and geography. Students 
begin their examination of the world by exploring the location, place, and spatial organization of the world’s major regions. This exploration 
is then followed by looking at world history from its beginnings. Students are given an opportunity to study a few ancient civilizations deeply. 
In this way, students develop higher levels of critical thinking by considering why civilizations developed where and when they did and why 
they declined. Students analyze the interactions among the various cultures, emphasizing their enduring contributions and the link between 
the contemporary and ancient worlds.  

Major Outcomes: 
History 
• Analyze and interpret historical sources to ask and research historical questions 
• Identify/describe/compare/contrast the historical eras, individuals, groups, ideas and themes in regions of the Western Hemisphere and 

their relationships with one another 
Geography 
• Use geographic tools to solve problems 
• Describe/explain/analyze how human and physical systems vary and interact 
Economics 
• Identify and analyze different economic systems 
• Describe/explain how saving and investing are key contributors to financial well being (PFL) 
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Civics 
• Analyze the interconnected nature of the United States to other nations 
• Compare multiple systems of governments  
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College, Career, and Civic Life (C3) Framework for Social Studies State Standards
BY THE END OF GRADE 2* BY THE END OF GRADE 5* BY THE END OF GRADE 8 BY THE END OF GRADE 12
D2.Civ.2.K-­‐2. Explain how all people,
not just official leaders, play
important roles in a community.

D2.Civ.2.3-­‐5. Explain how a
democracy relies on people’s
responsible participation, and draw
implications for how individuals
should participate.

D2.Civ.2.6-­‐8. Explain spe-­‐ cific roles
played by citizens (such as voters,
jurors, taxpay-­‐ ers, members of the
armed forces, petitioners, protesters,
and office-­‐holders).

D2.Civ.2.9-­‐12. Analyze the role of
citizens in the U.S. po-­‐ litical system,
with attention to various theories of
democ-­‐ racy, changes in Americans’
participation over time, and
alternative models from other
countries, past and present.

D2.Civ.3.K-­‐2. Explain the need for and
purposes of rules in various settings
inside and outside of school.

D2.Civ.3.3-­‐5. Examine the origins and
purposes of rules, laws, and key U.S.
constitu-­‐ tional provisions.

D2.Civ.3.6-­‐8. Examine the origins,
purposes, and impact of
constitutions, laws, treaties, and
international agreements.

D2.Civ.3.9-­‐12. Analyze the impact
of constitutions, laws, treaties, and
interna-­‐ tional agreements on the
maintenance of national and
international order.

D2.Civ.4.K-­‐2.

Begins in grades 3–5

D2.Civ.4.3-­‐5. Explain how groups of
people make rules to create
responsibilities and protect freedoms.

D2.Civ.4.6-­‐8. Explain the powers and
limits of the three branches of
government, public officials, and
bureau-­‐ cracies at different levels in
the United States and in other
countries.

D2.Civ.4.9-­‐12. Explain how the U.S.
Constitution estab-­‐ lishes a system
of government that has powers,
responsi-­‐ bilities, and limits that
have changed over time and that
are still contested.

D2.Civ.5.K-­‐2. Explain what
governments are and some of their
functions.

D2.Civ.5.3-­‐5. Explain the origins,
functions, and struc-­‐ ture of different
systems of government, including
those created by the U.S. and state
constitutions.

D2.Civ.5.6-­‐8. Explain the or-­‐ igins,
functions, and structure of
government with reference to the
U.S. Constitution, state constitutions,
and selected other systems of
government.

D2.Civ.5.9-­‐12. Evaluate cit-­‐ izens’
and institutions’ effec-­‐ tiveness in
addressing social and political
problems at the local, state, tribal,
national, and/or international level.

D2.Civ.6.K-­‐2. Describe how
communities work to accomplish
common tasks, establish
responsibilities, and fulfill roles of
authority.

D2.Civ.6.3-­‐5. Describe ways in which
people benefit from and are
challenged by working together,
including through government, work-­‐
places, voluntary organiza-­‐ tions, and
families.

D2.Civ.6.6-­‐8. Describe the roles of
political, civil, and economic
organizations in shaping people’s
lives.

D2.Civ.6.9-­‐12. Critique
relationships among gov-­‐ ernments,
civil societies, and economic
markets.

Participation and
Deliberation

D2.Civ.7.K-­‐2. Apply civic virtues when
participating in school settings.

D2.Civ.7.3-­‐5. Apply civic virtues and
democratic princi-­‐ ples in school
settings.

D2.Civ.7.6-­‐8. Apply civic virtues and
democratic princi-­‐ ples in school and
community settings.

D2.Civ.7.9-­‐12. Apply
civic virtues and democratic
principles when working with
others.

D2.Civ.8.K-­‐2. Describe democratic
principles such as equality, fairness,
and respect for legitimate authority
and rules.

D2.Civ.8.3-­‐5. Identify core civic
virtues and demo-­‐ cratic principles
that guide government, society, and
communities.

D2.Civ.8.6-­‐8. Analyze ideas and
principles contained in the founding
documents of the United States, and
explain how they influence the social
and political system.

D2.Civ.8.9-­‐12. Evaluate social and
political systems in different
contexts, times, and places, that
promote civic virtues and enact
democratic principles.

D2.Civ.9.K-­‐2. Follow agreed-­‐upon
rules for dis-­‐ cussions while
responding attentively to others
when addressing ideas and making
decisions as a group.

D2.Civ.9.3-­‐5. Use delibera-­‐ tive
processes whenmaking decisions or
reaching judg-­‐ ments as a group.

D2.Civ.9.6-­‐8. Compare deliberative
processes used by a wide variety of
groups in various settings.

D2.Civ.9.9-­‐12. Use appropri-­‐ ate
deliberative processes in multiple
settings.
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College, Career, and Civic Life (C3) Framework for Social Studies State Standards
BY THE END OF GRADE 2* BY THE END OF GRADE 5* BY THE END OF GRADE 8 BY THE END OF GRADE 12
D2.Eco.4.K-­‐2. Describe the goods and
services that people in the local com-­‐
munity produce and those that are
produced in other communities.

D2.Eco.4.3-­‐5. Explain why individuals
and businesses specialize and trade.

D2.Eco.4.6-­‐8. Describe the role of
competition in the determination of
prices and wages in a market
economy.

D2.Eco.4.9-­‐12. Evaluate the extent
to which competition among sellers
and among buyers exists in specific
markets.

D2.Eco.5.K-­‐2. Identify prices of
products in a local market.

D2.Eco.5.3-­‐5. Explain the role of
money in making exchange easier.

D2.Eco.5.6-­‐8. Explain ways in which
money facilitates exchange by
reducing trans-­‐ actional costs.

D2.Eco.5.9-­‐12. Describe the
consequences of competition in
specific markets.

D2.Eco.6.K-­‐2. Explain how people
earn income.

D2.Eco.6.3-­‐5. Explain the relationship
between
investment in human capital,
productivity, and future incomes.

D2.Eco.6.6-­‐8. Explain how changes in
supply and de-­‐ mand cause changes
in prices and quantities of goods and
services, labor, credit, and foreign
currencies.

D2.Eco.6.9-­‐12. Generate possible
explanations for a government role
in markets whenmarket
inefficiencies exist.

D2.Eco.7.K-­‐2. Describe examples of
costs of production.

D2.Eco.7.3-­‐5. Explain how profits
influence sellers in markets.

D2.Eco.7.6-­‐8. Analyze the role of
innovation and
entrepreneurship in a market
economy.

D2.Eco.7.9-­‐12. Use benefits and
costs to evaluate the effectiveness
of government policies to improve
market outcomes.

Begins in grades 3-­‐5 D2.Eco.8.3-­‐5. Identify examples of
external benefits and costs.

D2.Eco.8.6-­‐8. Explain how external
benefits and costs influence market
outcomes.

D2.Eco.8.9-­‐12. Describe the
possible consequences, both
intended and unintended,
of government policies to improve
market outcomes.

D2.Eco.9.K-­‐2. Describe the role of
banks in an economy.

D2.Eco.9.3-­‐5. Describe the role of
other financial institu-­‐ tions in an
economy.

D2.Eco.9.6-­‐8. Describe the roles of
institutions such as corporations,
non-­‐profits, and labor unions in a
market economy.

D2.Eco.9.9-­‐12. Describe the roles
of institutions such as clearly
defined property rights and the rule
of law in a market economy.

The National
Economy

D2.Eco.10.K-­‐2. Explain why people
save.

D2.Eco.10.3-­‐5. Explain what interest
rates are.

D2.Eco.10.6-­‐8. Explain the influence
of changes in interest rates on
borrowing and investing.

D2.Eco.10.9-­‐12. Use current data
to explain the influence of changes
in spending, production, and the
money supply on various economic
conditions.

Begins in grades 3–5 D2.Eco.11.3-­‐5. Explain the meaning
of infl tion, defl -­‐ tion, and
unemployment.

D2.Eco.11.6-­‐8. Use ap-­‐ propriate
data to evaluate the state of
employment, unemployment,
inflation, total production, income,
and economic growth in the
economy.

D2.Eco.11.9-­‐12. Use eco-­‐ nomic
indicators to analyze the current
and future state of the economy.

D2.Eco.12.K-­‐2. Describe examples of
the goods and services that
governments provide.

D2.Eco.12.3-­‐5. Explain the ways in
which the govern-­‐ ment pays for the
goods and services it provides.

D2.Eco.12.6-­‐8. Explain how infl tion,
defl tion, and un-­‐ employment affect
different groups.

D2.Eco.12.9-­‐12. Evaluate the
selection of monetary and fiscal
policies in a variety of economic
conditions.
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College, Career, and Civic Life (C3) Framework for Social Studies State Standards
BY THE END OF GRADE 2* BY THE END OF GRADE 5* BY THE END OF GRADE 8 BY THE END OF GRADE 12
D2.Geo.5.K-­‐2. Describe how human
activities affect the cultural and
environmen-­‐ tal characteristics of
places or regions.

D2.Geo.5.3-­‐5. Explain how the
cultural and environmen-­‐ tal
characteristics of places change over
time.

D2.Geo.5.6-­‐8. Analyze the
combinations of cultural and
environmental characteristics that
make places both similar to and
different from other places.

D2.Geo.5.9-­‐12. Evaluate how
political and economic decisions
throughout time have influenced
cultural and environmental
characteristics of various places and
regions.

D2.Geo.6.K-­‐2. Identify some cultural
and environ-­‐ mental characteristics of
specific places.

D2.Geo.6.3-­‐5. Describe how
environmental and cul-­‐ tural
characteristics influence population
distribution in specific places or
regions.

D2.Geo.6.6-­‐8. Explain how the
physical and human characteristics of
places and regions are connected to
hu-­‐ man identities and cultures.

D2.Geo.6.9-­‐12. Evaluate the
impact of human settlement
activities on the environmen-­‐ tal
and cultural characteristics of
specific places and regions.

Human Population:
Spatial Patterns and
Movements

D2.Geo.7.K-­‐2. Explain why and how
people, goods, and ideas move from
place to place.

D2.Geo.7.3-­‐5. Explain how cultural
and environmental characteristics
affect the distribution and movement
of people, goods, and ideas.

D2.Geo.7.6-­‐8. Explain how changes
in transportation and communication
tech-­‐ nology influence the spatial
connections among human
settlements and affect the diffusion
of ideas and cultural practices.

D2.Geo.7.9-­‐12. Analyze the
reciprocal nature of how his-­‐ torical
events and the spatial diffusion of
ideas, technolo-­‐ gies, and cultural
practices have influenced migration
patterns and the distribution of
human population.

D2.Geo.8.K-­‐2. Compare how people
in different types of communities use
local and distant environments to
meet their daily needs.

D2.Geo.8.3-­‐5. Explain how human
settlements and movements relate to
the locations and use of various
natural resources.

D2.Geo.8.6-­‐8. Analyze how
relationships between humans and
environments extend or contract
spatial patterns of settlement and
movement.

D2.Geo.8.9-­‐12. Evaluate the
impact of economic activities and
political decisions on spatial
patterns within and among urban,
suburban, and rural regions.

D2.Geo.9.K-­‐2. Describe the
connections between the physical
environment of a place and the
economic activities found there.

D2.Geo.9.3-­‐5. Analyze the effects of
catastrophic envi-­‐ ronmental and
technological events on human
settlements and migration.

D2.Geo.9.6-­‐8. Evaluate the
influences of long-­‐term hu-­‐ man-­‐
induced environmental change on
spatial patterns of conflict and
cooperation.

D2.Geo.9.9-­‐12. Evaluate the
influence of long-­‐term climate
variability on humanmigra-­‐ tion
and settlement patterns, resource
use, and land uses at local-­‐to-­‐global
scales.

Global
Interconnections

D2.Geo.10.K-­‐2. Describe changes in
the physical and cultural
characteristics of various world
regions.

D2.Geo.10.3-­‐5. Explain why
environmental characteristics vary
among different world regions.

D2.Geo.10.6-­‐8. Analyze the ways in
which cultural and environmental
characteristics
vary among various regions of the
world.

D2.Geo.10.9-­‐12. Evaluate how
changes in the environ-­‐ mental and
cultural charac-­‐ teristics of a place
or region influence spatial patterns
of trade and land use.

D2.Geo.11.K-­‐2. Explain how the
consumption of products connects
people to distant places.

D2.Geo.11.3-­‐5. Describe how the
spatial patterns of economic activities
in a place change over time because
of interactions with nearby and
distant places.

D2.Geo.11.6-­‐8. Explain how the
relationship between the
environmental characteristics of
places and production of goods
influences the spatial patterns of
world trade.

D2.Geo.11.9-­‐12. Evaluate how
economic globalization and the
expanding use of scarce resources
contribute to conflict and
cooperation within and among
countries.
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College, Career, and Civic Life (C3) Framework for Social Studies State Standards
BY THE END OF GRADE 2* BY THE END OF GRADE 5* BY THE END OF GRADE 8 BY THE END OF GRADE 12
Begins in grades 9–12 Begins in grades 9–12 Begins in grades 9–12 D2.His.8.9-­‐12. Analyze how current

interpretations of the past are
limited by the extent to which
available historical sources
represent perspec-­‐ tives of people
at the time.

Historical Sources
and Evidence

D2.His.9.K-­‐2. Identify differ-­‐ ent kinds
of historical sources.

D2.His.9.3-­‐5. Summarize how
different kinds of his-­‐ torical sources
are used to explain events in the past.

D2.His.9.6-­‐8. Classify the kinds of
historical sourc-­‐
es used in a secondary interpretation.

D2.His.9.9-­‐12. Analyze the
relationship between histori-­‐ cal
sources and the secondary
interpretations made from them.

D2.His.10.K-­‐2. Explain how historical
sources can be used to study the past.

D2.His.10.3-­‐5. Compare information
provided by dif-­‐ ferent historical
sources about the past.

D2.His.10.6-­‐8. Detect pos-­‐ sible
limitations in the histori-­‐ cal record
based on evidence collected from
different kinds of historical sources.

D2.His.10.9-­‐12. Detect possible
limitations in various kinds of
historical evidence and differing
secondary interpretations.

D2.His.11.K-­‐2. Identify the maker,
date, andplace of origin for a historical
source from information within the
source itself.

D2.His.11.3-­‐5. Infer the intended
audience and purpose of a historical
source from information within the
source itself.

D2.His.11.6-­‐8. Use other historical
sources to infer a plausible maker,
date, place of origin, and intended au-­‐
dience for historical sources where
this information is not easily identifi
d.

D2.His.11.9-­‐12. Critique the
usefulness of historical
sources for a specific historical
inquiry based on their maker, date,
place of origin, intended audience,
and purpose.

D2.His.12.K-­‐2. Generate questions
about a particular historical source as
it relates to a particular historical
event or development.

D2.His.12.3-­‐5. Generate questions
about multiple historical sources and
their relationships to particu-­‐ lar
historical events and developments.

D2.His.12.6-­‐8. Use
questions generated about multiple
historical sources to identify further
areas of inqui-­‐ ry and additional
sources.

D2.His.12.9-­‐12. Use
questions generated about multiple
historical sources to pursue further
inquiry and in-­‐ vestigate additional
sources.

Begins at grade 3–5 D2.His.13.3-­‐5. Use infor-­‐ mation
about a historical source, including
the maker, date, place of origin,
intended audience, and purpose to
judge the extent to which the source
is useful for studying a particular
topic.

D2.His.13.6-­‐8. Evaluate the
relevancy and utility of a historical
source based on information such as
maker,
date, place of origin, intended
audience, and purpose.

D2.His.13.9-­‐12. Critique the
appropriateness of the historical
sources used in a secondary
interpretation.

Causation and
Argumentation

D2.His.14.K-­‐2. Generate possible
reasons for an event or development
in the past.

D2.His.14.3-­‐5. Explain probable
causes and effects of events and
developments.

D2.His.14.6-­‐8. Explain multiple
causes and effects of events and
developments in the past.

D2.His.14.9-­‐12. Analyze multiple
and complex causes and effects of
events in the past.

Begins in grades 6–8 Begins in grades 6–8 D2.His.15.6-­‐8. Evaluate the relative
influence of various causes of events
and devel-­‐ opments in the past.

D2.His.15.9-­‐12. Distinguish
between long-­‐term caus-­‐
es and triggering events in
developing a historical argument.
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College, Career, and Civic Life (C3) Framework for Social Studies State Standards
BY THE END OF GRADE 2* BY THE END OF GRADE 5* BY THE END OF GRADE 8 BY THE END OF GRADE 12
D4.2.K-­‐2. Construct explanations
using correct sequence and relevant
information.

D4.2.3-­‐5. Construct ex-­‐ planations
using reasoning, correct sequence,
examples, and details with relevant
information and data.

D4.2.6-­‐8. Construct ex-­‐ planations
using reasoning, correct sequence,
examples, and details with relevant
information and data, while
acknowledging the strengths and
weaknesses of the explanations.

D4.2.9-­‐12. Construct expla-­‐ nations
using sound reason-­‐ ing, correct
sequence (linear or non-­‐linear),
examples, and details with
significant and pertinent
information and data, while
acknowledging the strengths and
weaknesses of the explanation
given its purpose (e.g., cause and
ef-­‐ fect, chronological, procedur-­‐ al,
technical).

D4.3.K-­‐2. Present a summa-­‐ ry of an
argument using print, oral, and digital
technologies.

D4.3.3-­‐5. Present a summa-­‐ ry of
arguments and expla-­‐ nations to
others outside the classroom using
print and oral technologies (e.g.,
posters, essays, letters, debates,
speeches, and reports) and digital
technologies (e.g., Internet, social
media, and digital documentary).

D4.3.6-­‐8. Present adap-­‐ tations of
arguments and explanations on
topics of interest to others to reach
au-­‐ diences and venues outside the
classroom using print and oral
technologies (e.g., post-­‐ ers, essays,
letters, debates, speeches, reports,
and maps) and digital technologies
(e.g., Internet, social media, and
digital documentary).

D4.3.9-­‐12. Present adapta-­‐ tions of
arguments and expla-­‐ nations that
feature evocative ideas and
perspectives on issues and topics to
reach a range of audiences and
venues outside the classroom using
print and oral technol-­‐ ogies (e.g.,
posters, essays, letters, debates,
speeches, reports, and maps) and
digital technologies (e.g., Internet,
social media, and digital
documentary).

Critiquing
Conclusions

D4.4.K-­‐2. Ask and answer questions
about arguments.

D4.4.3-­‐5. Critique arguments. D4.4.6-­‐8. Critique argu-­‐ ments for
credibility.

D4.4.9-­‐12. Critique the use of
claims and evidence in arguments
for credibility.

D4.5.K-­‐2. Ask and answer questions
about explanations.

D4.5.3-­‐5. Critique explanations. D4.5.6-­‐8. Critique the struc-­‐ ture of
explanations.

D4.5.9-­‐12. Critique the use of the
reasoning, sequencing, and
supporting details of explanations.

Taking Informed
Action

D4.6.K-­‐2. Identify and explain a range
of local, regional, and global prob-­‐
lems, and some ways in which people
are trying to address these problems.

D4.6.3-­‐5. Draw on disci-­‐ plinary
concepts to explain the challenges
people have faced and opportunities
they have created, in addressing
local, regional, and global problems at
various times and places.

D4.6.6-­‐8. Draw onmultiple
disciplinary lenses to analyze how a
specific problem can manifest itself at
local, region-­‐ al, and global levels over
time, identifying its characteristics
and causes, and the challeng-­‐ es and
opportunities faced
by those trying to address the
problem.

D4.6.9-­‐12. Use disciplinary and
interdisciplinary lenses to
understand the character-­‐ istics and
causes of local, re-­‐ gional, and
global problems; instances of such
problems in multiple contexts; and
challenges and opportuni-­‐ ties
faced by those trying to address
these problems over time and
place.
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College, Career, and Civic Life (C3) Framework for Social Studies State Standards
BY THE END OF GRADE 2* BY THE END OF GRADE 5* BY THE END OF GRADE 8 BY THE END OF GRADE 12
D4.7.K-­‐2. Identify ways to take action
to help address local, regional, and
global problems.

D4.7.3-­‐5. Explain different strategies
and approaches students and others
could take in working alone and
together to address local, re-­‐ gional,
and global problems, and predict
possible results of their actions.

D4.7.6-­‐8. Assess their individual and
collective capacities to take action to
address local, regional, and global
problems, taking into account a range
of possible levers of power,
strategies, and potential outcomes.

D4.7.9-­‐12. Assess options for
individual and collective action to
address local, regional, and global
problems by engaging in self-­‐
reflection, strategy identification,
and complex causal reasoning.

D4.8.K-­‐2. Use listening, consensus-­‐
building, and voting procedures to
decide on and take action in their
classrooms.

D4.8.3-­‐5. Use a range of deliberative
and democratic procedures to make
deci-­‐ sions about and act on civic
problems in their classrooms and
schools.

D4.8.6-­‐8. Apply a range of
deliberative and democratic
procedures to make decisions and
take action in their class-­‐ rooms and
schools, and in out-­‐of-­‐school civic
contexts.

D4.8.9-­‐12. Apply a range of
deliberative and democratic
strategies and procedures
to make decisions and take action
in their classrooms, schools, and
out-­‐of-­‐school civic contexts.
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Science 

Kindergarten 
Kindergarten students will participate in several units of scientific and engineering instruction, through an inquiry-based approach.  The 
kindergarten science curriculum focuses on the children and their interaction with the world around them. We introduce all three main science 
areas of life, physical, and earth and space with more emphasis on life and physical science. Strong emphasis is placed on topics that pertain 
to the early learner and what is important to them: the parts of the body, five senses, healthy habits, pets, characteristics of objects, how 
objects move, plants, living and non-living things, weather and seasons. 

Major Outcomes: Students who demonstrate understanding will be able to… 
Skills and Processes (Scientists and Engineers) 
• Describe the job of a scientist.  
• Describe the job of an engineer.  
• Describe ways in which scientists and engineers work together.  
• Discover how scientists study the world.  
• Identify the tools that a scientist uses.  
• Identify the five steps in the Engineering Design Process. 
Weather (Earth and Space Science) 
• Observe weather and be able to explain clothing and activity choices.  
• Differentiate between typical and severe types of weather in our community.  
• Communicate and demonstrate ways to stay safe during severe weather in our community.  
• Use the Engineering Design Process to design and build a structure to reduce the warming effect of sunlight on the Earth's surface. 
Physical Science –Forces and Interactions:  Pushes and Pulls 
• Collaborate with classmates to plan and conduct an investigation that explores different pushes and pulls.  
• Observe the motion of objects to explore the effects of pushes and pulls.  
• Communicate about cause and effect.  
• Compare the effects of different strengths of pushes and pulls.  
• Use information to decide if a solution works as designed to change the speed or direction of an object with a push or pull. 
Life Science – Relationships and Ecosystems 
• Distinguish between needs and wants.  
• Determine that animals require food and water to live and grow.  
• Determine through investigation that plants need light and water to live and grow.  
• Explain how plants and animals impact (change) their environment to meet their needs.  
• Explain how human choices impact the environment, both in positive and negative ways.  
• Collaborate to develop a solution to reduce negative human impact on the land, air, water, and/or other living things. 
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GRADE 1 
Grade 1 science focuses on the life sciences because at this age, students are more egocentric and focused more on themselves than the things 
around them. The topics focus on stages of life starting with human beings, moving to plants then animals (primarily mammals), and ending 
with insects. The stages of life of all these are compared and contrasted, which makes for an easy transition from topic to topic. Science 1 also 
explores the sun and moon, sunlight, water, and soil. 

Major Outcomes:  Students who demonstrate understanding will be able to… 
Life Science - Plant and Animal: Structure and Function 
• Use the Engineering Design Process to help them design a new invention. 
• Identify and explain how different external features of an animal help it survive in its environment.  
• Identify and describe similarities and differences in parent animals and plants and their offspring. 
• Identify and describe behaviors that parents and their offspring use to communicate, to help offspring survive. 
Earth and Space Science – Patterns in Space Systems 
• Describe and discuss characteristics of the sun as a star.  
• Use observational data from a model to identify appropriate evidence to support the idea that stars, other than the sun, can only be seen at 

night.  
• Use observable patterns to support the conclusion that the sun does not move, instead Earth's movement causes day and night.  
• Design and produce a model of the surface of the moon.  
• Describe how some of the moon’s craters are formed.  
• Use observational data to identify patterns in the appearance of the moon. 
Physical Science – Light 
• Compare and contrast objects with and without light.  
• Identify natural and human-made sources of light.  
• Explain how light travels and draw a diagram/model of light traveling (not to include the speed of light)  
• Describe what happens when different objects are placed in front of a beam light.  
• Justify whether an object is transparent, translucent, or opaque.  
• Use the Engineering Design Process to design a device that can communicate using light. 

GRADE 2 
The Grade 2 student will use scientific skills and processes to observe, identify and describe the Moon and its physical properties, location, 
and movement. The student will use scientific skills and processes to describe and compare land features and soil characteristics; identify 
causes, effects, and prevention of soil erosion; and describe the effects of human and natural activities on soil. The student will use scientific 
skills and processes to describe and compare interactions of matter and describe, compare, and evaluate materials that accelerate or slow 
interactions. The student will use scientific skills and processes to describe and compare characteristics, basic needs, and life cycle of an 
organism. 
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Major Outcomes: Students will know/understand/ be able to… 
Earth and Space Science – The Moon: 
• Identify and describe a science problem related to the Moon. 
• Describe the physical properties of the Moon. 
• Observe the appearance of the Moon in the daytime and nighttime sky. 
• Observe and record data about the location and movement of the Moon over time. 
• Observe and describe the repeating pattern of lunar phases. Use 
Earth Science - Soil and Erosion: 
• Identify and describe a science problem related to soil characteristics and erosion. 
• Describe and compare characteristics of different soils. 
• Compare, and diagram the way in which soil layers. 
• Observe and explain how soil can be formed by weathering. 
• Measure and compare water retention of several types of soil. 
• Identify and classify a variety of Earth surface features (i.e., hills, mountains, valleys, and continents) and water systems (i.e., rivers and 

oceans). 
• Predict, observe, and identify causes and effects of soil erosion. 
• Explain how water erodes unprotected soil. 
• Predict, observe, and identify the effect of humans and other organisms on soil (e.g. erosion, pollution, building projects). 
• Use science knowledge to make decisions and/or devise a plan to solve a problem. 
Physical Science – Exploring Interactions 
• Identify and describe a science problem related to interactions of matter. 
• Describe and compare interactions of solids and liquids. 
• Create mixtures and separate them based on differences in properties. 
• Predict, record, and compare interactions of substances with water of different temperatures. 
• Measure, record, and compare water temperature, using a temperature probe and thermometer. 
• Give examples that show that energy can warm a substance (e.g. sun, stove top). 
• Describe and compare interactions of ice with various materials that accelerate or slow melting. 
• Draw conclusions based on observable evidence about materials that will interact with ice to accelerate melting. 
• Draw conclusions based on observable evidence to identify materials that are good insulators. 
• Use knowledge of science to make decisions and/or devise a plan to solve a problem. 
Life and Environmental Science – Characteristics of Organisms 
• Identify and describe a science problem related to characteristics of organisms. 
• Observe, describe, and identify structural parts of an insect and the functions of those parts. 
• Explain that all living things can be compared based on similarities and differences (i.e. external features). 
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• Classify collected organisms as insects or non-insects. 
• Observe, describe, and record butterfly larvae structures and behaviors. 
• Identify the structural changes in the various stages of a butterfly larva’s growth and how they allow the organism to perform different 

functions. 
• Predict and identify food preferences of butterfly larvae. 
• Describe, record, and compare characteristics of different stages of a butterfly’s life cycle. 
• Observe, describe, and identify structural parts of a butterfly and the functions of those parts. 
• Predict and identify the food preferences of an adult butterfly. 
• Compare the food preferences of a butterfly larva to an adult butterfly. 
• Explain that animals need air, water, and food to survive. 
• Explain how the habitat provides basic needs (i.e., food, water, air) for the larvae and butterflies. 
• Describe that offspring are very much, but not exactly, like their parents and one another. 
• Use knowledge of science to make decisions and/or devise a plan to solve a problem. 

Grade 3 
In grade 3, science study begins with a study of the weather.  From there the lessons begin a discussion of the Periodic Table of the Elements 
and teach the children what all things in our universe are built around. This leads into how matter can be changed both chemically and 
physically. The states of matter are reintroduced and prepare the children for discussions about meteorology and the Earth’s atmosphere and 
water cycle. Students then study how rocks are formed, types of rocks, weathering and erosion, and soil. After soil, lessons begin with plants 
and finish with animals. Discussion includes the interdependence of soil, plants, and animals, specifically seed plants and amphibians and 
reptiles. 

Major Outcomes: Students who demonstrate understanding will be able to… 
Earth and Space Science – The Weather 
• Understand that scientists record patterns of the weather across different times and areas in order to make predictions about future weather 

that may occur. 
• Represent data in tables and graphical displays to describe typical weather conditions expected during a particular season. 
• Understand that climate describes a range of typical weather conditions in a given area. 
• Students will obtain and combine information to describe climates in different regions of the world. 
• Understand that a variety of natural hazards result from natural processes. Humans can take steps to reduce their impacts. 
• make a claim about the merit of a design solution that reduces the impacts of a weather-related hazard. 
Physical Science – Forces and Interactions 
• Plan and conduct a well-designed investigation to provide evidence of the effects of balanced and unbalanced forces on the motion of an 

object 
• Understand that every force has both a strength and a direction. 
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• Make observations and/or measurements of an object’s motion to identify patterns that can be used to predict future motion. 
• Understand that the speed and direction of an object in motion can be changed by direct and indirect interactions. 
• Ask cause and effect questions to determine that electrical and magnetic forces between objects do not require that the objects be in 

contact. 
• Define a simple design problem that can be solved by using magnets. 
Life Sciences – Independent Relationships in Ecosystems 
• When the environment changes in ways that affect a place’s physical characteristics, temperature, or resources, some organisms survive 

and reproduce, others move, new organisms may arrive, and some organisms die. 
• Being part of a group helps animals obtain food, defend themselves, and cope with changes in their environment. Groups may vary. 
• Some kinds of plants and animals that once lived on Earth are no longer found. 
• Fossils provide evidence about types of organisms that lived long ago. 
• For any particular environment, some organisms survive well, some less well, and some cannot survive at all. 
• Populations live in a variety of habitats, and changes in those habitats can affect the organisms that live there. 
Life Sciences – Life Cycles and Traits 
• Scientists use observation to understand the life cycles of living organisms. 
• By observing organisms in their environment, we can identify problems facing different life forms. 
• By identifying the source of some of the problems, and we can determine as solutions to help solve the problem. 
• Students will be able to describe similarities and differences between life cycles of different organisms 
• Define traits and how can they be observed 
• Explain how traits can be described and compared 
• Describe/explain how the environment can affect an organism's traits 
• Describe/explain how a variation in traits can give an advantage to an organism, and increase its chance of survival 

Grade 4 
Science in grade 4 focuses on organisms and their interactions as well as forms of energy. The emphasis is life science and physical science as 
lessons review and build upon topics taught in Science K–3. Life science lessons include introduction to cells and cell structures, botany 
(plants are examined and classified), characteristics of vertebrate and invertebrate animals, and ecosystems, including adaptations and 
behaviors of plants and animals. Physical science lessons explore energy, including kinetic and potential energy, sound, radiant energy, 
visible light, heat, and renewable and non-renewable energy resources. Introduction of electricity finishes the program with lessons on types 
of electricity and building series circuits, parallel circuits, and electromagnets. 

Major Outcomes: Students who demonstrate understanding will be able to… 
Physical Science – Energy 
• Make observations to provide evidence that energy can be transferred from place to place by sound, light, heat, and electric currents. 
• Use evidence to construct an explanation relating the speed of an object to the energy of that object. 
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• Ask questions and predict outcomes about the changes in energy that occur when objects collide. 
• Obtain and combine information through research to describe that energy and fuels are derived from natural resources and their uses affect 

the environment. 
• Apply scientific and engineering ideas to design, test, and refine a device that converts energy from one form to another. 
Physical Science – Waves 
• Develop a model of waves. 
• Compare and contrast multiple models of waves. 
• Use a model of waves to make observations and collect data. 
• Use a model of waves to describe patterns in the properties of the waves. 
• Use a model of waves to support a description of the relationship between wave patterns and the movement of objects. 
• Use a model of waves to support a description of the relationship between waves and the transfer of energy. 
• Work collaboratively to generate and compare multiple solutions that use patterns to transfer information. 
Earth and Space Science – Earth’s Systems 
• Use simulation procedures to identify variables and plan the collection of data, including observations and measurements. 
• Use a simulation to produce data. 
• Use evidence to support an explanation of the effects of the forces that shape earth’s landscape over time. 
• Work cooperatively to analyze data in order to make inferences about a time in earth’s history. 
• Analyze and interpret data on world maps in order to describe patterns of earth’s features. 
• Analyze and compare multiple solutions in order to identify the most effective strategies for reducing the impact of earthquakes on 

human-built structures. 

Grade 5 
In 5th grade, learners will focus on Exploring the Universe, Examining the Structure of Matter, and Investigating Matter and Its Interactions 
Students will use the skills and processes of science to investigate the natural cycles caused by Earth’s rotation and revolution around the Sun; 
explain the importance of water to exist on our planet in three states and that the Sun powers the water cycle; investigate the properties of 
water to describe how human activity can have positive and negative effects on water quality; explain how those effects impact streams and 
rivers in our island home.  A primary focus of the fifth grade science curriculum will be study of the Hawaii Conservation Enhancement 
Program.  Our campus is ideally suited for such a hand-on scientific exploration.  

Major Outcomes: Students who demonstrate understanding will be able to… 
Earth and Space Science:  Patterns and Cycles 
• Identify and describe the physical properties of comets, asteroids, and meteors. 
• Explain that the Earth’s rotation on its axis produces the day and night cycle.  
• Explain that the Earth’s rotation also creates the apparent movement of other celestial bodies. 
• Explain that the moon, like Earth, follows patterns of rotation and revolution. T 
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• Explain that these patterns create the Moon’s apparent shape and position changes. 
Physical Science – Forces and Motion 
• Explain that speed is defined as the distance traveled over time. 
• Explain that force is a push or a pull on an object. Gravity and friction are forces. Friction occurs when two surfaces rub together. Forces 

create changes in the way objects move. 
• Explain that motion is a change in position. Periodic motion is the motion that repeats itself. 
• Explain that variable motion occurs when different distances travel in equal times. Uniform motion occurs when equal distances travel in 

equal times. 
• Explain that the greater the force, the greater the change in motion. 
• Explain that potential energy is when energy is stored. Kinetic energy is when in energy is in motion. Kinetic energy can be converted 

into potential and vice versa. 
• Explain that the amount of kinetic energy an object has is determined by the mass and speed of the object. 
• Explain that forces create motion. As an object is in motion, kinetic and potential energy are transferred back and forth. 
Earth and Space Science – Ecosystems and Conservation 
• Explain/describe how certain consequences occur when Earth’s natural resources are used. Creating a watershed model demonstrates how 

runoff and pollutants flow into our waters. 
• Explain/describe how human activity has consequences on a watershed. 
• Explain/describe how constructing a riparian buffer works to restore water quality. 
• Explain that a cell is a basic unit of life.  
• Explain that most single-celled organisms have needs, and demonstrate some behaviors similar to those of multi-cellular organisms.  
• Explain/describe how single and multi-celled organisms must have their basic needs met in order to survive. 
Hawaii Conservation Enhancement Program 
• At the end of the year, students will be able to describe how restoring Riparian Forest Buffers can improve local water quality and the 

quality of the ecosystem of our Hawaiian islands. 
• Sustaining food supply:  Identify agricultural methods used in Hawaii to increase food production and their impact on humans and the 

environment. 
• Conservation of resources: Explain why there is a need to conserve natural resources (including fossil fuel).  

GRADE 6 
The Grade 6 Performance Expectations (PEs) in the earth sciences address these essential questions and build on K-5 ideas and experiences. 
In Earth Science, students regularly engage in asking scientific questions that drive their investigations and lead to increasingly sophisticated 
evaluation of data and their presentation. Students also have opportunities to learn and to apply engineering-specific practices such as 
designing solutions to identified problems. Study is divided into four basic topic areas: (1) Earth and Space Science - Earth’s Place in the 
Universe, (2) Earth’s Systems; and (3) Earth and Human Activity. 
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Major Outcomes: Students who demonstrate understanding will be able to… 
Earth’s Place In the Universe 
• Develop and use a model of the Earth-sun-moon system to describe the cyclic patterns of lunar phases, eclipses of the sun and moon, and 

seasons. 
• Develop and use a model to describe the role of gravity in the motions within galaxies and the solar system. 
• Analyze and interpret data to determine scale properties of objects in the solar system. 
• Construct a scientific explanation based on evidence from rock strata for how the geologic time scale is used to organize Earth's 4.6-

billion-year-old history. 
Earth’s Systems 
• Develop a model to describe the cycling of Earth's materials and the flow of energy that drives this process. 
• Construct an explanation based on evidence for how geoscience processes have changed Earth's surface at varying time and spatial scales. 
• Analyze and interpret data on the distribution of fossils and rocks, continental shapes, and seafloor structures to provide evidence of the 

past plate motions. 
• Develop a model to describe the cycling of water through Earth's systems driven by energy from the sun and the force of gravity. 
• Collect data to provide evidence for how the motions and complex interactions of air masses results in changes in weather conditions. 
• Develop and use a model to describe how unequal heating and rotation of the Earth cause patterns of atmospheric and oceanic circulation 

that determine regional climates. 
Earth and Human Activity 
• Construct a scientific explanation based on evidence for how the uneven distributions of Earth's mineral, energy, and groundwater 

resources are the result of past and current geoscience processes. 
• Analyze and interpret data on natural hazards to forecast future catastrophic events and inform the development of technologies to 

mitigate their effects. 
• Apply scientific principles to design a method for monitoring and minimizing a human impact on the environment. 
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World Languages 

(K-6) The study of world languages will include attention to the five goal areas identified by the American Council on the Teaching of Foreign 
Languages (ACTFL): Communication, Cultures, Connections, Comparisons, and Communities.  These are the five C’s of world language 
education. (ACTFL, 2014) 

Exploration of World Languages and Cultures will be embedded in the interdisciplinary curriculum. Communication is at the heart of second 
language study, whether the communication takes place face-to- face, in writing, or across centuries through the reading of literature. Students will 
learn basic vocabulary and conversational skills in a variety of languages as they study different cultures through the social studies and ELA 
curriculum. Languages/Cultures studied may include, but not be limited to:  Hawaiian and other Pacific Islands, Japanese, Chinese, Filipino 
(Tagalog), and other heritage languages of the communities the students come from.   

Through the study of other languages, students will gain a knowledge and understanding of the cultures that use that language and, in fact, cannot 
truly master the language until they have also mastered the cultural contexts in which the language occurs. Through comparisons and contrasts with 
the language being studied, students will develop insight into the nature of language and the concept of culture and realize that there are multiple 
ways of viewing the world. World Language knowledge and skill level will increase in complexity and range as students progress through the grade 
levels. 

Major Outcomes (K-6):  Students who understand these concepts will be able to: 
Communication 
• interact and negotiate meaning in spoken, signed, or written conversations to share information, reactions, feelings, and opinions.  
• understand, interpret, and analyze what is heard, read, or viewed on a variety of topics.  
• present information, concepts, and ideas to inform, explain, persuade, and narrate on a variety of topics using appropriate media and adapting to 

various audiences of listeners, readers, or viewers.  
Cultures 
• use the language to investigate, explain, and reflect on the relationship between the practices and perspectives of the cultures studied.  
• use the language to investigate, explain, and reflect on the relationship between the products and perspectives of the cultures studied.  
Connections 
• build, reinforce, and expand their knowledge of other disciplines while using the language to develop critical thinking and to solve problems 

creatively.  
• access and evaluate information and diverse perspectives that are available through the language and its cultures.  
Comparisons 
• use the language to investigate, explain, and reflect on the nature of language through comparisons of the language studied and their own.  
• use the language to investigate, explain, and reflect on the concept of culture through comparisons of the cultures studied and their own.  
Communities 
• use the language both within and beyond the classroom to interact and collaborate in their community and the globalized world.  
• set goals and reflect on their progress in using languages for enjoyment, enrichment, and advancement.  
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ALIGNMENT OF “7 Habits of Happy Kids” Program with State of Hawaii DOE General Learner Outcomes
State of Hawaii Department of Education: General Learner Outcomes

Self*directed
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Community Contributor
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Complex Thinker
(The ab ty to
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Quality Producer
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and produce qua ty
performance and qua ty
products)

Effective
Communicator
(The ab ty to
commun cate
effect ve y)

Effective and Ethical
User of Technology
(The ab ty to use a
var ety of techno og es
effect ve y and eth ca y)
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Habit 1:
Be Proactive
s

• Deve op
mot vat on; take
pr de n work

• Act respons b y toward
se f, fam y, schoo ,
commun ty, nat on, and the
wor d

• h nk about cho ces;
be accountab e and
respons b e for act ons
and resu ts, and
understand that cho ces
affect others

• Show n t at ve and
entrepreneur a sm
• Use un que ta ents and
ab t es to the r fu
potent a

Habit 2:
Begin With
the End in
Mind

• Deve op the ab ty
to set goa s and
fo ow through

• Deve op the ntrapersona
sk s of se f conf dence and
se f management

• Use cr t ca th nk ng to
organ ze nformat on

• Use creat ve and
entrepreneur a th nk ng
to so ve prob ems

• Deve op strong ora
and wr tten
commun cat on sk s

Habit 3:
Put First
Things First
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management sk s
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sk s of se f management

• Beg n to cu t vate
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• Cu t vate a strong work
eth c, f ex b ty, and
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• Be accountab e and
respons b e for the r
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Habit 4:
Think Win
Win
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• Deve op f ex b ty and
adaptab ty
• Be open m nded and
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cons der ng others’
v ews
• Demonstrate attent ve
sten ng sk s

Habit 5:
Seek F rst to
Understand,
Then to Be
Understood

• Show compass on toward
others; share and put others
f rst
• Apprec ate d fferent
re at onsh ps
• Learn to re ate to peop e
who are a ke as we as
d fferent, and work
effect ve y n group sett ngs

• Demonstrate attent ve
sten ng sk s to bu d
and ma nta n hea thy
re at onsh ps
• Cu t vate good soc a
and commun cat on
sk s

Hab t 6:
Synerg ze

• Show n t at ve and
entrepreneur a sm

• Cu t vate the ab ty to
nsp re, mot vate, and draw
out the best n others
• Commun cate and work as
a team n a mu t cu tura and
nterdependent wor d

• Use the r own un que
ta ents and ab t es to
the fu est; va ue others’
ta ents and ab t es

• Express and present
nformat on and deas
c ear y n ora , v sua , and
wr tten forms

Hab t 7:
Sharpen the
Saw

• Str ve to be hea thy
for fe

• Deve op strong
ntrapersona sk s, se f
re ance, se f conf dence,
and se f d sc p ne
• Demonstrate
character st cs of a
respons b e fr end and
fam y member

• Recogn ze the
re at onsh p between
persona behav or and
nd v dua we be ng

• Demonstrate hea thy
ways to express needs,
wants, and fee ngs
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A TYPICAL SCHOOL DAY for “Anela” -­‐ a GRADE 3 STUDENT
Activity Description of Activities

7:30 – 7:50
Arrive at
School

Anela arrives at school and is greeted by the school director and support staff. She spends a few minutes
talking story with her friends before heading off to her classroom, where her teacher welcomes her and
helps her get settled.

7:50 – 8:15
Voice and
Choice

Anela decides to spend her voice and choice time in the class “Makery,” an area where students can
create things out of recycled materials. On this day, she continues work on a go-­‐cart model that she and
her friends have designed for the upcoming go-­‐cart festival at school.

8:15 – 8:45
Morning
Meeting &

S.E.L.
(7 Habits)

The morning meeting takes place in the class “Village,” a comfortable space with tatami mats and floor
cushions designed for group dialogue and other brainstorming and reflective activities. After reviewing
the day’s schedule, the conversation turns to “Habit #2: Have a Plan.” Students and teacher engage in a
discussion about how they might use this habit to guide their work on their go-­‐carts. The student
committees also update the class on the arrangements for the go-­‐cart festival, which is a student-­‐initiated
fundraiser to help build a new playground on campus.

8:45 – 9:45
Daily Five
Listen to
Reading
Work on
Writing,

WordWork

Anela chooses to begin her Daily Five center time with “Work on Writing.” She is composing a letter to
the editor of The Garden Island, Kauai’s local newspaper, advertising the upcoming go-­‐cart festival and
inviting him to attend. She uses the rubric designed by the class to guide her letter writing to insure that
all of the important components are included. After working for 20 minutes, Anela places the draft in her
writing folder and moves on to Word Work, where she is in the process of mastering set 7 of the 11
Dolche sight word lists. She selects “word usage” as her task from the day and uses the vocabulary tiles to
build sentences using each of the words on the list. She and her work partner take turns forming and
reading each others sentences. Anela rounds off her Daily Five by listening to chapter 3 of Maniac Magee
on tape as she follows along in the book. As she reads and listens, she makes a list of verbs that are used.

9:45 – 10:00
Recess

Anela shares her morning snack of baked ulu with her best friend, then spends the rest of recess jumping
rope with a group of other students.

10:00 –10:30
Daily Five
Read to Self,
Read to
Someone
Guided
Reading

Anela loves mysteries, and is reading “the Secret Tree” by Natalie Stanford. This is a “just right” book for
Anela, so she can sound out or infer the words she does not know using the CAFÉ reading strategies she
has learned in guided reading. In Guided Reading, Anela’s group is reading “From Seed to Plant” by Gail
Gibbons. This nonfiction informational book explains that most plants start as seeds, and follows the
process from seed to plant. The CCSS-­‐ELA focus of the lesson is “interpreting words and phrases and
analyzing how specific word choices shape meaning.” Anela’s teacher asks, “What does it mean to
sprout? Have you ever heard that word used to describe a person? If so, what did it mean?”

10:30 –11:30
Everyday
Math

The class is continuing their study of measurement. Today Anela and her team are measuring the
perimeter of the classroom in feet and inches, and converting the results to meters and centimeters. Over
time, Anela’s team is measuring all the spaces in their building so that they can build a to-­‐scale replica of
the building and grounds. They want to design a new “natural” playground for the campus and will
present their idea and their model at the next POL day.

11:30 –11:45
Movement/

P.E.

The class is taking a virtual trip around the island by walk/running laps around the baseball field and
tracking their progress in yards (a great math activity!). Anela is excited because the laps she completes
today will mean she has “reached” Princeville, the halfway point of their journey.

11:45 –12:15
Lunch&Recess Anela eats outside under the kamani trees, then plays with her friends until the jingle bells ring.

12:15 –12:30
Words Their
Way (Spelling)

Today’s spelling lesson is a sorting activity related to R-­‐influenced vowel patterns. Anela is asked to sort
her word cards under the pattern headers, “ar”, “are,” “air,” and oddball words, based upon the sounds
the vowels make in the words. Anela accidentally put “pear” in the “ar” pile even though it doesn’t share
the same sound as the other words (part, start, harm, etc.) in the group. As she reads through the words
in each group, she realizes her mistake and resorts the words so that “pear” is in the correct column. She
records her sort in her ELA journal.

12:30 –1:50
Project-­‐Based
Learning:
Social

Studies/
Science/

Health/ 5 C’s

The go-­‐cart festival is three weeks away, and Anela’s team is having trouble getting their go-­‐cart to turn
smoothly at the far end of the track. They spend today’s PBL time researching wheels and pulleys, and
decide to re-­‐design the wheel assembly so that the foot pedals connect closer to the steering column for
added control. To do this, they need to measure and cut new spindles to hold the wheels in place and to
connect the wheels to the steering wheel. They work diligently for the entire period, but only finish one
side of the wheel assembly. They will continue tomorrow. Anela’s job during clean-­‐up is to sweep up the
sawdust and make sure no wood splinters are left on the floor.

1:50 – 2:00
Closing Circle

Anela takes her place in the closing circle, conducted in the “Village.” Today’s check-­‐out is “one word to
describe how your project is going. Anela’s word is “rebuilding.”

2:00
School Ends Anela walks to her brother’s class to meet him, and together they go to wait for mom to pick them up.
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A TYPICAL SCHOOL DAY for “Ms. Kam” -­‐ a GRADE 3 TEACHER
Activity Description of Activities

7:30 – 7:45
Arrive at
School

Ms. Kam arrives a little early to school, parks under the shower tree and goes to the office to sign in. She
picks up her mail and sees that the Scholastic Book Order has arrived, so she asks the school custodian to
assist her in carrying the books to her classroom for distribution.

7:45 – 7:50 Ms. Kam greets students as they arrive in the classroom.

7:45 – 8:15
Voice and
Choice

It is student Voice and Choice time, so students are engaged in independent activities of their own
choosing (from the “menu” posted in the classroom). Ms. Kam uses this time to circulate among the
students and have individual mini-­‐conferences about their activities, and to check in on how each child is
doing socially and emotionally. She sees that Sam, a new student, seems distracted and subdued. She
speaks with Sam and discovers that his pet lizard ran away. They talk about where it might have gone and
ways that Sam might go about finding it. Sam decides to spend the rest of the period making “Have you
seen my pet?” signs to post around the neighborhood after school.

8:15 – 8:45
Morning
Meeting &

S.E.L.
(7 Habits)

The morning meeting takes place in the class “Village,” a comfortable space with tatami mats and floor
cushions designed for group dialogue and other brainstorming and reflective activities. After reviewing
the day’s schedule, Ms. Kam leads the class in a discussion of “Habit #2: Have a Plan.” Some students
have fallen behind in their go-­‐cart preparations, so the class discusses what kind of checklist, graphic
organizers, or check-­‐ins might help keep students on track.

8:45 – 9:45
Daily Five
Listen to

Reading, Work
onWriting,
WordWork

Ms. Kam has posted “process prompts” indicating the choices for Work on Writing and Word Work. She
circulates and checks with students to make sure they understand their chosen literacy task, and reminds
them to use the standard and class-­‐designed rubrics when needed. As students work, Ms. Kam conducts
mini-­‐conferences to review writing drafts & make suggestions or corrections. Several students are ready
to “test” on their dolche word lists; she tests them and helps them record their progress.

9:45 – 10:00
Recess

Care Team members (educational assistants) supervise recess. Ms. Kam uses the time to set up for the
guided reading groups that will take place after recess. As she works, she continues her earlier
conversation with Sam, who has decided to stay in.

10:00 –10:30
Daily Five
Read to Self,
Read to
Someone
Guided
Reading

While students are reading independently from their book box (7-­‐10 books on their level that they select
every 2-­‐3 weeks), Ms. Kam conducts guided reading by ability groups. The first group is reading on
Fountas and Pinnell level “M.” They are reading the book “From Seed to Plant” by Gail Gibbons. The CCSS-­‐
ELA focus of the lesson is “interpreting words and phrases and analyzing how specific word choices shape
meaning.” Ms. Kam asks, “What does it mean to sprout? Have you ever heard that word used to describe
a person? If so, what did it mean?” After the 20-­‐minute lesson is completed, Ms. Kam calls the next
group, who are reading on level “P.” After the lessons, she records student progress.

10:30 –11:30
Everyday
Math

Ms. Kam supervises indoor and outdoor measuring activities. She works with small groups of students on
a conversion exercise (inches to centimeters, yards and feet to meters and centimeters). She checks the
work results in student workbooks, and records the progress in the notes section at the back of the
student math journals. She conducts a math facts quick quiz for a group of students who request it.

11:30 –11:45
Movement/

P.E.

The class is taking a virtual trip around the island by walk/running laps around the baseball field and
tracking their progress in miles and yards. Ms. Kam supervises the students’ run/walk, walking alongside
of some students. She then assists students in updating their progress on the class chart.

11:45 –12:15
Lunch&Recess

Duty Free lunch period. Ms. Kam chooses to eat with other teachers in the “Synergy” room (a room set
aside for teachers and staff to connect with each other, relax and share ideas).

12:15 –12:30
Words Their
Way (Spelling)

Today’s spelling lesson is a sorting activity related to R-­‐influenced vowel patterns. Ms. Kam instructs
students to sort their word cards under the headers, “ar”, “are,” “air,” and oddball words, based upon the
sounds the vowels make in the words. She circulates around the room and assists students who have
placed words in the wrong columns, asking them to say the words aloud to check for the sound of the
vowel patterns. She then assists students in recording their sort results in their ELA journals.

12:30 –1:50
Project-­‐Based
Learning:
SS/Sci/

Health/ 5 C’s

The go-­‐cart festival is three weeks away, and the class is working in teams on their go-­‐carts. Some teams
are conducting internet-­‐based research so that they can improve their cart models. As they work, Ms.
Kam circulates and offers suggestions for next steps, assists with technical issues, and insures that
everyone is working safely. She provides regular time-­‐checks to keep students on track, and checks in
with each group toward the end of the period to help them problem-­‐solve if necessary..

1:50 – 2:00
Closing Circle

Ms. Kam gathers with her students in the class “Village” to find out how their day went. She briefly
reviews tomorrow’s plan, & reads an inspirational poem for the class to think about as they end their day.

2:00 – 2:45
Teacher Prep

Ms. Kam meets briefly with her Grade 3 teaching partner to compare notes about the progress of the
current PBL Project, the go-­‐cart festival. Then, she sorts the Scholastic book orders so that they will be
ready for distribution tomorrow. Before leaving, she emails Sam’s mom to check in about how Sam is
doing after having lost his pet.

 









Rick Hammes, Principal, Berlin Middle School, Berlin Area School District 

Dan Hanrahan, District Administrator, Rubicon Jt. 6 School District 

Jim Hoffman, University of Wisconsin, Oshkosh 

Robert E. Kieckhefer, Assistant Principal and School Assessment Coordinator, Hartford Jt. #1 
School District 

Margaret Larson, Superintendent, Winneconne School District 

Shelly Muza, Director, Curriculum and Instruction, Oshkosh Area School District 

Becky Neubauer, Director, Human Resources, CESA 6 

Debra L. Olson, Director, Curriculum, Instruction and Assessment, Black River Falls School 
District 

Lisa L. Olson, District Administrator, Hartford Union High School District 

Michelle Polzin, Coordinator, Responsive Educational Practices, CESA 6 

Sally A. Radke, Associate Principal, Hortonville Area School District 

Aaron Sadoff, District Administrator, The School District of North Fond Du Lac  

Heidi A. Schmidt, Ph.D., District Administrator, Hortonville Area School District 

Kevin E. Steinhilber, Ed.D., Chief Academic Officer, Appleton School District 

Margo A. Stewart, High School Social Studies Teacher, Oconto Falls School District 

Christine Stratton, District Administrator, Menomonie Area School District 

Deborah N. Watry, Ph.D., Department Chair, Teacher Education, Marian University 

Pam Yoder, District Administrator and Principal Oakfield Elementary, Oakfield School District 

CESA 6 Effectiveness Team 
Maryjane C. Burdge, Coordinator, Leadership and Learning, CESA 6 

Keith Fuchs, Ph.D., Director, Leadership and Special Education, CESA 6 

Jo Ann Hanrahan, Coordinator, Differentiated Teaching and Learning, CESA 6 

Julie Holbrook, Director, Special Education, CESA 6 

Mary Ann Hudziak, Coordinator, Math and Science, CESA 6 

Deb Kneser, Ph.D., Coordinator, Teaching and Learning, CESA 6 

Cheryl Malaha, Director, Instructional Services, CESA 6 

Cheryl Simonson, Coordinator, Curriculum and Assessment, CESA 6 

© Stronge, 2012 All Rights Reserved

Alaka`i O Kaua`i Charter School Attachment H, Page 3



Project Consultant 
James H. Stronge, Ph.D. 
Stronge and Associates, LLC 

With assistance from: 
Virginia Caine Tonneson, Ph.D. 
Stronge and Associates, LLC 

Copyright © 2012 by James H. Stronge 

© Stronge, 2012 All Rights Reserved

Alaka`i O Kaua`i Charter School Attachment H, Page 4



James H. Stronge hereby grants CESA 6 permission to use, revise, and/or modify the system developed under 
this Agreement, as needed, to meet applicable requirements or other educational purposes. This restricted 
copyright permission is applicable solely for use of such copyrighted material by CESA 6 and their employees. 

© Stronge, 2012 All Rights Reserved

Alaka`i O Kaua`i Charter School Attachment H, Page 5



Table of Contents 

PART I: INTRODUCTION AND PROCESS 
Introduction..................................................................................................................................1 

Purposes and Characteristics..................................................................................................1 
Essential Components of School Administrator Performance Evaluation System ………...2 

Documenting Performance ..........................................................................................................5 
Alignment of Performance Standards with Data Sources......................................................6 

 Self-Evaluation ......................................................................................................................6 
Informal Observation/School Site Visits ...............................................................................7 

 Document Log .......................................................................................................................7 
School Climate Surveys.........................................................................................................9 

 Goal Setting ...........................................................................................................................9 
Rating School Administrator Performance................................................................................ 13 
 Definitions of Ratings .......................................................................................................... 13 
 Interim Assessment.............................................................................................................. 14 

Summative Assessment ....................................................................................................... 15 
 Documentation Records....................................................................................................... 17 
Improving Professional Performance ........................................................................................ 17 
 Support Dialogue ................................................................................................................. 18 

Performance Improvement Plan .......................................................................................... 19

PART II: Performance Standards
Performance Standard 1: Leadership for Student Learning....................................................... 21 
Performance Standard 2: School Climate .................................................................................. 23 
Performance Standard 3: Human Resources Leadership........................................................... 25 
Performance Standard 4: Organizational Management ............................................................. 27 
Performance Standard 5: Communication and Community Relations ...................................... 28 
Performance Standard 6: Professionalism ................................................................................. 30 

PART III: Forms and Tools
Introduction................................................................................................................................ 31 
School Administrator Self-Evaluation Form ............................................................................. 32 
Informal Observation Visit Form............................................................................................... 34 
Documentation Cover Sheet ...................................................................................................... 37 
Survey Summary Form.............................................................................................................. 39 
Student Academic Progress Goal Setting Form......................................................................... 40 
School Administrator Formative Assessment Form.................................................................. 42 

© Stronge, 2012 All Rights Reserved

Alaka`i O Kaua`i Charter School Attachment H, Page 6



School Administrator Interim/Annual Performance Report ...................................................... 48 
School Administrator Summative Performance Report ............................................................ 53 
Support Dialogue Form.............................................................................................................. 58 
Performance Improvement Plan Form....................................................................................... 59 
Sample Survey Forms for School Administrators …………………………………………… 61 

REFERENCES................................................................................................................ 64

ENDNOTES ...................................................................................................................... 67

FIGURES 
Figure 1: Relationship between Essential Parts of School Administrator Performance  
 Evaluation System ...........................................................................................................2 
Figure 2: Performance Standards..................................................................................................3
Figure 3: Performance Indicators..................................................................................................4
Figure 4: Performance Appraisal Rubric ......................................................................................5
Figure 5: Data Sources for School Administrator Evaluation ......................................................5
Figure 6: Aligning Multiple Data Sources with Performance Standards .....................................6 
Figure 7: Examples of Items in a Document Log .........................................................................8 
Figure 8: Goal Setting Process....................................................................................................10
Figure 9: Examples of Measures of Student Academic Progress ...............................................11 
Figure 10: Acronym for Developing Goals ................................................................................12 
Figure 11: Sample Goals.............................................................................................................12 
Figure 12: Definitions of Terms Used in Rating Scale...............................................................14 
Figure 13: Evaluation Schedule ..................................................................................................16  
Figure 14: Tools to Increase Professional Performance .............................................................17  
Figure 15: Sample Prompts.........................................................................................................18  
Figure 16: Forms and Tools........................................................................................................31  

© Stronge, 2012 All Rights Reserved

Alaka`i O Kaua`i Charter School Attachment H, Page 7



PART I: INTRODUCTION AND PROCESS 

INTRODUCTION 

The CESA 6 School Administrator Performance Evaluation System (SAPES) uses the Stronge 
Leader Effectiveness Performance Evaluation System developed by Dr. James Stronge for 
collecting and presenting data to document performance based on well-defined job expectations.  
The uniform performance standards used in this system provide a balance between structure and 
flexibility and define common purposes and expectations, thereby guiding effective leadership.  
The performance standards also provide flexibility, encouraging creativity and individual school 
administrator initiative.  The goal is to support the continuous growth and development of each 
school administrator by monitoring, analyzing, and applying pertinent data compiled within a 
system of meaningful feedback.  

The role of a school administrator requires a performance evaluation system that acknowledges 
the contextual nature and complexities of the job.  For an evaluation system to be meaningful, it 
must provide its users with relevant and timely feedback.  To facilitate this, evaluators should 
conduct both formative and summative evaluations of school administrators.  While the 
superintendent has the ultimate responsibility for ensuring that the evaluation system is executed 
with fidelity and effectively in the district, other district-level administrators may be designated 
by the evaluator to supervise, monitor, and assist with the multiple data source collection which 
will be used for these evaluations. 

Purposes and Characteristics 

The primary purposes of the School Administrator Performance Evaluation System are to: 

• optimize student learning and growth,

• contribute to successful achievement of the goals and objectives defined in the vision,
mission, and goals of the school district,

• provide a basis for leadership improvement through productive school administrator
performance appraisal and professional growth, and

• promote collaboration between the school administrator and evaluator, and promote self-
growth, leadership effectiveness, and improvement of overall job performance.i

This evaluation system includes the following distinguishing characteristics: 

• benchmark behaviors for each of the school administrator performance standards,

• a focus on the relationship between school administrator performance and improved
student learning and growth,

• the use of multiple data sources for documenting performance, including opportunities for
school administrators to present evidence of their own performance as well as student
growth,
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Informal Observation/School Site Visits 

Informal observations/school site visits, applied in a variety of settings, provide information on a 
wide range of contributions made by school administrators.  Informal observations/school site 
visits may range from watching how a school administrator interacts with others, to observing 
programs and shadowing the administrator. 

Site visits are a method by which evaluators may gain insight into whether school administrators 
are meeting the performance standards.  During a site visit, evaluators should discuss various 
aspects of the job with the school administrator.  This can take the form of a formal interview or 
a less structured discussion. Through questioning, the evaluator may help the school 
administrator reflect on his or her performance, which may provide insight into how the 
administrator is addressing the standards.  Such a discussion may also help the school 
administrator think through the artifacts he or she might submit to the evaluator to demonstrate 
proficiency in each standard.  In addition, evaluators may use the school administrator’s 
responses to the questions to determine issues they would like to further explore with the 
administrator’s faculty and staff.  Furthermore, it is recognized that in many cases it takes time to 
effect change in a school. By having an honest, open discussion, the school administrator is 
provided with an opportunity to explain the successes and trials the school community has 
experienced in relation to school changes.  It also provides an opportunity for the evaluator to 
offer feedback.  Suggested guiding questions an evaluator may want to address are included on 
the Informal Observation Visit Form in Part III.  Following the site visit, evaluators should 
provide feedback to the school administrator.  Evaluators should complete a minimum of two 
Informal Observation Visits and the related forms annually.   

Document Log  

The Document Log is an organized collection of work that demonstrates the educator’s skills, 
talents, and accomplishments for the evaluation cycle.  It is similar in many ways to a portfolio, 
yet is typically more concise, containing a more confined collection of specific artifacts.  
Documentation provides evaluators with information related to specific standards and provides 
school administrators with an opportunity for self-reflection, demonstration of quality work, and 
a basis for two-way communication with their evaluators.  Documentation can confirm a school 
administrator’s effort to demonstrate distinguished performance, can show continuing work at an 
effective level, or can demonstrate progress in response to a previously-identified deficiency.   

Artifacts are not created solely for a Document Log, but are readily reviewed in Document Log 
form.  They should provide evidence of one or more of the performance standards.  Each artifact 
may include a caption since the artifact will be viewed in a context other than that for which it 
was developed.  School administrators may choose to submit their material electronically or in 
hard-copy and they may organize the material in any way they see fit.  The emphasis should be 
on the quality of work, not the quantity of materials presented.   
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A sample Documentation Cover Sheet is provided in Part III.  Although this sheet is optional, 
school administrators should consider using this sheet to help organize documents.  The sheet 
provides examples of the types of material a school administrator might consider providing to 
show evidence of proficiency in the six performance standards.  Figure 7 provides examples of 
some of these materials.  These examples will vary based on the school’s unique characteristics. 

Figure 7: Examples of Items in a Document Log 

Standard 1 ‒ Leadership for Student Learning:  school improvement plan; strategic plan; 
vision/mission/core belief statements; staff evaluation grid; leadership/school improvement team 
agendas; building administrator responsibility chart; professional goals; master schedule; student 
progress monitoring data; schedules for students in the alternative education program; project-
specific summaries of a goal; compliance with Standards of Accreditation; program development; 
staff development plan; school committees and members. 

Standard 2 ‒ School Climate:  monthly discipline report; Teacher of the Year recommendation; 
annual report of discipline, crime, and violence; teacher/staff appreciation; summary of surveys of 
staff; student recognition; student groups/clubs. 

Standard 3 ‒ Human Resources Leadership:  staff evaluation schedule including observation 
schedule; evidence of teachers and staff serving as leaders in the school, school district, and school 
community; monthly discipline report by teacher; teacher licensure renewal schedule; staff 
evaluations; staff recognition program; Performance Improvement Plans; mentorship program. 

Standard 4 ‒ Organizational Management:  building schedules; administrator responsibility chart; 
master schedule and course compliance; facility use log; physical plant and grounds management 
schedule; annual financial audits; uncollected debts; inventory records; Career and Technical 
Education compliance; Special Education compliance; ESEA Compliance; carry-over plans; budget 
spending throughout the school year; long-range goals; short-range goals. 

Standard 5 ‒ Communication and Community Relations:  faculty meeting agendas; newsletters; 
PAC/PTO/PTA agendas; optional parent/community survey; website link; completion of annual 
school safety audit; Safe School’s committee agendas and minutes of meetings; School Health 
Advisory Board agendas and minutes of meetings; media communications; presentation to 
civic/community groups. 

Standard 6 ‒ Professionalism:  staff development activity agendas; department/grade level meeting 
documentation; summary of staff surveys; professional conference attendance; professional 
organization membership. 

The Document Log is an official document that is maintained by the school administrator.  It is 
the property of the administrator and follows the administrator when work assignments change.  
Evaluators should review the Document Log at least once prior to May 1st, although they are 
free to review it more often as desired. 

While the preceding paragraphs have referred to the school administrator providing his or her 
own documentation as evidence of meeting the performance standards, evaluators are free to 
maintain their own documentation (e.g., evaluator notes or a running record) relative to the 
administrator’s performance.  This type of evaluator documentation may come from a variety of 
sources such as those mentioned in the Informal Observation Site Visit section (informally 
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observing the administrator during meetings, watching his or her interactions with others, etc.).  
This type of documentation should be considered along with the school administrator’s own 
documentation when making formative and summative assessments.  As such, evaluators should 
write comments related to their own documentation on the optional School Administrator 
Formative Assessment Form or the School Administrator Summative Performance Report (see 
Part III), as applicable. 

School Climate Surveys 

School climate surveys are an important data collection tool used to gather client (in this 
instance, teacher/staff) data regarding their perceptions of the school 
administrator’s performance.  Among the advantages of using a survey design include the rapid 
turnaround in data collection, the limited cost in gathering the data, and the ability to infer 
perceptions of a larger population from smaller groups of individuals.  

One of the benefits of using climate surveys is the collected information may help the school 
administrator set goals for continuous improvement (i.e., for formative evaluation) ‒ in other 
words, to provide feedback directly to the school administrator for professional growth and 
development.  Survey summaries also may be used to provide information to evaluators that may 
not be accurately obtained through other types of documentation. 

Climate surveys for staff and students are at the WINNS site listed below.  The climate survey 
asks teachers/staff and students to report on items and issues that they have directly experienced.  
The surveys are located at http://dpi.wi.gov/sig/improvement/process.html.  Additional survey 
instruments are included in Part III for those schools/districts who wish to use a different survey 
instrument than the suggested surveys from the state of Wisconsin. 

School administrators should administer annual teacher/staff surveys and student surveys during 
the third nine weeks prior to April 15.  The school administrator will retain sole access to the 
teacher/staff and student surveys; however, the school administrator will provide a summary of 
the surveys to the evaluator as part of the Document Log.  The Survey Summary Form that 
should be used is located in Part III. 

Goal Setting

One approach to linking student academic progress to school administrator performance involves 
building the capacity for school administrators and their supervisors to interpret and use student 
achievement data to set target goals for student improvement.  Setting goals set squarely on 
student performance is a powerful way to enhance professional performance and, in turn, 
positively impact student academic progress.  Student Academic Progress Goal Setting is 
designed to improve student learning and monitor student progress. 

In many cases, measures of student performance can be directly documented.  For example, 
school-wide value added data from statewide standardized assessments can be used. 
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progress measures; other measures are recommended for use when two valid and direct measures 
of student academic progress are not available.   

Figure 9: Examples of Measures of Student Academic Progress 
• Pattern of improvement in subgroup achievement on state standards assessments
• Pattern of improvement across grade levels on state standards assessments
• Decrease in achievement gaps between and among subgroups on state standards assessments
• Increase the percentage of  Grade 1-3 students making at least one year’s growth in Instructional Oral

Reading Level, as measured by a valid reading assessments, in grades one through three
• Increase the percentage of elementary students successfully meeting Curriculum Based Measurement

benchmarks in English/reading, mathematics, science, and history and social science

• Decrease the percentage of K-2 retentions by demonstrating more students are meeting or exceeding
grade-level expectations

• Increase the number/percent of students with disabilities meeting their Individualized Education Plan
(IEP) goals

• Increase the percentage of English Learners (EL) making progress or proficiency on the English
Language Proficiency assessment

• Increase the percentage of ELs achieving proficiency on English/reading and mathematics state
standards assessments.

• Pattern of improvement on formative assessments
• Pattern of increased percentage of first- through third-grade students reading at grade level
• Pattern of increased percentage of middle school students taking high school level courses
• Pattern of increased percentage of students who receive a high school diploma
• Pattern of increased number of students earning college credit while in high school
• Increase in the percentage of students, particularly students from underperforming subgroups, who

enroll in and are successful taking Algebra I by eighth grade
• Increase the pattern of high school students earning career and technical industry certifications, state

licenses, or successful national occupational assessment credentials
• Increase the percent of students taking the ACT
• Increase the percent of minority students taking Advanced Placement/dual enrollment courses
• Increase the number/percent of students involved in one or more extracurricular activities

Developing Goals 

Goals are developed early in the school year.  The goals describe observable behavior and/or 
measurable results that would occur when a goal is achieved.  The acronym SMART (Figure 10) 
is a useful way to self-assess a goal’s feasibility and worth.  
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End-of-Year Review of Goal 

By the appropriate date, as determined by the evaluator, each school administrator is responsible 
for assessing the professional growth made on the goal and for submitting documentation to the 
evaluator.  A school administrator may find it beneficial to draft the next year’s goal as part of 
the reflection process in the event the goal has to be continued and/or revised.  By mutual 
agreement, evaluators and individual school administrators may extend the due date for the end-
of-year reviews in order to include the current year’s data. In addition, as noted in the measures 
of academic achievement/growth noted on the previous page, data from previous years may be 
used to demonstrate a pattern toward attainment of goals.   

RATING SCHOOL ADMINISTRATOR PERFORMANCE 

Definitions of Ratings 

The rating scale provides a description of four levels of how well the standards (i.e., duties) are 
performed on a continuum from Distinguished to Unacceptable.  The use of the scale enables 
evaluators to acknowledge effective performance (i.e., Distinguished and Effective), and it 
provides two levels of feedback for school administrators not meeting expectations (i.e., 
Developing/Needs Improvement and Unacceptable).  The definitions in Figure 12 offer general 
descriptions of the ratings.  Note: Ratings are applied to the six performance standards as an 
overall summative rating, not to performance indicators.  School administrators are expected to 
perform at the Effective level.   
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has shown evidence of each of the performance standards.  This form does not include an actual 
rating of performance. The evaluator should share the results of her or his assessment with the 
school administrator by January 15th.     

Summative Assessment 

Assessment of performance quality occurs only at the summative evaluation stage, which comes 
at the end of the evaluation cycle.  School administrators will be rated on all six performance 
standards using performance appraisal rubrics (see Part II).  As previously discussed, the 
rubric is a behavioral summary scale that describes acceptable performance levels for each 
performance standard.  The scale states the measure of performance expected of school 
administrators and provides a general description of what each rating entails.  Ratings are made 
at the performance standard level, NOT at the performance indicator level. 

Evaluators make judgments about performance of the six performance standards based on all 
available evidence.  After collecting information gathered through multiple data sources, the 
evaluator applies the four-level rating scale to evaluate a school administrator’s performance on 
all standards for the summative evaluation.  Therefore, the summative evaluation represents 
where the “preponderance of evidence” exists, based on various data sources.  The evaluator 
records the ratings and comments on the School Administrator Summative Performance Report 
in Part III.  The results of the evaluation must be discussed with the administrator at a 
summative evaluation conference.  

Single Summative Rating 

In addition to receiving a diagnostic rating for each of the six performance ratings, the school 
administrator will receive a single summative evaluation rating at the conclusion of the 
evaluation cycle. This summative rating will reflect an overall evaluation rating for the 
administrator. The intent is not to replace the diagnostic value of the six performance standards; 
rather it is to provide an overall rating of the school administrator’s performance. 

The overall summative rating will be judged as Distinguished, Effective, Developing/Needs 
Improvement, or Unacceptable. 

• If the school administrator has an Unacceptable rating on one or more of the six
performance standards, he or she may receive an overall performance rating of
Unacceptable. They may not receive an overall performance rating of Distinguished.

• If an experienced ( as defined by the local district) principal has three or more Needs
Improvement ratings, s/he would be rated no higher than Developing.

• If an inexperienced principal has three or more Developing ratings from among the six
performance standards, he or she will be rated as Developing in the first year, and
Unacceptable in following years.
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Performance Improvement Plan 

If a school administrator’s performance does not meet the expectations established by the school 
district, the school administrator will be placed on a Performance Improvement Plan.  A 
Performance Improvement Plan is designed to support a school administrator in addressing areas 
of concern through targeted supervision and additional resources.  It may be used by an evaluator 
at any point during the year for a school administrator whose professional practice would benefit 
from additional support.  Additionally, a Performance Improvement Plan is implemented if one 
of the following scenarios occurs at the end of any data collection period: 

• a school administrator receives two or more Not Evident ratings at the interim review,

• a rating of Needs Improvement on two or more performance standards or three or more
Developing ratings, 

• a
 rating of Unacceptable on one or more performance standards or an overall rating of 
Unacceptable. 

Implementation of Performance Improvement Plan 

When a school administrator is placed on a Performance Improvement Plan, the evaluator must:  

a) provide written notification to the school administrator of the area(s) of concern that
need(s) to be addressed,

b) formulate a Performance Improvement Plan, and

c)  review the results of the Performance Improvement Plan with the school administrator
within established timelines.

Assistance may include: 

• support from a professional peer or supervisor,

• conferences, classes, and workshops on specific topics, and/or

• other resources to be identified.

The Performance Improvement Plan Form is in Part III. 

Resolution of Performance Improvement Plan 

Prior to the evaluator making a final recommendation, the evaluator meets with the school 
administrator to review progress made on the Performance Improvement Plan, according to the 
timeline.  The options for a final recommendation include: 

a) Sufficient improvement has been achieved; the school administrator is no longer on a
Performance Improvement Plan and is rated Effective.
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b) Partial improvement has been achieved but more improvement is needed; the school
administrator remains on a Performance Improvement Plan and is rated
Developing/Needs Improvement.

c) Insufficient or no improvement has been achieved; the school administrator is rated
Unacceptable.

When a school administrator is rated Unacceptable, the school administrator may be 
recommended for non-renewal or dismissal.  If not dismissed, a new Performance Improvement 
Plan may be implemented.  Following completion of the Performance Improvement Plan, if the 
school administrator is rated Unacceptable a second time, the school administrator will be 
recommended for dismissal.  
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The school 
administrator 
strategically drives 
the success of each 
learner through 
collaborative 
implementation of a 
shared vision of 
teaching and learning 
that leads to student 
academic progress 
and school 
improvement that 
reflects excellence. 

The school 
administrator drives 
the success of each 
learner through 
collaborative 
implementation of a 
shared vision of 
teaching and 
learning that leads to 
student academic 
progress and school 
improvement. 

The school 
administrator is 
ineffective or 
inconsistent in 
supporting the success 
of each learner 
through collaborative 
implementation of a 
shared vision of 
teaching and learning 
that leads to student 
academic progress 
and school 
improvement. 

The school 
administrator does not 
support the success of 
each learner through 
collaborative 
implementation of a 
shared vision of 
teaching and learning 
that leads to student 
academic progress 
and school 
improvement. 

*School administrators who are distinguished often serve as role models.

© Stronge, 2012 All Rights Reserved

Alaka`i O Kaua`i Charter School Attachment H, Page 29





















School Administrator Self-Evaluation Form 

Directions:  School administrators should use this form annually to reflect on the effectiveness 
and adequacy of their practice based on each performance standard.  Please refer to the 
performance indicators for examples of behaviors exemplifying each standard.  Identify possible 
pieces of evidence for areas of strength. 

School Administrator:         Date:  

1. Leadership for Student Learning
The school administrator drives the success of each learner through collaborative
implementation of a shared vision of teaching and learning that leads to student academic
progress and school improvement.

Areas of strength: 

Areas needing improvement: 

Strategies for growth: 

2. School Climate
The school administrator fosters the success of all students by advocating, developing,
nurturing, and sustaining a safe, positive, and academically engaging school climate. 

Areas of strength: 

Areas needing improvement: 

Strategies for growth: 

3. Human Resources Leadership
The school administrator provides effective leadership in the area of human resources
through selecting, assigning, inducting, supporting, developing, evaluating, and retaining
quality instructional and support personnel.

Areas of strength: 

Areas needing improvement: 

Strategies for growth: 
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4. Organizational Management
The school administrator fosters the success of all students by supporting, managing, and
overseeing the school’s organization, operation, and use of resources.

Areas of strength: 

Areas needing improvement: 

Strategies for growth: 

5. Communication and Community Relations
The school administrator fosters the success of all students by effectively communicating,
collaborating, and engaging stakeholders to promote understanding, support, and
continuous improvement of the school’s programs and services that are aligned with the
school’s vision.

Areas of strength: 

Areas needing improvement: 

Strategies for growth: 

6. Professionalism
The school administrator fosters the success of all students by demonstrating behavior
consistent with legal, ethical, and professional standards, and by engaging in continuous
professional development and contributing to the profession.

Areas of strength: 

Areas needing improvement: 

Strategies for growth: 
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Informal Observation Visit Form 

Directions:  Evaluators should use this form to document evidence related to the standards 
obtained from informal observations or site visits.  Suggested guiding questions for discussion 
are listed under each standard. 

School Administrator:   Date: 
Evaluator:  
1. Leadership for Student Learning
The school administrator drives the success of each learner through collaborative implementation of a 
shared vision of teaching and learning that leads to student academic progress and school improvement. 

Suggested Guiding Questions/Prompts: 
• What opportunities have you created this year for collaboration among teachers?
• How have you positively impacted the teachers’ effective instructional practices associated with

different subject areas this year?
• How do you ensure curriculum standards are taught by the teachers and mastered by the students?
• How do you monitor teachers’ performance and 

provide constructive feedback to them?

• What types of teacher learning and development 
activities or programs have you participated in this year? What have you learned? 

• How do you involve the expertise of teacher 
leaders? 

Comments:  

Performance Standard 2: School Climate  
The school administrator fosters the success of all students by advocating, developing, nurturing, and 
sustaining a safe, positive, and academically engaging school climate. 

Suggested Guiding Questions/Prompts: 
• Please give some examples of the strategies you used to create and sustain a positive and safe

learning environment in your school. 
• What are the strategies you use to nurture and sustain a climate of trust in your school?
• Please provide a few examples of how you model 

care for children or model other desired characteristics for teachers and staff.
• What are the internal and external factors that 

you perceive are affecting your school?
• How have you positively impacted the school 

environment to be more academically rigorous?

Comments:  
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Performance Standard 3: Human Resources Leadership 
The school administrator provides effective leadership in the area of human resources through selecting, 
assigning, inducting, supporting, developing, evaluating, and retaining quality instructional and support 
personnel.   
Suggested Guiding Questions/Prompts: 

• Please give examples of professional development initiatives implemented and/or continued this
school year to improve teacher performance.

• In what ways do you support the achievements of high-performing teachers?
• How do you ensure new teachers and staff receive 

the support they need during their first year? 
• How do you foster an atmosphere of professional 

learning among staff? 

• What are the most difficult human resource 
management decisions you have made this year? What aspects went well and what aspects were 
challenging? 

Comments:  

Performance Standard 4:  Organizational Management 
The school administrator fosters the success of all students by supporting, managing, and 
overseeing the school’s organization, operation, and use of resources. 
Suggested Guiding Questions/Prompts: 

• How do you establish routines and procedures for the smooth running of the school that staff
members understand and follow?

• What information is used to inform the decisions related to organizational management?
• What are you doing to protect instructional time?
• What are the strengths, weaknesses, 

opportunities, and challenges you have perceived in your school’s organizational management? 
Comments:  
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Performance Standard 5: Communication and Community Relations 
The school administrator fosters the success of all students by effectively communicating, collaborating, 
and engaging stakeholders to promote understanding, support, and continuous improvement of the 
school’s programs and services that are aligned with the school’s vision.
Suggested Guiding Questions/Prompts: 

• How do you engage in open dialogue with multiple stakeholders from the larger school community?
• How do you involve parents and families in student learning?
• How do you disseminate needed information (such as student academic progress) to students, staff,

parents, and the greater learning community?
• Please give an example of how you network with 

individuals and groups outside the school (e.g., business and government organizations) to build 
partnerships for pursuing shared goals. 

Comments:  

Performance Standard 6: Professionalism 
The school administrator fosters the success of all students by demonstrating behavior consistent with 
legal, ethical, and professional standards and by engaging in continuous professional development and 
contributing to the profession. 

Suggested Guiding Questions/Prompts: 
• How do you communicate professional beliefs and values to all stakeholders?
• Give an example of a skill that you learned during professional interactions with colleagues that you

have used successfully in your school.
• What professional learning have you engaged in and how has it impacted your effectiveness as a

school leader?
• In what ways have you grown as a school leader?
• In what ways do you take an active role in 

professional organizations? 

Comments:  

Evaluator’s Signature Date 

___________________________ ______________________ 
School Administrator’s Signature Date 

School Administrator’s signature acknowledges an opportunity to review the information from 
the above form.  It does not necessarily indicate agreement with the comments. 
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VI. Mid-Year Review (Describe
goal progress and other relevant
data)

Mid-year review conducted on_________ Initials ______  ______ 
Administrator   Evaluator  

VII. End-of-Year Data Results
(Accomplishments at the end of
year).

 Data attached 

Initial Goal Submission (due by ___________ to the evaluator) 

School Administrator’s Signature:   Date:  

Evaluator’s Signature:   Date:  

End-of-Year Review   

 Appropriate Data Received     

Strategies used and data provided demonstrate application of professional growth?   Yes   No 

School Administrator’s Signature:  Date:  

Evaluator’s Signature:   Date:  
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__________________________________________ _______________________ 
School Administrator’s Signature Date 
School Administrator’s signature acknowledges an opportunity to review the information from 
the above form.  It does not necessarily indicate agreement with the comments. 

Clicking the acknowledge button is the equivalent of an online signature. 

School Administrator Interim/Annual Performance Report 

Directions: Evaluators use this form to maintain a record of evidence documented for each 
performance standard.  Evidence can be drawn from informal observations/school site visits, 
document log review, and other appropriate sources.  Evaluators may choose to use the 
“Evident” or “Not Evident” boxes provided under each standard to assist with documenting the 
school administrator’s progress towards meeting the standard.  This form should be maintained 
by the evaluator during the course of the evaluation cycle.  (Within appropriate timelines this 
report is shared at a meeting with the school administrator.)   

School Administrator:         Date:  

Evaluator: 

1: Leadership for Student Learning 
The school administrator drives the success of each learner through collaborative implementation of a shared 
vision of teaching and learning that leads to student academic progress and school improvement. 
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2: School Climate  
The school administrator fosters the success of all students by advocating, developing, nurturing, and sustaining a 
safe, positive, and academically engaging school climate. 
• Uses data and incorporates knowledge of the social,

cultural, emotional, and behavioral dynamics of the
school community to cultivate a positive, engaging
academic learning environment.

• Models and collaboratively promotes rigorous
expectations, mutual respect, concern, and empathy
for students, staff, families, and community.

• Utilizes shared decision-making and collaboration to
build relationships with students, staff, families, and
community and to enhance positive school morale.

• Models and encourages intelligent risk-taking by
students, staff, families, and community to promote
growth, change, and innovation.

Other indicators not listed: 

• Supports students, staff, families, and community
through changes connected to school improvement.

• Implements and monitors a safety plan that manages
situations in an effective and timely manner.

• Involves students, staff, families, and the community
to create, sustain, and promote a positive, safe, and
healthy learning environment.

• Implements and communicates best practices in
school-wide behavior management that are effective
within the school community.

• Listens to the concerns of students, staff, families, and
community members in a visible and approachable
manner.

• Respects and promotes the appreciation of diversity.

Comments: 

 Leads the collaborative development and sustainment 
of a shared vision for educational improvement and 
works collaboratively with staff, students, parents, 
and other stakeholders to develop a mission and 
programs consistent with the district’s plan. 

 Collaboratively plans, implements, supports, 
monitors, and evaluates instructional programs that 
enhance rigorous and relevant teaching and student 
academic progress, and that lead to school 
improvement. 

 Analyzes current academic achievement data and 
instructional strategies to make appropriate 
educational decisions that improve classroom 
instruction, increase student achievement, and 
improve overall school effectiveness. 

 Connects initiatives and innovative strategies to 
maximize the achievement of each learner. 

 Acquires and shares knowledge of evidence-based 
instructional best practices in the classroom. 

 Works collaboratively with staff to identify student 
needs and to design, revise, and monitor instruction to 
ensure effective delivery of the guaranteed and viable 
standards-based curriculum. 

Other indicators not listed: 

 Generates, aligns, and leverages resources for the 
successful implementation of effective instructional 
strategies. 

 Monitors and evaluates the use of diagnostic, 
formative, and summative assessment to provide 
timely and accurate feedback to students and parents, 
and to inform instructional practices. 

 Provides collaborative leadership for the design and 
implementation of effective and efficient schedules 
that protect and maximize instructional time. 

 Promotes professional development and 
instructional practices that incorporate the use of 
achievement data, and results in increased student 
progress. 

 Demonstrates the importance of sustained 
professional development by participating in and 
providing adequate resources for teachers and staff for 
professional learning (i.e., peer observation, 
mentoring, coaching, study groups, learning team, 
action research). 

• Evaluates the impact professional development has on
the staff, school improvement and student academic
progress.

Comments: 

 Evident     Not Evident 

 Evident     Not Evident 
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3: Human Resources Leadership 
The school administrator provides effective leadership in the area of human resources through selecting, 
assigning, inducting, supporting, developing, evaluating, and retaining quality instructional and support 
personnel.   

• Understands and participates in the selection of
highly-effective staff in a fair and equitable manner 
based on school and district needs, assessment data, 
and local and state requirements.   

• Supports formal building-level staff induction
processes and informal procedures to support and 
assist all new personnel.  

• Provides a mentoring process for all new and
targeted instructional personnel, as well as develops 
leadership potential through personal mentoring. 

• Properly implements the teacher and staff evaluation
systems in accordance with local and state 
requirements, supports the important role evaluation 
plays in teacher and staff development, and 
evaluates performance of personnel using multiple 
data sources. 

Other indicators not listed: 

• Documents deficiencies and proficiencies through
qualitative and quantitative data sources, provides
timely formal and informal feedback on strengths and
weaknesses, and provides support and resources for
teachers and staff to improve job performance.

• Makes appropriate recommendations relative to
personnel transfer, retention, promotion, and
dismissal that is consistent with established policies
and procedures and with student academic progress
as a primary consideration.

• Maximizes human resources based on the strengths
of teachers and staff members and provides them
with professional development opportunities to
improve student learning and gain self-confidence in
their skills.

Comments:  

 Evident     Not Evident 

4:  Organizational Management 
The school administrator fosters the success of all students by supporting, managing, and overseeing the school’s 
organization, operation, and use of resources. 
• Demonstrates and communicates a working

knowledge and understanding of the state’s public 
education rules, regulations, and laws, and school 
district policies and procedures.  

• Establishes and enforces rules and procedures to
ensure a safe, secure, efficient, and orderly facility 
and grounds. 

• Monitors and provides supervision of all
instructional programs, building space usage, and 
activities.  

Other indicators not listed: 

• Analyzes data to identify and plan for
organizational, operational, or resource-related
problems and resolves them in a timely, consistent,
and effective manner.

• Secures, monitors, and allocates resources to
maximize improvement aligned to the school’s
mission and goals through accepted policies and
procedures.

• Implements strategies for the inclusion of staff and
stakeholders in various planning processes, shares
in management decisions, and delegates duties as
applicable that will result in an effective school.
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Comments: 

 Evident     Not Evident 

5: Communication and Community Relations
The school administrator fosters the success of all students by effectively communicating, collaborating, and 
engaging stakeholders to promote understanding, support, and continuous improvement of the school’s programs 
and services that are aligned with the school’s vision. 

Within the school and district…. 
• Plans strategically for and solicits students and staff

input to promote effective decision-making and
communication when appropriate.

• Disseminates information in a timely manner to
students and staff through multiple channels and
sources.

• Involves students and staff in a collaborative effort to
establish positive relationships.

• Maintains visibility and accessibility to students and
staff.

• Speaks and writes in a clear, effective and appropriate
manner to students and staff.

• Collaborates and networks with district colleagues to
effectively utilize the resources and expertise
available.

• Advocates for students and acts to influence school
and district decisions affecting student learning.

• Communicates long- and short-term goals and the
school improvement plan to all staff and district
colleagues.

With parents and families… 

• Plans strategically for and solicits parent and family
input to promote effective decision-making and
communication.

• Disseminates information in a timely manner to
parents and families through multiple channels and
sources.

• Involves parents and families in a collaborative effort
to establish positive relationships.

• Maintains visibility and accessibility to parents and
families.

• Speaks and writes in a clear and effective manner
appropriate to parents and families.

• Provides a variety of opportunities for parent and
family involvement in school activities.

• Advocates for students and acts to influence school
and family decisions affecting student learning.
Communicates long- and short-term goals and the

school improvement plan to parents and families. 
For community engagement… 

• Plans strategically for and solicits community input
to promote effective decision-making and
communication.

• Disseminates information in a timely manner through
multiple channels and sources.

• Involves the community in a collaborative effort to
establish positive relationships.

• Maintains visibility and accessibility with
community.

• Speaks and writes in a clear and effective manner
appropriate to community resources.

• Collaborates and networks with the community and
other stakeholders to effectively utilize the resources
and expertise available.

• Advocates for students and acts to influence local,
district, and state decisions affecting student learning.

• Communicates long- and short-term goals and the
school improvement plan to all stakeholders.

Other indicators not listed:   

Comments: 

 Evident     Not Evident 
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6: Professionalism 
The school administrator fosters the success of all students by demonstrating behavior consistent with legal, 
ethical, and professional standards and by engaging in continuous professional development and contributing to 
the profession. 
• Creates a culture of respect, understanding,

sensitivity, and appreciation for students, staff, and 
other stakeholders, and models these attributes on a 
daily basis.  

• Works within legal, ethical, and professional
guidelines to improve student learning and to meet 
school, district, state, and national requirements.  

• Models professional behavior and is
culturally responsive to students, staff, and other 
stakeholders. 

• Maintains and ensures confidentiality.

• Maintains a positive and respectful attitude.
Other indicators not listed: 

• Maintains a professional appearance and
demeanor. 

• Provides leadership in sharing ideas and
information with staff and other professionals. 

• Works in a collaborative manner with all
stakeholders to promote, support, and enhance the 
vision, mission, and goals of the school district.  

• Contributes to, enhances, and supports the
development of the profession. 

• Assumes responsibility for their own professional
growth and learning to positively shape school 
effectiveness.   

Comments: 

 Evident     Not Evident 

Strengths: 

Areas of Improvement: 

School Administrator’s Name:  Date:  

School Administrator’s Signature: 

Evaluator’s Name:   Date:  

Evaluator’s Signature: 

School Administrator’s signature acknowledges an opportunity to review the information from 
the above form.  It does not necessarily indicate agreement with the comments. 

Clicking the acknowledge button is the equivalent of an online signature. 
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School Administrator Improvement Goals: 

Overall Evaluation Summary Rating 

  Distinguished  

  Effective 

  Developing/Needs Improvement    

  Unacceptable 
Due to one or more Unacceptable ratings, two or more Needs Improvement ratings, or three or more Developing 
ratings on the performance standards 

__________________________________ __________________________________ 
Evaluator’s Name    School Administrator’s Name 

___________________________________ ____________________________________ 
Evaluator’s Signature    School Administrator’s Signature  

School Administrator’s signature acknowledges an opportunity to review the information from 
the above form.  It does not necessarily indicate agreement with the comments. 

Clicking the acknowledge button is the equivalent of an online signature. 

___________________________________ ____________________________________
Date      Date 

___________________________________ 
Superintendent’s Name 

___________________________________ ____________________________________ 
Superintendent’s Signature     Date 
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Support Dialogue Form (optional) 

Directions: School administrators and evaluators may use this form to facilitate discussion on 
areas that need additional support.  This form is optional.  

What is the area of targeted support? 

What are some of the issues in the area that are causing difficulty? 

What strategies have you already tried and what was the result? 

What new strategies or resources might facilitate improvement in this area? 

School Administrator’s Name:  

School Administrator’s Signature:  Date:  

Evaluator’s Name:  

Evaluator’s Signature:   Date:  
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School Administrator Survey: Community Survey 
Administrator’s Name 

Site School Year 

Your thoughtful and candid feedback regarding this school administrator is very important. 
Individual school administrators are asked to understand, interpret, apply, and identify what 
each can do to work in support of the school district’s Vision.  

Directions: Listed below are several statements about the school administrator.  Mark the 
most appropriate response to each statement.   Please write your comments on the space 
provided.  You may attach additional sheets if necessary. 

THIS SCHOOL ADMINISTRATOR… Strongly  
Agree 

Agree Disagree Strongly 
Disagree 

Do Not 
Know 

 Makes me feel comfortable contacting him/her. 
 Comments  

Communicates in an appropriate and timely manner. 
  Comments 

Treats me with courtesy and respect. 
Comments  

Addresses problems and concerns in a timely and  
effective manner. 
Comments  

Provides leadership in his/her area. 
Comments  

Is a resource in his/her area. 
Comments  

Works well with others. 
Comments  

Demonstrates ethical behavior. 
Comments  

Check the item that best describes your involvement in the community. 

 Business owner/manager       Homemaker     Retired     Volunteer   Work in the area        
 Additional comments are written on the back of this survey.
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School Administrator Survey: Family Survey 

 Administrator’s Name Site School Year 

Your thoughtful and candid feedback regarding this school administrator is very important. 
Individual school administrators are asked to understand, interpret, apply, and identify what 
each can do to work in support of the school district’s Vision.  

Directions: Listed below are several statements about the school administrator.  Mark the 
most appropriate response to each statement.   Please write your comments on the space 
provided.  You may attach additional sheets if necessary. 

THIS SCHOOL ADMINISTRATOR… Strongly  
Agree 

Agree Disagree Strongly 
Disagree 

Do Not 
Know 

1. Makes me feel comfortable contacting him/her.

2. Treats me with courtesy and respect.

3. Treats students with courtesy and respect.

4. Addresses problems and concerns in a timely
manner.

5. Works collaboratively to meet my child’s needs.

6. Communicates effectively with me about my
child’s progress.

7. Informs me about school expectations.

8. Handles conferences in a professional manner.

9. Creates a safe learning environment.

10. Is knowledgeable about the student population
and their needed curriculum.

11. Provides an environment that promotes learning
and student achievement.

12. Uses fair disciplinary procedures.

Comments 

 Additional comments are written on the back of this survey. 
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9-12 administer the surveys to at least two classes per semester. Teachers may add additional 
questions to the surveys at their discretion. 

The teacher retains sole access to the results of the student surveys. The teacher should include a 
summary of the survey data (see Part III) in the Documentation Log.  

Measures of Student Progress 

The New Jersey Educator Effectiveness Task Force has recommended that Student Achievement 
(Standard 7 in the Stronge Evaluation System) account for 50% of the evaluation for teachers of 
tested grades and subjects and between 15%-50% for teachers of non-tested grades/subjectsa.  It 
is important to understand that approximately 30 percent of public schools teachers will have a 
direct measure of student progress based on state standards assessment results. However, there 
must be additional measures for the remaining approximately 70 percent of teachers, and to 
ensure there are one or more additional measures for the approximately 30 percent of teachers 
who can appropriately use the student growth percentile as one of multiple growth measures in 
the evaluation. One option is Student Learning Objectives (SLOs), which will be discussed in a 
later section. Quantitative measures of growth based on validated achievement measures that 
already are being used locally should be considered when determining local growth measures.  

Student Growth Percentile Scoresb 

Student growth percentiles (SGPs) describe the progress students make from one year to the next 
compared to students with similar state standards-based achievement test history. This provides 
an understanding of how much progress students made based on where they started – regardless 
of whether they started as low, moderate, or high achieving students. SGPs range from 1 to 99, 
where higher numbers represent higher growth and lower numbers represent lower growth, 
relative to students who have similar achievement histories (i.e., similar state standards-based 
test scores). The statistical method works independently of state standards performance 
proficiency levels. Thus, in practice, it is important to understand that:   

• low-achieving students can show high growth, yet still not reach the achievement levels
needed to demonstrate proficient mastery of state academic content standards.

• high-achieving students can show low growth relative to other high-achieving students and,
yet, still demonstrate proficient or advanced mastery of state academic content standards.

SGPs describe the percentile for change in achievement, not absolute achievement. A student’s 
SGP represents the percent of students who have similar prior academic achievement and who 
earned lower scores on the state standards test. For example, a student who earns an SGP of 80 
earned a state standards-based test score that was as high as or higher than 80 percent of the other 
students statewide who had similar academic histories on state standards-based tests. Only 20 
percent of students with similar prior achievement histories earned higher scores.  

a New Jersey Department of Education Notice of Grant Opportunity, March 2012. 
b Adapted from Virginia Department of Education training materials, Yourtown Handbook, 2011. 
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Student Learning Objectivesf 

One approach to linking student progress to teacher performance involves building the capacity 
for teachers and their evaluators to interpret data so that target objectives for student 
improvement can be set. Setting learning objectives based squarely on student performance is a 
powerful way to enhance professional performance and, in turn, positively impact student 
achievement. Student learning objectives are designed to improve student learning. 

Teachers have a definite and powerful impact on student learning and academic performance.1  
Depending on grade level, content area, and learners’ ability level, appropriate measures of 
learner performance are identified to provide information on learning gains. Performance 
measures may include standardized test results as well as other pertinent data sources. Teachers 
set objectives for improving student progress based on the results of performance measures. The 
student learning objectives and their attainment constitute an important data source for 
evaluation. 

The Intent of Student Learning Objectives 

One of the purposes of student learning objectives includes focusing attention on instructional 
improvement. This process is based on determining baseline performance, developing strategies 
for improvement, monitoring progress and assessing results at the end of the academic year. 
More specifically, the intent of student learning objectives is to: 

• make explicit the connection between teaching and learning,

• make instructional decisions based upon student data,

• provide a tool for school improvement,

• increase the effectiveness of instruction via continuous professional growth,

Tier III: Teachers 
who have no direct 
or indirect role in 
subjects or grades 
where student 
growth percentiles 
are available 

Not applicable All of Standard 7 based on growth measures 
other than the SGP. 
• Quantitative measures already available in

the school that are validated and provide 
valid measures of growth (as opposed to 
absolute achievement) should be given 
priority in evaluation. 

• Student learning objectives or other
measures should incorporate data from 
validated achievement measures whenever 
possible (e.g., teachers of Advanced 
Placement courses could establish a goal of 
85 percent of students earning a score of 3 
or better on the Advanced Placement 
exam). 

• To the extent practicable, teachers should
have at least two valid measures of growth 
included in the evaluation. 
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The overall summative rating will be judged as highly effective, effective, partially effective, or 
ineffective using the following suggested range of scores: 

Ineffective = 10 – 19 
Partially Effective = 20 – 25 
Effective = 26 – 34 
Highly Effective = 35 – 40 

The actual weighting and summative rating range should be determined by the school district in 
advance of implementation of the evaluation system. 

Note: Regardless of the overall total points earned, three or more partially effective ratings on 
individual performance standards will result in an overall rating of partially effective or 
ineffective. Similarly, one ineffective rating on any one performance standard may result in an 
overall ineffective rating.  

Evaluation Schedule 

Summative evaluations are to be completed before the last week of school for all contract types.  
Figure 17 details the recommended evaluation schedule for all components of the evaluation 
system. If non-renewal of a teacher is anticipated, the summative evaluation ideally occurs at 
least one semester prior to the end of school year, provided that the teacher has had an 
opportunity to complete all of the Performance Improvement Plan activities (described in the 
next section of this handbook). 

Note: The details for the actual Evaluation Schedule should be determined by the school district 
prior to implementation. 

Documentation Records 

Documentation records are maintained by both the teacher and the principal/evaluator for the 
entire evaluation period. If the teacher transfers among the district’s schools, the documentation 
may be forwarded to the receiving school’s site administrator. At the end of an evaluation cycle, 
the evaluator retains copies of the Student Learning Objective Progress Form, Documentation 
Log Cover Sheet, Observation Form(s), and Summative Evaluation Form at the school/worksite. 
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Figure 17: Recommended TEPES Evaluation Schedule 
Responsibility 

of 

Timeline Activity for Professional Improvement Task or Document 

 A
dm
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 T
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During the 1st Month Establish student learning objective (all teachers) Student Learning Objective Progress 
Form ! ! 

Before the end of the 
1st Quarter Observation of all non-tenured teachers Observation Form ! 
Before the end of the 
2nd Quarter Observation of all non-tenured teachers Observation Form ! 
Before end of the 1st 
Semester Summary of student survey feedback (all teachers) 

Student Surveys and Student Survey 
Summary Form ! 

Mid-year 

• Mid-year review of student learning objective (all
teachers)

• Non-tenured teachers will review Documentation Log
• Interim performance evaluation of non-tenured teachers

Student Learning Objective Progress 
Form  
Documentation Log 
Interim Performance Report 

! 
! 
! 

! 
! 

During the 2nd 
Semester Observation of all teachers Observation Form ! 
10 calendar days prior 
to summative 
evaluation date 

• End-of-year review of student learning/program objective (all
teachers)

• Submit Documentation Log

Student Learning/Program Objective 
Progress Form 
 

Documentation Log 

! 

! 

! 

! 
Before Last Week of 
School Summative evaluation (all teachers) Summative Performance Form ! 
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Support Dialogue 

The Support Dialogue is initiated by evaluators or teachers at any point during the school 
year for use with personnel whose professional practice would benefit from additional 
support. A teacher could request a support dialogue. It is designed to facilitate discussion 
about the area(s) of concern and ways to address those concerns.  During the initial 
session, both parties share what each will do to support the teacher’s growth (see sample 
prompts below), and decide when to meet again. After the agreed-upon time to receive 
support and implement changes in professional practice has elapsed, the evaluator and 
teacher meet again to discuss the impact of the changes (see sample follow-up prompts 
below). The entire Support Dialogue process is intended to be completed within a 
predetermined time period as it offers targeted support. 

The desired outcome would be that the teacher’s practice has improved to a effective 
level. In the event that improvements in performance are still needed, the evaluator 
makes a determination to either extend the time of the support dialogue because progress 
has been made, or to allocate additional time or resources. If the necessary improvement 
is not made, the employee must be placed on a Performance Improvement Plan. Once 
placed on a Performance Improvement Plan the employee will have a predetermined time 
period to demonstrate that the identified deficiencies have been corrected. Sample 
prompts for conversations with the teacher are shown in Figure 19. 

Figure 19: Sample Prompts 
Sample Prompts for the Initial Conversation 
What challenges have you encountered in addressing ________ (tell specific concern)? 
What have you tried to address the concern of _______ (tell specific concern)? 
What do you need in order to address you concerns? 

Sample Prompts for the Follow-Up Conversation 
Last time we met, we talked about ________ (tell specific concern). What has gone 
well? What has not gone as well? 

Performance Improvement Plan 

If a teacher’s performance does not meet the expectations established by the school, the 
teacher may be placed on a Performance Improvement Plan (see Performance 
Improvement Plan Form in Part III).  

A Performance Improvement Plan is designed to support a teacher in addressing areas of 
concern through targeted supervision and additional resources. It may be used by an 
evaluator at any point during the year for a teacher whose professional practice would 
benefit from additional support.  A Performance Improvement Plan will be required if 
either of the following ratings is given on a Summative Performance Evaluation Report: 
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Request for Review of an Ineffective Rating 

The teacher may request a review of the evidence in relation to an ineffective rating 
received on a summative evaluation, or as a result of a Performance Improvement Plan, 
in accordance with the policies and procedures of the school district.
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Contemporary Effective Teacher Research 

Contemporary research has found that an effective teacher: 
• Facilitates planning units in advance to make intra- and interdisciplinary

connections.3

• Plans for the context of the lesson to help students relate, organize, and make
knowledge become a part of their long-term memory.4

• Identifies instructional objectives and activities5 to promote students’ cognitive and
developmental growth.6
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• Uses open-ended performance assignments.21

• Analyzes student assessments to determine the degree to which the intended learning
outcomes align with the test items and student understanding of objectives.22

• Interprets information from teacher-made tests and standardized assessments to guide
instruction and gauge student progress by examining questions missed to determine if
the student has trouble with the content or the test structure.23
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• Seeks to know about the cultures and communities from which students come.28
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Contemporary Effective Teacher Research  
Contemporary research has found that an effective teacher: 

• Recognizes the levels of involvement, ranging from networking to collaboration.29

• Uses multiple forms of communication between school and home.30

• Acknowledges his or her perspective and is open to hearing their students’ worldviews.31

• Is culturally competent.32

• Seeks to know about the cultures and communities from which students come.33
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4: Assessment 
of/for Learning 

Specific Examples: 

5: Learning 
Environment 

Specific Examples: 

6: Professionalism   Specific Examples: 

7: Student Progress Specific Examples: 

Observer’s Signature: 

Teacher’s Signature: 
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1: Professional Knowledge 
The teacher demonstrates an understanding of the curriculum, subject content, and the developmental needs of 
students by providing relevant learning experiences. 
1.1 Effectively addresses appropriate curriculum standards. 
1.2 Integrates key content elements and facilitates students’ use of higher level thinking skills in 

instruction. 
1.3 Demonstrates an ability to link present content with past and future learning experiences, other subject 

areas, and real world experiences and applications. 
1.4 Demonstrates an accurate knowledge of the subject matter. 
1.5 Demonstrates skills relevant to the subject area(s) taught. 
1.6 Bases instruction on goals that reflect high expectations and an understanding of the subject. 
1.7 Demonstrates an understanding of the intellectual, social, emotional, and physical development of the 

age group. 
1.8 Communicates clearly and checks for understanding. 
2: Instructional Planning 
The teacher plans using the state’s standards, the school’s curriculum, effective strategies, resources, and data to 
meet the needs of all students. 
2.1 Uses student learning data to guide planning. 
2.2 Plans time realistically for pacing, content mastery, and transitions. 
2.3 Plans for differentiated instruction. 
2.4 Aligns lesson objectives to the school’s curriculum and student learning needs. 
2.5 Develops appropriate long- and short-range plans, and adapts plans when needed. 
3: Instructional Delivery 
The teacher effectively engages students in learning by using a variety of instructional strategies in order to meet 
individual learning needs. 
3.1 Engages and maintains students in active learning.  
3.2 Builds upon students’ existing knowledge and skills. 
3.3 Differentiates instruction to meet the students’ needs.  
3.4 Reinforces learning goals consistently throughout the lesson.   
3.5 Uses a variety of effective instructional strategies and resources. 
3.6 Uses instructional technology to enhance student learning. 
3.7 Communicates clearly and checks for understanding. 
4: Assessment of/for Learning 
The teacher systematically gathers, analyzes, and uses all relevant data to measure student academic progress, 
guide instructional content and delivery methods, and provide timely feedback to both students and parents 
throughout the school year 
4.1 Uses pre-assessment data to develop expectations for students, to differentiate instruction, and to 

document learning. 
4.2 Involves students in setting learning goals and monitoring their own progress. 
4.3 Uses a variety of assessment strategies and instruments that are valid and appropriate for the content 

and for the student population. 
4.4 Aligns student assessment with established curriculum standards and benchmarks. 
4.5 Uses assessment tools for both formative and summative purposes, and uses grading practices that 

report final mastery in relationship to content goals and objectives. 
4.6  Uses assessment tools for both formative and summative purposes to inform, guide, and adjust 

students’ learning. 
4.7 Gives constructive and frequent feedback to students on their learning. 
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5: Learning Environment 
The teacher uses resources, routines, and procedures to provide a respectful, positive, safe, student-
centered environment that is conducive to learning. 
5.1 Arranges the classroom to maximize learning while providing a safe environment. 
5.2 Establishes clear expectations, with student input, for classroom rules and procedures 

early in the school year, and enforces them consistently and fairly. 
5.4 Maximizes instructional time and minimizes disruptions. 
5.4 Establishes a climate of trust and teamwork by being fair, caring, respectful, and 

enthusiastic. 
5.5  Promotes cultural sensitivity. 
5.6 Respects students’ diversity, including language, culture, race, gender, and special needs. 
5.7  Actively listens and pays attention to students’ needs and responses. 
5.8 Maximizes instructional learning time by working with students individually as well as in 

small groups or whole groups. 
6: Professionalism  
The teacher maintains a commitment to professional ethics, communicates effectively, and takes 
responsibility for and participates in professional growth that results in enhanced student learning. 
6.1 Collaborates and communicates effectively within the school community to promote 

students’ well-being and success. 
6.2   Adheres to federal and state laws, school policies and ethical guidelines. 
6.3 Incorporates learning from professional growth opportunities into instructional practice. 
6.4 Sets goals for improvement of knowledge and skills. 
6.5 Engages in activities outside the classroom intended for school and student enhancement. 
6.6 Works in a collegial and collaborative manner with administrators, other school 

personnel, and the community. 
6.7 Builds positive and professional relationships with parents/guardians through frequent 

and effective communication concerning students’ progress. 
6.8 Serves as a contributing member of the school’s professional learning community 

through collaboration with teaching colleagues. 
6.9 Demonstrates consistent mastery of standard oral and written English in all 

communication. 
7: Student Progress 
The work of the teacher results in acceptable, measurable, and appropriate student academic progress. 
7.1 Sets acceptable, measurable and appropriate achievement goals for student academic 

progress based on baseline data. 
7.2 Documents the progress of each student throughout the year. 
7.3 Provides evidence that achievement goals have been met, including the state-provided 

growth measure when available as well as other multiple measures of student growth. 
7.4 Uses available performance outcome data to continually document and communicate 

student academic progress and develop interim learning targets. 
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4. ASSESSMENT OF/FOR LEARNING
• Uses pre-assessment data
• Involves students in setting learning goals
• Uses valid, appropriate assessments
• Aligns assessments with standards
• Uses a variety of assessment strategies
• Uses assessment tools for formative/summative purposes
• Gives constructive feedback

SPECIFIC EXAMPLES: 

5. LEARING ENVIRONMENT
• Arranges the classroom to maximize learning and

provides a safe environment
• Establishes clear expectations
• Maximizes instruction/minimal disruption
• Establishes a climate of trust/teamwork
• Promotes cultural sensitivity/respects diversity
• Listens and pays attention to students’ needs and

responses
• Maximizes instructional learning time by working with

students individually and in groups

SPECIFIC EXAMPLES: 

6. PROFESSIONALISM
• Collaborates/communicates effectively
• Adheres to laws/policies/ethics
• Incorporates professional development learning
• Incorporates learning from professional growth activities
• Sets goals for improvement
• Activities outside classroom
• Builds positive relationship with parents
• Contributes to professional learning community
• Demonstrates mastery of standard oral and written

English

SPECIFIC EXAMPLES: 

7. STUDENT PROGRESS
• Sets student achievement goals
• Documents progress
• Provides evidence of goal attainment
• Develops interim learning targets

SPECIFIC EXAMPLES: 

Comments: 

Observer’s Signature ______________________________________   Date 
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13. I learn new things in my class.
14. My teacher is enthusiastic and eager to

learn.
15. My teacher listens to me.

* 

* 
*Add other elements if needed, such as school-wide goals, or subject-specific elements.
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You may include a copy of the Student Survey Summary in the Learning Environment section of the Documentation 
Log.)

ATTACHMENT I:  Teacher Evaluation Tools
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1. Professional Knowledge
The teacher demonstrates an understanding of the curriculum, subject content, and the developmental needs of 
students by providing relevant learning experiences. 

• Effectively addresses appropriate curriculum
standards.

• Integrates key content elements and facilitates
students’ use of higher level thinking skills in
instruction.

• Demonstrates ability to link present content with past
and future learning experiences, other subject areas,
and real world experiences and applications.

• Demonstrates an accurate knowledge of the subject
matter.

• Demonstrates skills relevant to the subject
area(s) taught.

• Bases instruction on goals that reflect high
expectations and an understanding of the
subject.

• Demonstrates an understanding of the
intellectual, social, emotional, and physical
development of the age group.

• Communicates clearly and checks for
understanding.

Comments: 

%  Evident        %  Not Evident 
If not evident is selected, the supervisor will provide the following assistance with the expected teacher outcomes 
by the dates indicated. 

2. Instructional Planning
The teacher plans using the state’s standards, the school’s curriculum, effective strategies, resources, and data to 
meet the needs of all students. 

• Uses student learning data to guide planning.
• Plans time realistically for pacing, content

mastery, and transitions.
• Plans for differentiated instruction.

• Aligns lesson objectives to the school’s
curriculum and student learning needs.

• Develops appropriate long- and short-range
plans and adapts plans when needed.

Comments: 

%  Evident        %  Not Evident 
If not evident is selected, the supervisor will provide the following assistance with the expected teacher outcomes 
by the dates indicated. 
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3. Instructional Delivery
The teacher effectively engages students in learning by using a variety of instructional strategies in order to meet 
individual learning needs. 

• Engages and maintains students in active learning.
• Builds upon students’ existing knowledge and

skills.
• Differentiates instruction to meet the students’

needs.
• Reinforces learning goals consistently throughout

lessons.

• Uses a variety of effective instructional strategies
and resources.

• Uses instructional technology to enhance student
learning.

• Communicates clearly and checks for
understanding.

Comments: 

%  Evident        %  Not Evident 
If not evident is selected, the supervisor will provide the following assistance with the expected teacher outcomes 
by the dates indicated. 

4. Assessment of/for Learning
The teacher systematically gathers, analyzes, and uses all relevant data to measure student academic progress, 
guide instructional content and delivery methods, and provide timely feedback to both students and parents 
throughout the school year. 

• Uses pre-assessment data to develop expectations
for students, to differentiate instruction, and to
document learning.

• Involves students in setting learning goals and
monitoring their own progress.

• Uses a variety of assessment strategies and
instruments that are valid and appropriate for the
content and for the student population.

• Aligns student assessment with established
curriculum standards and benchmarks.

• Uses assessment tools for both formative and
summative purposes and uses grading practices that
report final mastery in relationship to content goals
and objectives.

• Uses assessment tools for both formative and
summative purposes to inform, guide, and adjust
students’ learning.

• Gives constructive and frequent feedback to
students on their learning.

Comments: 

%  Evident        %  Not Evident  
If not evident is selected, the supervisor will provide the following assistance with the expected teacher outcomes 
by the dates indicated. 
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5. Learning Environment
The teacher uses resources, routines, and procedures to provide a respectful, positive, safe, student-centered 
environment that is conducive to learning. 

• Arranges the classroom to maximize learning
while providing a safe environment.

• Establishes clear expectations, with student input,
for classroom rules and procedures early in the
school year, and enforces them consistently and
fairly.

• Maximizes instructional time and minimizes
disruptions.

• Establishes a climate of trust and teamwork by
being fair, caring, respectful, and enthusiastic.

• Promotes cultural sensitivity.
• Respects students’ diversity, including language,

culture, race, gender, and special needs.
• Actively listens and pays attention to students’

needs and responses.
• Maximizes instructional learning time by working

with students individually as well as in small
groups or whole groups.

Comments: 

%  Evident        %  Not Evident  
If not evident is selected, the supervisor will provide the following assistance with the expected teacher outcomes 
by the dates indicated. 

6. Professionalism
The teacher maintains a commitment to professional ethics, communicates effectively, and takes responsibility for 
and participates in professional growth that results in enhanced student learning. 

• Collaborates and communicates effectively within
the school community to promote students’ well-
being and success.

• Adheres to federal and state laws, school policies,
and ethical guidelines.

• Incorporates learning from professional growth
opportunities into instructional practice.

• Sets goals for improvement of knowledge and
skills.

• Engages in activities outside the classroom
intended for school and student enhancement.

• Works in a collegial and collaborative manner with
administrators, other school personnel, and the
community.

• Builds positive and professional relationships with
parents/guardians through frequent and effective
communication concerning students’ progress.

• Serves as a contributing member of the school’s
professional learning community through
collaboration with teaching colleagues.

• Demonstrates consistent mastery of standard oral
and written English in all communication.

Comments: 

%  Evident        %  Not Evident  
If not evident is selected, the supervisor will provide the following assistance with the expected teacher outcomes 
by the dates indicated. 
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7. Student Progress
The work of the teacher results in acceptable, measurable, and appropriate student academic progress. 

• Sets acceptable, measurable, and appropriate
achievement goals for student learning progress
based on baseline data.

• Documents the progress of each student
throughout the year.

• Provides evidence that achievement goals have
been met, including the state-provided growth
measure when available as well as other
multiple measures of student growth.

• Uses available performance outcome data to
continually document and communicate student
academic progress and develop interim learning
targets.

Comments: 

%  Evident        %  Not Evident  
If not evident is selected, the supervisor will provide the following assistance with the expected teacher outcomes 
by the dates indicated. 
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3. Instructional Delivery
The teacher effectively engages students in learning by using a variety of instructional strategies in order to meet 
individual learning needs. 
• Engages and maintains students in active learning.
• Builds upon students’ existing knowledge and

skills.
• Differentiates instruction to meet the students’

needs.
• Reinforces learning goals consistently throughout

lessons.

• Uses a variety of effective instructional strategies
and resources.

• Uses instructional technology to enhance student
learning.

• Communicates clearly and checks for
understanding.

Strengths: 

Areas for Growth: 

4. Assessment of/for Learning
The teacher systematically gathers, analyzes, and uses all relevant data to measure student academic progress, 
guide instructional content and delivery methods, and provide timely feedback to both students and parents 
throughout the school year. 
• Uses pre-assessment data to develop expectations

for students, to differentiate instruction, and to
document learning.

• Involves students in setting learning goals and
monitoring their own progress.

• Uses a variety of assessment strategies and
instruments that are valid and appropriate for the
content and for the student population.

• Aligns student assessment with established
curriculum standards and benchmarks.

• Uses assessment tools for both formative and
summative purposes and uses grading practices that
report final mastery in relationship to content goals
and objectives.

• Uses assessment tools for both formative and
summative purposes to inform, guide, and adjust
students’ learning.

• Gives constructive and frequent feedback to
students on their learning.

Strengths: 

Areas for Growth: 
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5. Learning Environment
The teacher uses resources, routines, and procedures to provide a respectful, positive, safe, student-centered 
environment that is conducive to learning. 
• Arranges the classroom to maximize learning

while providing a safe environment.
• Establishes clear expectations, with student input,

for classroom rules and procedures early in the
school year, and enforces them consistently and
fairly.

• Maximizes instructional time and minimizes
disruptions.

• Establishes a climate of trust and teamwork by
being fair, caring, respectful, and enthusiastic.

• Promotes cultural sensitivity.
• Respects students’ diversity, including language,

culture, race, gender, and special needs.
• Actively listens and pays attention to students’

needs and responses.
• Maximizes instructional learning time by working

with students individually as well as in small
groups or whole groups.

Strengths: 

Areas for Growth: 

6. Professionalism
The teacher maintains a commitment to professional ethics, communicates effectively, and takes responsibility for and participates         
• Collaborates and communicates effectively within

the school community to promote students’ well-
being and success.

• Adheres to federal and state laws, school policies,
and ethical guidelines.

• Incorporates learning from professional growth
opportunities into instructional practice.

• Sets goals for improvement of knowledge and
skills.

• Engages in activities outside the classroom
intended for school and student enhancement.

• Works in a collegial and collaborative manner
with administrators, other school personnel, and
the community.

• Builds positive and professional relationships with
parents/guardians through frequent and effective
communication concerning students’ progress.

• Serves as a contributing member of the school’s
professional learning community through
collaboration with teaching colleagues.

• Demonstrates consistent mastery of standard oral
and written English in all communication.

Strengths: 

Areas for Growth: 
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7. Student Progress
The work of the teacher results in acceptable, measurable, and appropriate student academic progress. 
• Sets acceptable, measurable, and appropriate

achievement goals for student learning progress
based on baseline data.

• Documents the progress of each student
throughout the year.

• Provides evidence that achievement goals have
been met, including the state-provided growth
measure when available as well as other
multiple measures of student growth.

• Uses available performance outcome data to
continually document and communicate student
academic progress and develop interim learning
targets.

Strengths: 

Areas for Growth: 

Comments: 
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Kindergarten:   Daily and Weekly Schedule 
 MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY 

7:50 – 
8:15 

Voice and 
Choice 

Voice and 
Choice 

Voice and 
Choice 

Voice and 
Choice 

Voice and 
Choice 

8:15 – 
8:45 

Morning 
Meeting  

Sing-Along, 
Calendar & 

Number Corner 

Morning 
Meeting  

Sing-Along, 
Calendar & 

Number Corner 

Morning 
Meeting  

Sing-Along, 
Calendar & 

Number Corner 

Morning 
Meeting  

Sing-Along, 
Calendar & 

Number Corner 

Morning 
Meeting  

Sing-Along, 
Calendar & 

Number Corner 

8:45 – 
9:45 

Daily Five 
Listen to 
Reading 
Work on 
Writing,  
Word Work 

Daily Five 
Listen to 
Reading 
Work on 
Writing,  
Word Work 

Daily Five 
Listen to 
Reading 
Work on 
Writing,  
Word Work 

Daily Five 
Listen to 
Reading 
Work on 
Writing,  
Word Work 

Voice and 
Choice: 

Workshops 
(Dance, Art, 

Music, 
Outdoor Ed,) 
Field Trips 

 
Students will 
sign up for 

special topics 
workshops 
offered by 
teachers, 

support staff, 
and volunteers 

form the 
community. (eg: 

theatre, 
gardening, book 

club) 

9:45 – 
10:00 

Morning 
Recess & 
Snack 

Morning 
Recess & 
Snack 

Morning 
Recess & 
Snack 

Morning 
Recess & 
Snack 

10:00 – 
10:30 

Daily Five 
Read to Self, 
Read to 
Someone 
Guided Reading 

Daily Five 
Read to Self, 
Read to 
Someone 
Guided Reading 

Daily Five 
Read to Self, 
Read to 
Someone 
Guided Reading 

Daily Five 
Read to Self, 
Read to 
Someone 
Guided Reading 

10:30 – 
11:15 

Everyday 
Math 

Everyday 
Math 

Everyday 
Math 

Everyday 
Math 

11:15 – 
11:30 

Movement/ 
P.E. 

Movement/ 
P.E. 

Movement/ 
P.E. 

Movement/ 
P.E. 

11:30 – 
12:00 Lunch Lunch Lunch Lunch 

11:30am 
Early Release 

12:00 – 
12:30 

S.E.L. 
(7 Habits) 

S.E.L. 
(7 Habits) 

S.E.L. 
(7 Habits) 

S.E.L. 
(7 Habits) 

12:30 – 
1:50 

Project-Based 
Learning: 
Social Studies/ 
Science/ 
Health/ 5 C’s 

Project-Based 
Learning: 
Social Studies/ 
Science/ 
Health/ 5 C’s 

Project-Based 
Learning: 
Social Studies/ 
Science/ 
Health/ 5 C’s 

Project-Based 
Learning: 
Social Studies/ 
Science/ 
Health/ 5 C’s 

1:50 – 
2:00 Closing Circle Closing Circle Closing Circle Closing Circle 

2:00 School Ends School Ends School Ends School Ends 
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Grades 1-2 Daily and Weekly Schedule 
 MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY 

7:50 – 
8:15 

Voice and 
Choice 

Voice and 
Choice 

Voice and 
Choice 

Voice and 
Choice 

Voice and 
Choice 

8:15 – 
8:45 

Morning 
Meeting & 

S.E.L. 
(7 Habits) 

Morning 
Meeting & 

S.E.L. 
(7 Habits) 

Morning 
Meeting & 

S.E.L. 
(7 Habits) 

Morning 
Meeting & 

S.E.L. 
(7 Habits) 

Morning 
Meeting & 

S.E.L. 
(7 Habits) 

8:45 – 
9:45 

Daily Five 
Listen to 
Reading 
Work on 
Writing,  
Word Work 

Daily Five 
Listen to 
Reading 
Work on 
Writing,  
Word Work 

Daily Five 
Listen to 
Reading 
Work on 
Writing,  
Word Work 

Daily Five 
Listen to 
Reading 
Work on 
Writing,  
Word Work 

Voice and 
Choice: 

Workshops 
(Dance, Art, 

Music, 
Outdoor Ed,) 
Field Trips 

 
Students will 
sign up for 

special topics 
workshops 
offered by 
teachers, 

support staff, 
and volunteers 

form the 
community. (eg: 

theatre, 
gardening, book 

club) 

9:45 – 
10:00 

Morning 
Recess & 
Snack 

Morning 
Recess & 
Snack 

Morning 
Recess & 
Snack 

Morning 
Recess & 
Snack 

10:00 – 
10:30 

Daily Five 
Read to Self, 
Read to 
Someone 
Guided Reading 

Daily Five 
Read to Self, 
Read to 
Someone 
Guided Reading 

Daily Five 
Read to Self, 
Read to 
Someone 
Guided Reading 

Daily Five 
Read to Self, 
Read to 
Someone 
Guided Reading 

10:30 – 
11:30 

Everyday 
Math 

Everyday 
Math 

Everyday 
Math 

Everyday 
Math 

11:30 – 
11:45 

Movement/ 
P.E. 

Movement/ 
P.E. 

Movement/ 
P.E. 

Movement/ 
P.E. 

11:45 – 
12:15 

Lunch & 
Recess 

Lunch & 
Recess 

Lunch & 
Recess 

Lunch & 
Recess 

11:30am 
Early Release 

12:15 – 
12:30 

Words Their 
Way 
(Spelling) 

Words Their 
Way 
(Spelling) 

Words Their 
Way 
(Spelling) 

Words Their 
Way 
(Spelling) 

12:30 –  
1:50 

Project-Based 
Learning: 
Social Studies/ 
Science/ 
Health/ 5 C’s 

Project-Based 
Learning: 
Social Studies/ 
Science/ 
Health/ 5 C’s 

Project-Based 
Learning: 
Social Studies/ 
Science/ 
Health/ 5 C’s 

Project-Based 
Learning: 
Social Studies/ 
Science/ 
Health/ 5 C’s 

1:50 – 
2:00 Closing Circle Closing Circle Closing Circle Closing Circle 

2:00 School Ends School Ends School Ends School Ends 
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Grades 3-5 Daily and Weekly Schedule 
 MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY 

7:50 – 
8:15 

Voice and 
Choice/ 
Guided 
Reading 

Voice and 
Choice/ 
Guided 
Reading 

Voice and 
Choice/ 
Guided 
Reading 

Voice and 
Choice/ 
Guided 
Reading 

Voice and 
Choice/ 
Guided 
Reading 

8:15 – 
8:45 

Morning 
Meeting & 

S.E.L. 
(7 Habits) 

Morning 
Meeting & 

S.E.L. 
(7 Habits) 

Morning 
Meeting & 

S.E.L. 
(7 Habits) 

Morning 
Meeting & 

S.E.L. 
(7 Habits) 

Morning 
Meeting & 

S.E.L. 
(7 Habits) 

8:45 – 
10:00 

Daily Five 
Listen to 
Reading 
Work on 
Writing,  
Word Work 
Read to Self, 
Read to 
Someone 

Daily Five 
Listen to 
Reading 
Work on 
Writing,  
Word Work 
Read to Self, 
Read to 
Someone 

Daily Five 
Listen to 
Reading 
Work on 
Writing,  
Word Work 
Read to Self, 
Read to 
Someone 

Daily Five 
Listen to 
Reading 
Work on 
Writing,  
Word Work 
Read to Self, 
Read to 
Someone 

Voice and 
Choice: 

Workshops 
(Dance, Art, 

Music, 
Outdoor Ed,) 
Field Trips 

 
Students will 
sign up for 

special topics 
workshops 
offered by 
teachers, 

support staff, 
and volunteers 

form the 
community. (eg: 

theatre, 
gardening, book 

club) 

10:00 – 
10:15-  

Morning 
Recess & 
Snack 

Morning 
Recess & 
Snack 

Morning 
Recess & 
Snack 

Morning 
Recess & 
Snack 

10:15 – 
10:30 

Words Their 
Way 
(Spelling) 

Words Their 
Way 
(Spelling) 

Words Their 
Way 
(Spelling) 

Words Their 
Way 
(Spelling) 

10:30 – 
11:30 

Everyday 
Math 

Everyday 
Math 

Everyday 
Math 

Everyday 
Math 

11:30 – 
12:00 

Specials: 
Music/Arts/ 
PE/Language 

Specials: 
Music/Arts/ 
PE/Language 

Specials: 
Music/Arts/ 
PE/Language 

Specials: 
Music/Arts/ 
PE/Language 

12:00 – 
12:30 

Lunch & 
Recess 

Lunch & 
Recess 

Lunch & 
Recess 

Lunch & 
Recess 

11:30am 
Early Release 

12:30 –  
1:50 

Project-Based 
Learning: 
Social Studies/ 
Science/ 
Health/ 5 C’s 

Project-Based 
Learning: 
Social Studies/ 
Science/ 
Health/ 5 C’s 

Project-Based 
Learning: 
Social Studies/ 
Science/ 
Health/ 5 C’s 

Project-Based 
Learning: 
Social Studies/ 
Science/ 
Health/ 5 C’s 

1:50 – 
2:00 

Closing 
Circle 

Closing 
Circle 

Closing 
Circle 

Closing 
Circle 

2:00 School Ends School Ends School Ends School Ends 
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Grades 6 Daily and Weekly Schedule 
 MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY 

7:50 – 
8:30 

Advisory 
Team Planning, 

Journaling, 
Voice and 

Choice, 

Advisory 
Team Planning, 

Journaling, 
Voice and 

Choice, 

Advisory 
Team Planning, 

Journaling, 
Voice and 

Choice, 

Advisory 
Team Planning, 

Journaling, 
Voice and 

Choice, 

Advisory 
Team Planning, 

Journaling, 
Voice and 

Choice, 

8:30 – 
8:45 

Morning 
Meeting 
S.E.L.  

(7 Habits) 

Morning 
Meeting 
S.E.L.  

(7 Habits) 

Morning 
Meeting 
S.E.L.  

(7 Habits) 

Morning 
Meeting 
S.E.L.  

(7 Habits) 

Morning 
Meeting 
S.E.L.  

(7 Habits) 

8:45 – 
10:00 

Daily Five 
Read to Self 
Work on 
Writing,  
Word Work 
Listen to 
Reading 
Read to 
Someone 

  

Daily Five 
Read to Self 
Work on 
Writing,  
Word Work 
Listen to 
Reading 
Read to 
Someone 

  

Daily Five 
Read to Self 
Work on 
Writing,  
Word Work 
Listen to 
Reading 
Read to 
Someone 

  

Daily Five 
Read to Self 
Work on 
Writing,  
Word Work 
Listen to 
Reading 
Read to 
Someone 

  

Voice and 
Choice: 

Workshops 
(Dance, Art, 

Music, 
Outdoor Ed,) 
Field Trips 

 
Students will 
sign up for 

special topics 
workshops 
offered by 
teachers, 

support staff, 
and volunteers 

form the 
community. (eg: 

theatre, 
gardening, book 

club) 

10:00 – 
10:15 

Morning Recess 
& Snack 

Morning Recess 
& Snack 

Morning Recess 
& Snack 

Morning Recess 
& Snack 

10:15 – 
10:45 

Daily Five 
Listen to 
Reading 
Words Their 
Way 
Read to 
Someone  

Daily Five 
Listen to 
Reading 
Words Their 
Way 
Read to 
Someone 

Daily Five 
Listen to 
Reading 
Words Their 
Way 
Read to 
Someone 

Daily Five 
Listen to 
Reading 
Words Their 
Way 
Read to 
Someone 

10:45 – 
11:00 

Words Their 
Way 

Words Their 
Way 

Words Their 
Way 

Words Their 
Way 

11:00 – 
12:00 

Everyday 
Math 

Everyday 
Math 

Everyday 
Math 

Everyday 
Math 11:30am 

Early Release 
12:00 – 
12:30 Lunch Lunch Lunch Lunch 

12:30 – 
1:50 

Projects 
Social Studies/ 
Science/ 
Health/ 5 C’s 

Projects 
Social Studies/ 
Science/ 
Health/ 5 C’s 

Projects 
Social Studies/ 
Science/ 
Health/ 5 C’s 

Projects 
Social Studies/ 
Science/ 
Health/ 5 C’s 

1:50 – 
2:00 Closing Circle Closing Circle Closing Circle Closing Circle 

2:00 School Ends School Ends School Ends School Ends 
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Friday Schedule (Grade K-6 

 Kindergarten Grades  1-2 Grades 3-5 Grade 6 

7:50 – 8:15 Voice and 
Choice 

Voice and 
Choice 

Voice and 
Choice 

7:50 – 8:30 
Advisory 

Team Planning, 
Journaling, Voice 

and Choice, 

8:15 – 8:45 

Morning 
Meeting 

Sing-Along, 
Calendar & 

Number Corner 

Morning 
Meeting & 

S.E.L. 
(7 Habits) 

Morning 
Meeting & 

S.E.L. 
(7 Habits) 

8:30 – 8:45 
Morning Meeting 
S.E.L. (7 Habits) 

8:45 – 9:35 
Workshop Series 1 (multiage grouping) 
Students will sign up for special topics workshops offered by teachers, support 
staff, and volunteers form the community. (eg: theatre, gardening, book club) 

9:35 – 9:40 Passing Time 

9:40 – 10:20 
Workshop Series 2 (multiage grouping) 
Students will sign up for special topics workshops offered by teachers, support 
staff, and volunteers form the community. (eg: theatre, gardening, book club) 

10:20 – 10:35 Recess 

10:35 – 11:15 
Workshop Series 3 (multiage grouping) 
Students will sign up for special topics workshops offered by teachers, support 
staff, and volunteers form the community. (eg: theatre, gardening, book club) 

11:15 – 11:30 
Village Meeting: Closing Circle, Singing 

In the true spirit of Aloha, the entire Alaka`i O Kaua`i School Community will close 
each week’s time together with a gathering  to affirm our group identity and 
commitment to community by  celebrating successes and singing together. 

11:30 School Ends 
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Alaka`i	O	Kaua`i	Charter	School	Attachments	The	following	
attachments	are	not	applicable	for	our	2015-2016	application.		

 

Attachment M – “Not applicable because the proposed 
school does not plan to partner with a Service Provider” 

 

Attachment N – “Not applicable because the proposed 
school does not plan to partner with a Service Provider” 

 

Attachment O – “Not applicable because the proposed 
school does not plan to partner with a Service Provider” 

 

Attachment P – “Not applicable because the proposed 
school does not plan to partner with a Service Provider” 

 

Attachment Q – “Not applicable because the proposed 
school does not plan to partner with a Service Provider” 
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Alaka`i	O	Kaua`i	Charter	School	Attachments	The	following	
attachments	are	not	applicable	for	our	2015-2016	application.		

 

Attachment M – “Not applicable because the proposed 
school does not plan to partner with a Service Provider” 

 

Attachment N – “Not applicable because the proposed 
school does not plan to partner with a Service Provider” 

 

Attachment O – “Not applicable because the proposed 
school does not plan to partner with a Service Provider” 

 

Attachment P – “Not applicable because the proposed 
school does not plan to partner with a Service Provider” 

 

Attachment Q – “Not applicable because the proposed 
school does not plan to partner with a Service Provider” 
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Alaka`i	O	Kaua`i	Charter	School	Attachments	The	following	
attachments	are	not	applicable	for	our	2015-2016	application.		

 

Attachment M – “Not applicable because the proposed 
school does not plan to partner with a Service Provider” 

 

Attachment N – “Not applicable because the proposed 
school does not plan to partner with a Service Provider” 

 

Attachment O – “Not applicable because the proposed 
school does not plan to partner with a Service Provider” 

 

Attachment P – “Not applicable because the proposed 
school does not plan to partner with a Service Provider” 

 

Attachment Q – “Not applicable because the proposed 
school does not plan to partner with a Service Provider” 
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Alaka`i	O	Kaua`i	Charter	School	Attachments	The	following	
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Attachment M – “Not applicable because the proposed 
school does not plan to partner with a Service Provider” 

 

Attachment N – “Not applicable because the proposed 
school does not plan to partner with a Service Provider” 

 

Attachment O – “Not applicable because the proposed 
school does not plan to partner with a Service Provider” 

 

Attachment P – “Not applicable because the proposed 
school does not plan to partner with a Service Provider” 

 

Attachment Q – “Not applicable because the proposed 
school does not plan to partner with a Service Provider” 
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school does not plan to partner with a Service Provider” 
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school does not plan to partner with a Service Provider” 

 

Attachment Q – “Not applicable because the proposed 
school does not plan to partner with a Service Provider” 
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Attachment U- Completed and Signed Board Member Information Sheet 
(Exhibit 4) and Resume 

 

Board Member Information 

To be completed individually by each proposed school governing board member. All 
forms must be signed by hand. 

Serving on a public charter school governing board is a position of public trust and 
fiduciary responsibility. As a governing board member of a public school, you are 
responsible for ensuring the quality of the school’s plans, competent stewardship of 
public funds, and the school’s fulfillment of its public obligations and all terms of its 
Charter Contract. 

As part of the application for a new charter school, the Commission requests that each 
prospective governing board member respond individually to this questionnaire. Where 
narrative responses are required, brief responses are sufficient. 

The purpose of this questionnaire is twofold: 1) to give application reviewers a clearer 
introduction to the team behind each school proposal in advance of the applicant 
interview; and 2) to encourage governing board members to reflect individually, as well 
as collectively, on their common mission, purposes, and obligations at the earliest stage 
of school development. Please add the full name of your school to the footer of this 
document so that it appears on all pages. 

Background 

• Name of charter school on whose governing board you intend to serve:  Alaka`i O 
Kaua`i Charter School   

• Contact information: Name: Elizabeth Reeves Phone:  E-mail: 
  

• Describe your educational and employment history. No narrative response is required 
if a resume and professional biography are attached. X▢X Resume and 

professional bio are attached to this form. ▢ Resume and professional bio are 
attached elsewhere in the application: ___________________  

• Indicate whether you currently or have previously served on a board of a school 
district, another charter school, a non-public school, or any nonprofit 
organization. X▢X Does not apply to me ▢ Yes  
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• Why do you wish to serve on the governing board of the proposed charter school? 
Having the opportunity to help create the ideal learning environment for my 
children as well as the future generations of Kaua’i is something I am honored 
and grateful to do because learning should be fun, creative. Teachers should be 
encouraged to get creative as well. Being on the board will help ensure the quality 
of education is at the high standards I hold.  

• What is your understanding of the appropriate role of a public charter school governing 
board member? As a member of a team, we will be co-creating regulations, 
policies, organizing events, outreach to the greater community, sounding board 
for ideas, listening to the needs of staff and administration.  

• Describe any previous experience you have that is relevant to serving on the charter 
school’s governing board (e .g., other board service). If you have not had previous 
experience of this nature, explain why you have the capability to be an effective 
board member. I have been self-employed for most of my professional life, 
currently project director of the L.L.C. I helped create. I understand what it takes 
to create and maintain a business, manage employees and finances, advertise, be 
in the public eye. My background in bodywork and yoga has helped hone my 
communication, intuition, and interpersonal skills. As a parent, I also am sensitive 
to the needs of children.  

• Describe the specific knowledge and experience that you would bring to the governing 
board. Raising children, managing employees, writing training manuals, 
advertising, time management/scheduling, hard work, fortitude, vision, problem 
solving, non violent communication, public relations, servitude   

 

School Mission and Plan 

• What is your understanding of the school’s mission and guiding beliefs? Teaching 
island-based kids about their personal culture and environment so they learn the 
value of their roots/where they come from, incorporated with modern technology, 
core curriculum standards as well as arts and language. When and if the children 
grow up and decide to experience other parts of the world, which many do, then 
they will have the skills and knowledge to succeed outside of island 
life. Project-based learning gives children real-world skills from an early age. 
Building confidence as a result of acknowledging each child’s strengths and needs 
Combining various subjects into a greater learning experience, utilizing 
creativity/arts/culture to make learning fun.  

• What is your understanding of the school’s proposed academic plan? Project-based 
learning combines various subjects into a larger lesson plan which can include 
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creative, active, technological, agricultural types of hands-on modalities to male 
learning engaging and fun. More like real-life experiences. Each child will have 
his/her own ILP so no one is left feeling bored or lost.  

• What do you believe to be the characteristics of a successful school? Children look 
forward to going there, parents and community also eager to be involved. Lessons 
are fun and retained. Children know their worth and develop their individual 
skills. Graduates come back to visit, and stay in touch. Teachers not forced to fit a 
mold. Private donations flow in, finances are balanced.  

• How will you know that the school is succeeding or is not succeeding in its 
mission? Child enrollment substantially decreases, Common core standards are 

not met, teachers leave their positions are obvious signs of not succeeding.  

 Governance 

• Describe the role that the governing board will play in the school’s 
operation. Creating policies/rules and regulations. Hearing complaints and 
concerns and problem solving. Scheduling events, various subcommittees 
organizing responsibilities.  

• How will you know if the school is successful at the end of the first year of operation? 
Enrollment is up due to referrals. Children prosper and look forward to coming 
back. Finances have been balanced.  

• How will you know at the end of five years if the school is successful?  We have 
grown in size, there are waiting lists for enrollment. We have added higher-level 
grades, there is sufficient and surplus of financial support.  

• What specific steps do you think the governing board will need to take to ensure that 
the school is successful?  Community outreach, plan fundraisers, communicate 
effectively, handle complaints judiciously  

• How would you handle a situation in which you believe one or more members of the 
governing board were acting unethically or not in the best interests of the school? 
 Write a letter to each member explaining the actions in question, without 
naming names. Read letter at meeting. If there is agreement that the actions in 
question are unethical, then decide consequences as a group. Guilty member can 
recuse him/herself or if actions can be proven then consequences can be acted out 
  

Disclosures 
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• Indicate whether you or your spouse knows the other prospective governing board 
members for the proposed school. If so, please indicate the precise nature of your 
relationship. ▢ I/we do not know these individuals ▢X Yes I have met a 
couple of the prospective board members, only the ones who are working together 
currently to help establish this school.  

• Indicate whether you or your spouse knows any person who is, or has been in the last 
two years, a school employee. If so, indicate the precise nature of your 
relationship. ▢ I/we do not know any such employees ▢X Yes I have met 
some teachers who work at the local elementary schools and are considering 
applying for a position at Alakai O Kauai.  

• Indicate whether you or your spouse knows anyone who is doing, or plans to do, 
business with the charter school (whether as an individual or as a director, officer, 
employee, or agent of an entity). If so, indicate and describe the precise nature of 
your relationship and the nature of the business that such person or entity is 
transacting or will be transacting with the school.  X▢ I/we do not know any 

such persons ▢ Yes  

• Indicate if you, your spouse, or other immediate family members anticipate 
conducting, or are conducting, any business with the school. If so, indicate the 
precise nature of the business that is being or will be conducted.  X▢ I/we do 

not anticipate conducting any such business ▢ Yes  

• If the school intends to contract with an education service provider or management 
organization, indicate whether you or your spouse knows any employees, officers, 
owners, directors, or agents of that provider. If the answer is in the affirmative, 
please describe any such relationship. X▢  Not applicable because the school 
does not intend to contact with an education service provider or school 
management organization. ▢ I/we do not know any such persons ▢ Yes 

• If the school contracts with an education service provider, please indicate whether you, 
your spouse, or other immediate family members have a direct or indirect 
ownership, employment, contractual, or management interest in the provider. For 
any interest indicated, provide a detailed description. X▢ N/A. ▢ I/we have no 

such interest ▢ Yes  

• If the school plans to contract with an education service provider, indicate if you, your 
spouse, or other immediate family member anticipate conducting, or are 
conducting, any business with the provider. If so, indicate the precise nature of the 
business that is being or will be conducted. X▢ N/A ▢ I/we or my family do 
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2005 – 2007 : Extensive travel, both domestic and international.  Assisted and served 
famous artist during travel and stays in India.  Service involved cooking, massage, public 
relations, event set-up. 
 
1998 – 2007 : Self – Employed Licensed Massage Therapist. Responsibilities include 
advertising, effective communication skills, time management, handling finances, and 
excellent customer service. 
 
2003 – 2005 : Massage Therapist at ANARA Spa, Grand Hyatt, Kaua’i. Responsibilities 
include punctuality, customer service, cleanliness, time management, and various 
bodywork modalities. 
 
2003 : Horseback Tour Guide, Silver Falls Ranch, Kaua’i.  Responsibilities include 
public speaking, animal care, safety awareness, and customer service. 
 
2003 : Animal Caretaker, Kaua’i Humane Society. Responsibilities include feeding, 
caring, cleaning for shelter and quarantine animals; cleaning the facility, customer 
service, training animals. 
 
2002 : Live-In caregiver for 2 children, ages 7 and 9. Responsibilities include playing 
games, cooking meals, helping with schoolwork, disciplining, health awareness. 
 
2000-2001 : Resident at Himalayan Institute Yoga Ashram and Holistic Health Center, a 
self-sustainable community, Pennsylvania. Responsibilities include: Massage Therapy, 
Receptionist, Yoga International Magazine staff.  Traveled to India where I taught new 
massage therapists at the Mumbai site of their holistic health center.  
 
1998 – 2000 : Massage Therapist at Carson Mineral Hot Springs Resort, Carson, 
Washington.  Responsibilities include punctuality, customer service, time management. 
 
Education History 
2005 – Present : International Pure Bhakti Yoga Society under the guidance of Srila 
Bhaktivedanta Narayan Goswami Maharaja, study and practice of bhakti yoga. 
 
2000- 2001: Himalayan Institute, study of yoga. 
 
1998 – 2005 : Massage Therapy continuing education, various courses.  
 
1998-1999 : East-West College of the Healing Arts, Portland, Oregon. Certificate of 
Completion of Massage and Bodywork Therapy 
 
1993-1997 : James Madison University, Virginia. Bachelor of Science in Communication 
Sciences and Disorders (Speech Pathology / Audiology) 
 
1989 – 1993 : Indian Hills High School, New Jersey. 
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Board Member Information 
To be completed individually by each proposed school governing board 

member.  
All forms must be signed by hand. 

Serving on a public charter school governing board is a position of public trust and 
fiduciary responsibility.  As a governing board member of a public school, you are 
responsible for ensuring the quality of the school’s plans, competent stewardship of 
public funds, and the school’s fulfillment of its public obligations and all terms of its 
Charter Contract.   
 

As part of the application for a new charter school, the Commission requests that 
each prospective governing board member respond individually to this 
questionnaire.  Where narrative responses are required, brief responses are 
sufficient.   
 

The purpose of this questionnaire is twofold: 1) to give application reviewers a 
clearer introduction to the team behind each school proposal in advance of the 
applicant interview; and 2) to encourage governing board members to reflect 
individually, as well as collectively, on their common mission, purposes, and 
obligations at the earliest stage of school development.  Please add the full name of 
your school to the footer of this document so that it appears on all pages. 
 

Background 
1. Name of charter school on whose governing board you intend to serve:  

Alaka`i O Kaua`i Charter School 
 

2. Contact information: 
Name: DrB Blackwell 
Phone:  
E-mail:  
 

3. Describe your educational and employment history.  No narrative response is required if a 
resume and professional biography are attached. 
X   Resume and professional bio are attached to this form. 

  Resume and professional bio are attached elsewhere in the application: ___________________ 
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4. Indicate whether you currently or have previously served on a board of a school district, another 

charter school, a non-public school, or any nonprofit organization.                                                                                               
  Does not apply to me  X   Yes  I presently serve on Growing Our Own Teachers on Kauai, a 

non-profit 501(c)3 educational organization, and did serve as President of Circle of Friends & 
Relatives of First Americans dba Kauai Powwow Council, a 501(c)3 educational and cultural 
organization 

 
5. Why do you wish to serve on the governing board of the proposed charter school?  As an 

educator of 50 years, recently retired from University of Hawaii, Manoa and teaching only part-
time now, I wanted to assist this innovative, project-based school for Kauai keiki, teachers, and 
parents. 

 
6. What is your understanding of the appropriate role of a public charter school governing board 

member? As defined in Chapter 302D, the Governing Board is responsible for overseeing the 
financial, organization, and academic viability of the Charter School as Contracted by the Charter 
Commission.  To my understanding, it is the accountability factor in complying with all 
applicable state and federal laws for the benefit of our keiki and being responsible for tax payers’ 
money in educating our youth. 

 
7. Describe any previous experience you have that is relevant to serving on the charter school’s 

governing board (e.g., other board service).  If you have not had previous experience of this 
nature, explain why you have the capability to be an effective board member. I have been a Board 
member on Kauai of two non-profit educational and cultural organizations serving as a 
Founder/Director and President.  Before Kauai, as Assistant Superintendent of Educational 
Services, I served on several community Boards having to do with social services and education. 
 

8. Describe the specific knowledge and experience that you would bring to the governing board.  
My strength to the governing board will be my academic background (50 years as an educator) 
and my past service as a School Principal, District Resource Administrator and of being in charge 
of 12 schools, evaluating the Principals and Vice-Principals as Assistant Superintendent of a large 
School District. Also my role of working with all the schools and administrators on Kauai (K-12), 
including the Superintendent of Schools for the last 12 years.  
 

 
School Mission and Plan 

1. What is your understanding of the school’s mission and guiding beliefs? The basic belief that 
EVERY child can learn and through project-based constructivist methodology, the potential of 
every child will be reached. Their belief that each child’s creativity, individuality, and 
collaborative work will be nurtured for life-long learners who will care for the future of others 
and society. 

 
2. What is your understanding of the school’s proposed academic plan? The academic plan is to 

provide innovative project-based learning that is steeped in research and best practices. The 
assessments of project based learning where all curricula is integrated and demonstrated.  

 
3. What do you believe to be the characteristics of a successful school? A successful school produces 

life-long learners who contribute to social justice issues to improve society.  Another 
characteristic of a successful school is to have 100% graduation rate that has prepared students 
for college, careers, or civic duty. 

 
4. How will you know that the school is succeeding or is not succeeding in its mission? Success will 

be measured by students self-assessment of projects, the confidence to demonstrate their 
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learning, and by productive completion of inter-curricular activities.  Having students to critically 
think, analyze and use inquiry in their lives will be indicators of the school succeeding in its 
mission.  
 

Governance 
 

1. Describe the role that the governing board will play in the school’s operation. It will be 
the Board’s responsibility to oversee the academic, operational and financial well-
being of the school, in addition to meeting the Charter Contract. 

 

2. How will you know if the school is successful at the end of the first year of operation? 
The Board will need to assess student data (attendance, performance, student 
outcomes) and work with the School Director and leaders of the school to look at goals, 
tasks accomplished, and financial solidness. 

3. How will you know at the end of five years if the school is successful? This will take on 
more of a summative assessment again reviewing mission, goals, and 
accomplishments.  Student enrollment and parent satisfaction will also be evaluated.  
Looking at the success of students and their data will be important.  

 

4. What specific steps do you think the governing board will need to take to ensure that 
the school is successful? I am expecting that fund-raising for the school with donations 
and outreach to the community will be necessary.  The ideas of being an educational 
service organization will take hard work and consistent effort to ensure that the school 
is managed efficiently and effectively.  

 

5. How would you handle a situation in which you believe one or more members of the 
governing board were acting unethically or not in the best interests of the school? This 
is difficult and I hope that our Board will have training in to how to handle a situation 
like this. I would think that bringing this to the attention of the individual or 
individuals would be the first step,  The second would be to bring it to other board 
members,  but I also know that a Board member can be removed from office by a vote 
of 2/3 of the Board in open session. 
 

Disclosures 
 

1. Indicate whether you or your spouse knows the other prospective governing board members for 
the proposed school.  If so, please indicate the precise nature of your relationship.   

  I/we do not know these individuals  X   Yes  Kauai is a small community and I am well-
known for my educational service.  I am friends with the Mayor and his wife (who will serve 
as a Non-Profit Board Member for I taught their daughter at UHM).  I know all the members 
of the Board but two people, but know of their o’hana (families). 

 
2. Indicate whether you or your spouse knows any person who is, or has been in the last two years, 

a school employee.  If so, indicate the precise nature of your relationship. 
  I/we do not know any such employees    Yes I know of the teacher representatives from 

being UHM supervisor at their schools. 
 
3. Indicate whether you or your spouse knows anyone who is doing, or plans to do, business with 

the charter school (whether as an individual or as a director, officer, employee, or agent of an 
entity).  If so, indicate and describe the precise nature of your relationship and the nature of the 
business that such person or entity is transacting or will be transacting with the school.   
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Abbreviated resume attached 
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 K-12 PUBLIC EDUCATION EXPERIENCE: Teaching and Administration – 25 

years 

 

 CLASSROOM TEACHING: (total 9 years) 

Classroom Teacher - Cajon Valley Union School District, ADA 19,000, San 

Diego, California, Flying Hills School – 6th Grade (1979-1980), Magnolia School 

1st Grade (1980-1981), Madison School – Grades 4-5 (1989-1992) 

Classroom Teacher - Board of Education of the Virgin Islands, Grades K-12, St. 
Thomas, Virgin Islands, Tutu Elementary School – 4th Grade (1973-74), School of 
Creative Learning – Grades 7-12  (1971-1973)  
 

TEACHING-ADMINISTRATION: (total 8 years) 

Principal/Teacher - Principal/Teacher of the Fine Arts Magnet Education 

program – School of F.A.M.E.  Founder:  developed, and administered program 

for eight years and served as teaching/principal. Main focus was the concept of 

alternative education and learning through the arts for grades 4-6, ADA 125 

(1981-1989). 

 

ADMINISTRATION: (total 7 years) 

Assistant Superintendent, Educational Services - Franklin-McKinley School 

District, K-8, ADA 10, 976, San Jose, California 

Responsibilities of the Educational Services of 13 multi-track year-round schools: 

Curriculum & Instruction, Special Education Services, Language Development, 

and State and Federal Categorical Programs with full responsibility for curriculum 

leadership, planning, budgeting, grant-writing, and implementing, and assessing 

programs for the effectiveness and impact on student learning (outcomes) 1995-

1997.   

 

Principal - Moon Elementary School, Waterford School District, K-8, ADA 

1575, Waterford, California 
Complete administration and management of school site for 850 students with a 

staff of 48 people. Provided curriculum leadership for the school, teachers, 

students, and community as well as management of budget and programs 1992-

1995. 

 

District Office - Curriculum Specialist - Cajon Valley Union School District,  

ADA 19,000, San Diego, California. Curriculum Program Specialist - Main 

responsibility was for program and staff development for K-8 curriculum for 

entire district with 17 schools 1977-1979. 
 

 

CREDENTIALS/CERTIFICATE 

CA Professional Administrative Services Credential: valid – 2007 - life 

Language Development Specialist Certificate (LDS/CLAD): clear, valid - life 

CA Teaching Credential - Multiple Subjects K-12: valid - life 

CA Community College Instructor Credential: valid – life 



 

Alaka`i O Kaua`i Charter School 
 

Attachment  U, Page14 

 

UNIVERSITY LEADERSHIP PROFESSIONAL SERVICE:   

 

University of Hawaii, Manoa – 2003-2010 - Adjunct faculty 2011-present 

 My main leadership role for University of Hawaii, Manoa was in the establishment and 

implementation of the Statewide Teacher Education program since its inception, August 

2003.  The Statewide Teacher Education program was developed for the neighboring 

islands of Hawaii offering the same rigorous curriculum as on Oahu.  This necessitated 

taking leadership in online learning and distance education as well as curriculum 

development.  I also served as Statewide Coordinator of the Elementary Education 

Statewide program involving four neighboring islands (Kauai, Maui, Molokai, Hawaii 

Island) before assuming a role of sole leadership in Teacher Education for UHM for the 

island of Kauai. 

 As a faculty member and neighbor island Co-hort Coordinator on Kauai, I served on 

faculty committees and attended monthly faculty meetings on Oahu.  In 2007, I served 

on the faculty committee for submitting a proposal for an alternative pathway for the 

B.A. degree.  I also served on the Office of Academic Student Services Advisory 

Committee for Kauai.  In previous years at UHM, I undertook leadership roles in course 

development and in providing leadership and guidance for the Statewide Teacher 

Education program for distance education developing courses online.   

 All four courses that I taught for the university had a focus designation:  ITE 312 

Introduction to Elementary Education (Writing Focus), ITE 329 Integration of the 

Performing Arts in Elementary Education (Oral Focus), ITE 390 Multicultural 

Education (Hawaiian, Asian, & Pacific Issues Focus), ITE 390 Seminar for Student 

Teaching (Ethics Focus) and were taught in the hybrid format of face-to-face classes as 

well as online. 

 I took an active role in serving Kauai and representing UHM for a variety of events that 

included National College Fairs and local high school college fair, Kauai Community 

College (KCC) Parents’ Night, Accreditation and Assessment committees for KCC, and 

working with professional organizations on Educational issues for the island of Kauai.  

 

University Leadership Professional Service – CSU, Monterey Bay 1997-2003 

If full 20 pages of resume are needed, please advise. 

 

University Leadership Professional Service - CSU, Monterey Bay 1997-2003  
 

DISTRIBUTED LEARNING AND EXTENDED EDUCATION -DISTANCE LEARNING 

 Faculty Coordinator for Distributed Learning and Extended Education, 1999-2003 

 Teach masters level course online from Kauai, MAE 636 Culture, Cognition, and 

Development, hybrid model, June-August 2002 

 "Technology & the Pedagogy of Teaching" - new faculty orientation presentation, Aug. 

2001 

 Faculty team member for course design and construction - Distributed Learning & 

Extended Education, developing online courses, Blackboard Courseinfo development - 

2000 - 2003 
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 Designed and taught online course for one of three series of CLAD Certification as a 

pilot for other faculty members to model, "Developing the Hybrid Model", June-Aug. 

2001 

 Received certification in Online Teaching - Blackboard Course-Info for Faculty, 

summer 2000 

 

Community Service - Professional Application – State/National/International 

Local area – Kauai, Hawaii (2003-2009) 

 UH Manoa representative for Service Learning Advisory Council for Kauai 

Community College. 

 Chairperson of Education Committee for Circle of Friends and First Americans, a 

Native American outreach to the schools 

Local – Tri-County area – Monterey, CA (1997-2003) 

 Faculty tutor for America Reads Program – Leon and Sylvia Panetta Institute, 1999-

2003 

 

Community Service - Professional Application – State/National/International (cont.) 
State of Hawaii 

 Invited speaker for Legislative Hearing on Hooser’s Senate Bill 1089 loan forgiveness 

program for teachers who teach on neighboring islands, February 14, 2005. 

 Kauai Grant representative for Evaluation Workshop, Hawaii Department of Education, 

Instructional Services Division, January 2004, February 2006 

 External Evaluator for Mathematics (NSF Grant) and Mathematics, Science and 

Technology, Hawaii Department of Education, 2004-2007, 2006-2009 

 

 

State of California – if full 20 pages of resume are needed, please advise 

 

 

 

National/International Activities - if full 20 pages of resume are needed, please advise 

 

 

 

PUBLICATIONS/Juried Papers and Presentations – if full 20 pages of resume are  

needed, please advise. 

 

 

 

UNIVERSITY GRANTS     -  University of Hawaii, Manoa 

 Grant Consultant and Project Evaluator for Kauai Central Complex, “3 R’s for 
Tomorrow: Rigor, Relevance, and Relationships in Mathematics, Science, and 
Technology”, Department of Education, 1st Year amount:  $388,500, awarded 
January 2006 – 2009.  

 Grant Writer and Project Evaluator for “Malama ‘ia ka Makemakika” (MIM), A math 

partnership grant for Kauai Complex Area Department of Education, Kauai Community 
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College, and University of Hawaii, Manoa, three year grant $250,000, awarded 

January 2004-2007. 

 

UNIVERSITY GRANTS    -  CSU Monterey Bay - 1997-2000 

 Project Evaluator for “University Research Support for High School Science 

Teachers”, National Science Foundation Grant - Elephant Seal Project, Principal 

Investigators:  Dr. Chris Hasegawa and Dr. Henry Kibak - $550,000, awarded 

June1998 - 2000, (extended May 2002) 

 Continuing Partner for Service Learning 2000-2001 Grant – Research through 

Portraitures – Stanford University Service Learning Grant - $5,000 awarded Feb. 2000 

 Grant - Lead Writer and Principal Investigator - Commission on Teacher 

Credentialing - Authored grant and served as Principal Investigator, “Alternative 

Certification: CSUMB Teaching Internship Program (CTIP)”, $350,000 - two years, 

awarded June 1998-2000 

 Grant writer: "CSUMB-Service Learning and Teacher Education" – Principal 

Investigator, National Partner, Stanford University Service Learning Grant - $5,000, 

awarded 1998-1999 

 National Science Foundation - Collaboration with Dr. Chris Hasegawa - program 

evaluator for Remote Sites of the Virtual Canyon Project (sub-contract), Dec. 1997-

June 1998 

 

PROFESSIONAL AFFILIATIONS 

American Association of Colleges for Teacher Education (AACTE) 

American Association of University Women (AAUW) 

Association of California School Administrators (ACSA) 

American Educational Research Association (AERA) 

Association for Supervision & Curriculum Development (ASCD) 

Association of Teachers of Higher Education (ATHE) 

California Arts Alliance for Educators (CAAE)  

California Association of Bilingual Educators (CABE) 

Circle of Friends & Relatives of First Americans - Kauai 

Friends of the Children Justice Center on Kauai 

National Association of Multicultural Education (NAME)         

National Education Association (NEA) 

Phi Delta Kappa (PDK) 

Service Learning - Special Interest Group     

 

Teaching Areas of Expertise and Experience:    

Administration & Leadership     

Art & Science of Teaching and Learning  

Culturally Responsive Curriculum             

Curriculum Design and Development    

Culture and Cognition-Brain-based learning   

Educational Administration  (K-12) 

Field-based Teacher Education – Supervision & Seminar   

Foundations of Elementary and Secondary Education  
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Human Development and its Role in Education    

Multicultural Education  

Psychological Foundations of Learning 

Teachers as Leaders 

 

 

 

REFERENCES 

 

 

  

 

 

  

 

 

 

  

 

 

  

 

 

 

 

 

 
 
 
 

 

 

 
 
 
 

Board Member Information 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To be completed individually by each proposed school governing 
board member. All forms must be signed by hand.  
 

Serving on a public charter school governing board is a position of public trust and 
fiduciary responsibility. As a governing board member of a public school, you are 
responsible for ensuring the quality of the school’s plans, competent stewardship of 
public funds, and the school’s fulfillment of its public obligations and all terms of its 
Charter Contract.  
As part of the application for a new charter school, the Commission requests that each 
prospective governing board member respond individually to this questionnaire. Where 
narrative responses are required, brief responses are sufficient.  
The purpose of this questionnaire is twofold: 1) to give application reviewers a clearer 
introduction to the team behind each school proposal in advance of the applicant 
interview; and 2) to encourage governing board members to reflect individually, as well 
as collectively, on their common mission, purposes, and obligations at the earliest stage 
of school development. Please add the full name of your school to the footer of this 
document so that it appears on all pages.  
 
Background  
Name of charter school on whose governing board you intend to serve:  
Alaka`i O Kaua`i Charter School   

 
Contact information:   

Name: Minna Freeman Phone:  E-mail:   
Describe your educational and employment history. No narrative response is required if a 
resume and professional biography are attached.  
Resume and professional bio are attached to this form.  
  
Indicate whether you currently or have previously served on a board of a school 
district, another charter school, a non-public school, or any nonprofit 
organization.  

x Does not apply to me Yes  
 
Why do you wish to serve on the governing board of the proposed charter school?  
My teaching experience and training in Environmental Project/Place/Problem Based 
Education will be a valuable asset to the governing of the proposed Alakai O Kauai, 
which proposed to be a Project Based School. The increasing population of Kauai, 
especially in the targeted east side area, desperately needs alternative education options to 
serve the needs of the community. Serving on the governing board of the proposed 
charter school will allow me to put my experience, passions, and dedication to education 
into action to serve the needs of our islands children and families.  
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• What is your understanding of the appropriate role of a public charter school 
governing board member? As a public charter school governing board member 
it will be my role to advise and conduct charter school business in accordance to 
all laws and by laws with the utmost ethical responsibility of keeping student’s 
best interests in mind and following the schools charter, mission, and vision.   

• Describe any previous experience you have that is relevant to serving on the 
charter school’s governing board (e.g., other board service). If you have not 
had previous experience of this nature, explain why you have the capability 
to be an effective board member.   

My experiences as a teacher in both traditional and alternative education settings, as well 
as trainings and teaching experience in Environmental Project/Place/Problem Based 
Education will be a valuable voice in the creation and continuing governance of the 
proposed charter school. My 6+ years experience teaching within Washington State 
Public and outdoor schools, and within Hawaii DOE public schools and trainings have 
led to a deep understanding of the EES evaluation System, the Charlotte Danielson 
Framework, Common Core State Standards, research based instructional strategies, 
backwards curriculum design, and assessment will all serve to assist in the creation and 
continued governance of the proposed charter school, as these are all vital components to 
any school. I am a strong voice for education and an advocate for authentic learning for 
our children. I am dedicated to hard work and strong communities in order to build new 
educational models that best serve the education needs of Kauai.   

 
• Describe the specific knowledge and experience that you would bring to the 

governing board. I have a deep understanding and working knowledge on 
research based methods of teaching, learning, and assessment. Specifically, in 
Environmental Project/Place/Problem Based Education that puts the learner and 
the learning process at the center of the learning. As our proposed charter school 
uses project based teaching and learning, it is vital to have a governing board 
member who is well versed in these methods.   

School Mission and Plan 

1. What is your understanding of the school’s mission and guiding beliefs?  

Alakai O Kauai believes children learn best through project based curriculum: integrating 
arts, cooperative collaboration, high level problem solving, teamwork, service learning, 
and inspiring innovation to prepare students for leadership in being college and career 
ready. Children are highly engaged and active in ‘doing’ the learning, with individualized 
learning plans for each student, and high level of student responsibility.  
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2. What is your understanding of the school’s proposed academic plan?  

Project based learning is used to teach students strategies, skills, and meta-cognition in 
order to become high- level problem solvers. Content is arts integrated to increase 
emotional connection and a deeper understanding of content for students. Collaboration, 
innovation, problem solving, and creativity are fostered and encouraged in order to best 
prepare students for the unknown challenges that will confront them upon graduation. 
Alakai O Kauai starts with the youngest in Kindergarten and increases the rigor, 
complexity, and responsibility of each learner as they grow. Individual learning Plans are 
developed for each student to ensure that the individual learning needs of each student are 
addressed and assessed.  

3. What do you believe to be the characteristics of a successful school?  

Collaboration and transparent communication between students, staff, faculty, 
administration, parents, and community members are vital for the success of a school. 
Successful schools honor and allow for educator collaboration and voice in curriculum 
development, data collection, data analysis, and school wide problem solving. Successful 
schools believe in the power of their teachers and students. Successful schools are true to 
their founding mission and vision and work as a team to ensure that the educational, 
social, physical, and emotional needs of all students remain the focus and priority of the 
school community. Successful schools teach to the whole child, to each learning style and 
ability: and inspire a lifelong love of learning that transfers to long term learning success, 
and effectively, college and career readiness.  

4. How will you know that the school is succeeding or is not succeeding in its 
mission?  

By observing the learning that happens within the learning community of the school, by 
reviewing student work, learning portfolios, and other demonstrations of learning, data 
analysis and review, and by authentic assessment of and by students, faculty, and 
administration.  

Governance 

• Describe the role that the governing board will play in the school’s operation. The 
governing board will be responsible for establishing policies and goals for the 
school director and school administration; as well as the active governance of 
the school’s academic, fiscal, legal, and ethical success. The board will have the 
power to make and execute contracts as needed to support the goals and policies 
of the school, as well as review, assess, and analyze data as needed in all areas of 
school governance. Board will remain in collaboration with school director, 
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parents, teachers, students, and community stakeholders on all relevant matters.  
  
• How will you know if the school is successful at the end of the first year of 

operation? School governing board will self-assess, review data, and make 
evaluations in line with the school’s academic and fiscal plans. Governing board 
will evaluate to ensure that charter school remains in line with their intended 
mission and vision in all aspects of school operation.   

 
• How will you know at the end of five years if the school is successful? School 

governing board will review data and make evaluations in line with the 
school’s strategic plans. Governing board will evaluate academic data, 
evaluations, demonstrations of student learning, and fiscal budgets to ensure that 
charter school remains in line with their intended mission and vision in all aspects 
of school operation.  

 
• What specific steps do you think the governing board will need to take to ensure 

that the school is successful? The governing board will meet monthly to ensure 
school operation is in line with mission and strategic plan. Board should review 
academic performance in the form of data analysis, student presentations of 
learning, teacher evaluations and self-assessments, as well as classroom visits and 
observations. School board meets regularly to support director in relevant matters 
of running the school, evaluates School Director, hears and votes on community 
issues, reviews and approves budget, oversees facilities decisions, and annually 
reviews school performance.   

 
• How would you handle a situation in which you believe one or more members of 

the governing board were acting unethically or not in the best interests of the 
school? Our Governing Board will be held to the highest standards of ethical 
conduct and sign on the understanding of such, as well as avoiding any conflict of 
interest. Any breaches of unethical conduct or conflicts of interest will be 
investigated fairly and thoroughly. In the case of suspected unethical activity, the 
issue should be brought to the other board members for collaboration and review 
as needed and followed through with due diligence. Board trainings on conduct 
and ethics should be provided regularly, so as all Board member share a common 
understanding as to avoid unethical actions or conflict of interest. I will hold 
myself and my fellow board members to the highest standards and continually 
strive for excellence for the success of Alaka’i O Kauai Charter School.  

 

 Disclosures   

 
1. Indicate whether you or your spouse knows the other prospective governing board 
members for the proposed school. If so, please indicate the precise nature of your 
relationship. x I/we do not know these individuals Yes 
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2. Indicate whether you or your spouse knows any person who is, or has been in the last 
two years, a school employee. If so, indicate the precise nature of your relationship.  

x I/we do not know any such employees Yes  
 
3. Indicate whether you or your spouse knows anyone who is doing, or plans to do, 
business with the charter school (whether as an individual or as a director, officer, 
employee, or agent of an entity). If so, indicate and describe the precise nature of your 
relationship and the nature of the business that such person or entity is transacting or will 
be transacting with the school.  
x I/we do not know any such persons Yes  
 
4. Indicate if you, your spouse, or other immediate family members anticipate 
conducting, or are conducting, any business with the school. If so, indicate the precise 
nature of the business that is being or will be conducted.  

x I/we do not anticipate conducting any such business Yes  
 
5. If the school intends to contract with an education service provider or management 
organization, indicate whether you or your spouse knows any employees, officers, 
owners, directors, or agents of that provider. If the answer is in the affirmative, please 
describe any such relationship.  
Not applicable because the school does not intend to contact with an education service 
provider or school management organization. x I/we do not know any such persons Yes  
 
• If the school contracts with an education service provider, please indicate whether you, 

your spouse, or other immediate family members have a direct or indirect 
ownership, employment, contractual, or management interest in the provider. For 
any interest indicated, provide a detailed description.  N/A. x I/we have no such 

interest Yes   
 
• If the school plans to contract with an education service provider, indicate if you, your 

spouse, or other immediate family member anticipate conducting, or are 
conducting, any business with the provider. If so, indicate the precise nature of the 
business that is being or will be conducted.  N/A x I/we or my family do not 

anticipate conducting any such business Yes  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girls’ diet to include more whole foods and removed foods from the home containing 
ingredients that negatively affect moods and behavior. The girls made significant 
progress in healthy lifestyle choices and self-management.  
 

Island Wood: 2009-2012  
www.islandwood.org  
 

Environmental Educator  
I taught programs on art, sustainable gardening, environmental and community 
stewardship, ethno-botony, ecosystems, watersheds, science, social studies, leadership, 
teamwork, and community building to a variety of ages. I worked with elementary, 
middle, and high school students; as well as adults during corporate workshops, 
weddings, and community events.  
 

Suquamish Elementary, North Kitsap School District via 
Antioch University  
Spring and summer 2011 Suquamish, Port Madison Indian Reservation, Kitsap County, 
WA, USA As student teacher I taught in a fifth grade class of 31 students on a local 
indigenous reservation. I also continued on at this school for three weeks during summer 
school as a full time volunteer. The class and school consisted of students from a wide 
variety of learning styles and abilities, and a diversity of cultural and economic 
backgrounds. Located on the Port Madison Indian reservation, I incorporated local 
cultural and environmental teachings into the public school environment.  

 

Island Wood: Environmental Education Graduate Student 

Instructor  

Graduate student and student teacher August 2009- June 2010 As an Island Wood 

instructor I was responsible for field groups of up to 12 students, ranging from 3rd to 8th 

grade.  
 
The Island Wood campus is composed of 255 acres of underdeveloped forest and 
wetland, which served as an outdoor classroom.  I have worked  
with students of greatly varying learning abilities and from a wide range of ethnically and 
socio-economically diverse backgrounds. During four-day teaching weeks I was 
responsible for the following:  
* Developing and implementing my own relevant lessons, integrating art, natural and 
cultural history, science, social studies, current events, stewardship, community and team 
building  
* Teaching ecosystem and watershed curriculum in line with Washington State 
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standards  
* Integrating technology into my teaching; I-pods, cameras, computers, high power 
microscopes  

* Maintaining emotional and physical safety of students at all times  

* Facilitating community building and teamwork with in the field group  

* Operating and facilitating field groups on a low ropes teams’ course  

* Leading field groups safely up a canopy tower  

* Remaining flexible and taking advantage of teachable moments  
* Pushing students just past their comfort zones to promote learning, growth, and 
meaningful hands on experiences I was also a liaison to one local public, Suquamish 
Elementary in North Kitsap, and one private school, Swan School in Port Townsend. As 
liaison my duties include:  
*Preparing schools for their Island Wood visit by teaching in class lessons, leading 
activities, and presenting relevant information to students, parents, and teachers  
*Post Island Wood follow up includes teaching lessons, leading activities, and promoting 
and supporting schools to participate in service learning projects  
* Opening each field day with a friendship circle; leading songs, maintaining noise level, 
keeping attention, and sharing important information for up to 180 children and 
adults As a graduate student I worked and studied in a cohort of 29 students, often 
spending up to 60 hours a week together. Working and learning in such intensive 
conditions prepared me for a future of working within and building close knit learning 
communities.  
 
CERTIFICATION  
State of Hawaii Teaching License: current  
Masters of Education: Elementary Ed Washington State k-8 Teaching Certificate  
Certificate of Education, Environment, and Community Bachelor of Art: Anthropology  
 

EDUCATION  
Antioch Seattle  
Washington State teaching certificate: Elementary Education Masters in Education  

University of Washington School of Education  
Graduate studies: Curriculum and Instruction  
 
All classes taken at Island Wood, accredited through University of Washington. Awarded 
graduate certificate in Education, Environment, and Community  
 

University of Washington  
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2010-2011 June 2011 September 2011 2009-2010  
June 2010 2004  
Bachelor of Arts and Sciences; Anthropology A focus in Environmental Anthropology: 
examining the relationships between cultures and their environments, and the traditional 
environmental knowledge of those cultures.  

 

University of Turku 2001  
Baltic Seas Regions Studies Program  
 
Seattle Central Community College  
Associate of Arts – 2000 
 

PROJECTS Masters Project:  
“Turning the class inside out and bringing the outside in: Integrating direct nature 
experiences into the classroom, for a healthy and sustainable future”  
 
Island Wood Teaching Portfolio 
https://sites.google.com/site/minnafreeman/  
 

PROFESIONAL DEVELOPMENT  
Hawaii DOE Summer Institute: Common Core Journeys, July 2014 AVIDtraining, 
July2014 Gail Elkins Instructional Strategies for Excellence in Teaching: 
Participated in three years of trainings, lesson planning analysis, instructional coaching, 
teaching observations, feedback, and refinement. August 2012- present.  
 
Phyllis Kunimura Empathy Resolution Process: Workshop and implementation of 
empathy resolution process in the class  

Olympic Park Institute: Attended a weekend workshop on science integration for 
public school teachers with a focus on ecosystems and watershed curriculum. October 
2010.  
National Technology in Education Conference: Attended several seminars and 
workshops on integrating and using technology in the classroom. February 2010.  
 
REFERENCES  
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Board Member Information  
 
To be completed individually by each proposed school governing board member. All 
forms must be signed by hand.  Serving on a public charter school governing board is a 
position of public trust and fiduciary responsibility. As a governing board member of a 
public school, you are responsible for ensuring the quality of the school’s plans, 
competent stewardship of public funds, and the school’s fulfillment of its public 
obligations and all terms of its Charter Contract. As part of the application for a new 
charter school, the Commission requests that each prospective governing board member 
respond individually to this questionnaire. Where narrative responses are required, brief 
responses are sufficient. The purpose of this questionnaire is twofold: 1) to give 
application reviewers a clearer introduction to the team behind each school proposal in 
advance of the applicant interview; and 2) to encourage governing board members to 
reflect individually, as well as collectively, on their common mission, purposes, and 
obligations at the earliest stage of school development. Please add the full name of your 
school to the footer of this document so that it appears on all pages.  
 
Background • Name of charter school on whose governing board you intend to serve: 

Alaka`i O Kaua`i Public Charter School   

 

• Contact information: Name: Robert Sherrill Phone:   
  

 
• Describe your educational and employment history. No narrative response is required if 
a resume and professional biography are attached. Resume and professional bio are 
attached to this form.  
 
• Indicate whether you currently or have previously served on a board of a school  
district, another charter school, a non-public school, or any nonprofit organization.  
Does not apply to me Yes  
 
• Why do you wish to serve on the governing board of the proposed charter school? I 
strongly believe in the mission and vision of this school in particularly it’s alternative 
approach to learning that is adapted to each kids interests.  
 
• What is your understanding of the appropriate role of a public charter school governing 
board member? A governing board member is responsible for ensuring that the charter 
school is being operated ethically and in conjunction with the rules and bylaws, as well as 
state law. The board contributes to establishing the policies governing the school, 
ensuring it is meeting its mission.  
 
• Describe any previous experience you have that is relevant to serving on the charter 
school’s governing board (e.g., other board service). If you have not had previous 
experience of this nature, explain why you have the capability to be an effective  
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board member. I have owned and operated a software development company for over 15 
years. I generally have experience in all areas of operating a successful business and I 
believe my current skillsets translate directly into being a productive board member.  
 
8. Describe the specific knowledge and experience that you would bring to the governing 
board. I have experience working with many different types of people and businesses. I 
have been designing and building custom information systems for over 15 years. The 
experience I have is directly in improving the operations efficiency of numerous types of 
businesses. I believe I can do the same for Alaka’i O Kaua’i. Also I can contribute as a 
technology expert.  
 
School Mission and Plan  
 
• What is your understanding of the school’s mission and guiding beliefs? The mission is 
to create an alternative to educational facility focusing on teaching the whole child 
including academics, emotional intelligence as well social. This is achieved using 
individualized approach through project based learning.  
 
• What is your understanding of the school’s proposed academic plan? The academic plan 
is to meet and exceed traditional schooling requirements per our mission.  
 
• What do you believe to be the characteristics of a successful school? Financial 
responsibility is personally what I believe to be a foundation for building a successful 
school this includes being on budget as well as generating new funding through 
community fund raising and events. Second are results which exceed the level of other 
schools on the island. A sense of community within the school as an organization as well 
as being recognized as contributing to the communities on Kauai. Moral standards such 
as social responsibility being practiced.  
 
• How will you know that the school is succeeding or is not succeeding in its mission? 
The growth of the school in terms of enrollment. The attitude and enthusiasm of the 
children will be obvious to most people who visit. The mission includes adapting the 
subject matter to each of the students and so there will be a tangible amount of 
enthusiasm for learning which will set this school apart.  
 
Governance  
 
• Describe the role that the governing board will play in the school’s operation. 
Understanding and overseeing the finances, fund raising, ensuring academic standards are 
being met and exceeded.  
 
• How will you know if the school is successful at the end of the first year of operation? 
Meeting financial responsibilities, successful fundraising, community support and 
awareness, enrollment.  
 
• How will you know at the end of five years if the school is successful? Test scores will 
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have increased, Student enrollment will be significantly higher, overall growth rate of 
school, growth in fund raising, The students’ attitude and view toward education.  
 
• What specific steps do you think the governing board will need to take to ensure that  
the school is successful? Ensuring that the school director’s actions and goals are in line 
with our vision and mission.  
  
Ensuring that the school well-funded through fundraising and entrepreneurial efforts.  
 
5. How would you handle a situation in which you believe one or more members of the 
governing board were acting unethically or not in the best interests of the school? I 
believe the truth is most helpful to those who do not recognize it easily and therefore I 
would give my best effort to be clear with these members and express to them clearly that 
the behaviors do not line up with the best interests of the school. At that point I would 
seek to remove them as I believe doing so is a service to both the individuals and the 
school.  
 
Disclosures  
 
• Indicate whether you or your spouse knows the other prospective governing board 
members for the proposed school. If so, please indicate the precise nature of your 
relationship. I/we do not know these individuals Yes - Two of the members I met while 
applying in the previous year. The rest I know through our common goal to open Alakai 
O Kauai.  
 
• Indicate whether you or your spouse knows any person who is, or has been in the last 
two years, a school employee. If so, indicate the precise nature of your relationship. I/we 
do not know any such employees Yes Dr B. whom my wife and I met through our efforts 
in applying during a previous year. I believe Dr B. works for the University of Hawaii.  
 
• Indicate whether you or your spouse knows anyone who is doing, or plans to do, 
business with the charter school (whether as an individual or as a director, officer, 
employee, or agent of an entity). If so, indicate and describe the precise nature of your 
relationship and the nature of the business that such person or entity is transacting or will 
be transacting with the school. I/we do not know any such persons Yes  
 
• Indicate if you, your spouse, or other immediate family members anticipate conducting, 
or are conducting, any business with the school. If so, indicate the precise nature of the 
business that is being or will be conducted. I/we do not anticipate conducting any such 
business Yes  
 
• If the school intends to contract with an education service provider or management 
organization, indicate whether you or your spouse knows any employees, officers, 
owners, directors, or agents of that provider. If the answer is in the affirmative, please 
describe any such relationship. Not applicable because the school does not intend to 
contact with an education service provider or school management organization. I/we do 
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• Using MVVM, WPF UI, Linq and NHibernate to manage deals, risk and performance 
calculations, as well reporting.  
2010 BIA Protect – Manhattan, NY  
www.biaprotect.com  
• Development of e-discovery software system into a “Total Discovery” SaaS product 
offering.  
• Created Silverlight and ASP MVC prototype software solution targeting multiple 
platforms (windows, mac & web).  
2008 Ceramic Décor Centre – Guelph, ON  
www.ceramicdecor.com  
• Business consulting and custom software development managing all aspects of 
operations including POS, work orders & inventory. Built and implemented custom 
software systems handling 10+ million in annual sales.  
2007 TAI Communications – Cambridge, ON  
www.ceonline.ca  
• Custom WPF Smart client / WCF web services app streaming online continuing 
education application “CE Online”. 2006 Reid’s Heritage Group – Cambridge, ON  
www.reidsheritagehomes.com  
• • €Business software consulting and custom development for large home builder, 
managing all aspects of company.  
• • €Created budgeting / forecasting app using C#, WPF and SQL Server, job costing, 
home building, service scheduling.  
2005- Geosign Corporation – Guelph, ON 2006 • Team Lead special projects  
resulted in fastest growing internet company in history of Canada - Geosign.  
• Custom ASP.NET 2.0 Async pipeline to handle extreme load with net revenues 
exceeding 1 million per month.  
2015 2012  
 
Software Development Experience (Reflective of contract software development services 
as Firegarden)  
 
2004- Orbex Computer Systems – Guelph, ON 2005 • Firegarden resumed sales and 
services after Orbex lost its entire development team (5 developers).  
• Sales, project management and software development services on numerous mission 
critical software projects. • E.g. Development Visual Basic / SQL Server sales forecasting 
application for fortune 500 company “Arvin Meritor”.  
2002- The General Store – Guelph, ON 2004 • 24 month development project building 
and migrating custom consignment point of sales software for national  
retail chain using Window Forms front end, Custom SQL Server Express replication and 
Web Services back end. • Hired and managed University of Waterloo student with 
Bachelor of Mathematics in Honors Computer Science.  
2001 Geosign Corporation – Guelph, ON • • €Founding member of “.com startup”. 
Worked directly with  
founder implementing numerous ideas and prototypes.  
• PERL Programmer using Regular Expressions to create proprietary dataset ‘screen 
scraping’ North American web.  
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2000 Firegarden – Guelph, ON  
 
• Started business software consulting and development company – Fire Garden 
Corporation.  
• PHP and MySQL Development building numerous websites, custom catalogs and 
shopping carts. Providing full software design and life cycle services, custom web 
applications, managed outsourced development services.  
1998- IT Systems Administrator – Ontario Die Company, Waterloo, ON 2000 • IT 
Administrator of a 40+ seat network consisting of Windows NT, Linux and Mac 
computers, TCP/IP Network, Firewall, Corporate VPN’s, Mail Server • Visual Basic, 
PHP, JavaScript, HTML and MySQL development of internal company 
applications. 1998 Graduated with Honors - Center Wellington District High School  
 
Personal Accomplishments and Interests  
§ Autodidact – Completely self-taught computer programmer and business consultant.  
§ Entrepreneur – Founded web software Development Company in 1999 ‘Firegarden’ at 
the age of 20.  
§ Personal Development – Significant amounts of energy and focus invested in personal 
development.  
§ Black Belt – Goju Karate. Trained steadily from age 7 through to the age of 25.  
§ Weight Training – Significant time in gym learning from personal trainer.  
§ Video Editing – From Age 12 until early 20’s became proficient video editor.  
§ Law of Attraction – Significant interest and understanding of LOA concepts.  
§ Music Lover – Eclectic fan of music and concerts.   

§ Husband & Father – I have a wife and 2 amazing children.  
 
Firegarden Software Services - Robert Sherrill – Resume V3.5  
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Board Member Information  
 
To be completed individually by each proposed school governing board member. All 
forms must be signed by hand.  
 
Serving on a public charter school governing board is a position of public trust and 
fiduciary responsibility. As a governing board member of a public school, you are 
responsible for ensuring the quality of the school’s plans, competent stewardship of 
public funds, and the school’s fulfillment of its public obligations and all terms of its 
Charter Contract.  
 
As part of the application for a new charter school, the Commission requests that each 
prospective governing board member respond individually to this questionnaire. Where 
narrative responses are required, brief responses are sufficient.  
 
The purpose of this questionnaire is twofold: 1) to give application reviewers a clearer 
introduction to the team behind each school proposal in advance of the applicant 
interview; and 2) to encourage governing board members to reflect individually, as well 
as collectively, on their common mission, purposes, and obligations at the earliest stage 
of school development. Please add the full name of your school to the footer of this 
document so that it appears on all pages.  
 
Background  
 
• Name of charter school on whose governing board you intend to serve:  
Alaka`i O Kaua`i Charter School  
 
• Contact information: Name: Samantha Shetzline  Phone: 8 E-mail: 

  
 
• Describe your educational and employment history. No narrative response is required if 
a resume and professional biography are attached. ▢ Resume and professional bio are 

attached to this form. ▢ Resume and professional bio are attached elsewhere in the 
application: ___________________  
 
I earned a BSA in Accountancy from The American University in Washington DC.I have  
been a Hawaii licensed CPA since 2007, originally licensed in Colorado in 2000. I have 
worked in the field of public accountancy since 2000 and operated my own CPA firm 
since 2008. I have been a board member for the Hawaii Society of CPAs since 2009. In 
my CPA practice I not only prepare tax returns, but payroll, financial statements and 
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budgets for many clients in various industries. 
  
• Indicate whether you currently or have previously served on a board of a school district, 
another charter school, a non-public school, or any nonprofit organization. ▢ Does not 
apply to me  Yes I have been on the board of the Hawaii Society of CPAs, a nonprofit, 
since 2009.  
 
• Why do you wish to serve on the governing board of the proposed charter school?  
As a mother of a young child about to enter the school system, I would like to support 
new options in education for today’s youth.  
 
• What is your understanding of the appropriate role of a public charter school governing 
board member?  
The governing board of a public charter school is responsible for the oversight of the 
financial, managerial and academic viability of the charter school. The board is 
accountable for complying with all state and federal laws and the stewardship of 
governmental funds to be used for education.  
 
• Describe any previous experience you have that is relevant to serving on the charter 
school’s governing board (e .g., other board service). If you have not had previous 
experience of this nature, explain why you have the capability to be an effective board 
member.  
I have served on the board of the Hawaii Society of CPAs since 2009.  
 
• Describe the specific knowledge and experience that you would bring to the governing 
board.  
As a CPA, I am able to contribute knowledge of accounting, payroll, budgeting and 
financial statements to the governing body of the school.  
 
School Mission and Plan  

 

• What is your understanding of the school’s proposed academic plan?  
The belief that all children have the potential to learn and that through project- based 
constructivist methodology the child’s creativity and individuality can be nurtured.  
 
• What do you believe to be the characteristics of a successful school?  A successful 
school is to have 100% graduation rate and produces students who  
are prepared for college and careers.  
 
• How will you know that the school is succeeding or is not succeeding in its mission?  
Success will be measured by more than standardized tests. Students success will be 
measured in their academic projects, confidence to demonstrate their learning and 
participation in inter-curricular activities.  
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Governance  

• Describe the role that the governing board will play in the school’s  
operation.  
The board is responsible for overseeing the financial, managerial and academic aspects of 
the school.  
 
• How will you know if the school is successful at the end of the first year of operation?  
The board will review student data such as attendance and performance and work with 
the school’s director and teachers to determine if academic and financial goals were met.  
 
• How will you know at the end of five years if the school is successful?  
After five years the board will review the mission, goals and accomplishments of the 
school based on student data, parent satisfaction, student growth academically and 
socially.  
 
• What specific steps do you think the governing board will need to take to ensure that the 
school is successful?  
I expect the school to require fund-raising and community involvement in order to be 
successful.  
 
• How would you handle a situation in which you believe one or more members of the 
governing board were acting unethically or not in the best interests of the school?  
I would first inquire with the suspect person, then approach the school’s director and 
other board members since I am aware that a board member can be removed by a vote of 
2/3 for the board if necessary.  

 
Disclosures  
 
• Indicate whether you or your spouse knows the other prospective governing board 
members for the proposed school. If so, please indicate the precise nature of your 
relationship. X I/we do not know these individuals ▢ Yes  
 
• Indicate whether you or your spouse knows any person who is, or has been in the last 
two years, a school employee. If so, indicate the precise nature of your relationship. X 
I/we do not know any such employees ▢ Yes  
 
• Indicate whether you or your spouse knows anyone who is doing, or plans to do, 
business with the charter school (whether as an individual or as a director, officer, 
employee, or agent of an entity). If so, indicate and describe the precise nature of your 
relationship and the nature of the business that such person or entity is transacting or will 
be transacting with the school. X I/we do not know any such persons ▢ Yes  
 
• Indicate if you, your spouse, or other immediate family members anticipate conducting, 
or are conducting, any business with the school. If so, indicate the precise nature of the 
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business that is being or will be conducted. X I/we do not anticipate conducting any such 
business ▢ Yes  
 
• If the school intends to contract with an education service provider or management  
organization, indicate whether you or your spouse knows any employees, officers, 
owners, directors, or agents of that provider. If the answer is in the affirmative, please 
describe any such relationship. X▢ Not applicable because the school does not intend to 

contact with an education service provider or school management organization. ▢ I/we 

do not know any such persons ▢ Yes  
• If the school contracts with an education service provider, please indicate whether you, 
your spouse, or other immediate family members have a direct or indirect ownership, 
employment, contractual, or management interest in the provider. For any interest 
indicated, provide a detailed description. X▢ N/A. ▢ I/we have no such interest ▢ Yes  
 
• If the school plans to contract with an education service provider, indicate if you, your 
spouse, or other immediate family member anticipate conducting, or are conducting, any 
business with the provider. If so, indicate the precise nature of the business that is being 
or will be conducted. X▢ N/A ▢ I/we or my family do not anticipate conducting any 

such business ▢ Yes  
 
• Indicate whether you, your spouse, or other immediate family members are a director, 
officer, employee, partner, or member of, or are otherwise associated with, any 
organization that is partnering with the charter school. To the extent you have provided 
this information in response to prior items, you may so indicate. ▢X Does not apply to 

me, my spouse or family ▢ Yes  
 
• Indicate any potential ethical or legal conflicts of interests that would or are likely to 
exist should you serve on the school’s governing board. ▢X None ▢ Yes  
 
 
Certification  
I, ______Samantha Shetzline_______________________________, certify to the best of 
my knowledge and ability that the information I am providing to the State Public Charter 
School Commission as a prospective governing board member is true and correct in 
every respect.  
 
Samantha Shetzline    1/28/16  
Signature         Date  
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(Attach Your resume here)  
 
 

SAMANTHA L. SHETZLINE, CPA  

  

 
 
 
 

To encourage more diverse educational options for Kauai’s youth through participation in 
charter schools on the island.  

I have been on the board of directors of the Hawaii Society of CPAs since 2010.  

 

President and sole shareholder of Samantha L Shetzline CPA Inc  
Since July 2007  
I have been a Hawaii licensed CPA and operated my own public accounting firm since 
2007. I employ two part time employees. We prepare income tax returns for more than 
325 clients which include individuals, partnerships and corporations. We process payroll 
and bookkeeping for more than 20 local businesses as well.  

 

Staff Accountant, Edward L punua CPA Inc  
2001 until July 2007  
Processed payroll, general excise tax and income tax returns for many clients in various 
industries while gaining the 5 year experience requirement to transfer my Colorado CPA 
licensure to Hawaii.  

 

The American university, Washington, DC  

Bachelor of Science in Accountancy  

4.0 GPA TOP TEN SCORES IN COLORADO ON NOVEMBER 1997 CPA EXAM 
Original CPA licensure in Colorado in 2000  

 

References: 
REBECCA ASANO SANTOS, CPA  
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and Professor at Kauai Community College, Lihue   

 

KATHY CASTILLO, Executive Director, Hawaii Society of CPAs, Honolulu  
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Maegan Sakai 

 
 
Education/Training:  
B.Ed degree - University of Hawaii Manoa, College of Education - 2010  
2011 Kauai District Common Core State Standards Training 2011 Kauai District 

Conceptual Learning/Mentoring and Teacher Induction Program 2011 DIBELS 

curriculum training (RTI) 2011 Reading Mastery curriculum training (RTI)  
 
Work Experience:  
2011-2014 K-6 Elementary Teacher at King Kaumualii Elementary School; Hanamaulu, 
Kauai - serving grades 1-2  
2011-2014 RTI Tier 3 instructor and committee member 2011-2014 Gale Elkins Direct 
Instruction Workshop 2012 Data Teams Workshop 2013 Stepping Stones Math 
curriculum training  
2013 Reading Wonders Language Arts curriculum training 2015 Substitute Teacher for 
Kauai DOE schools  
Currently I am on leave from the classroom and work as a substitute teacher, to stay 
home with my 1 year old son.  
 
 
Personal Statement:  
I have had the privilege to work at King Kaumualii Elementary School for the past 4 
years. In that time Hawaii’s public education has undergone much change to improve 
standardized test scores, in an effort to improve the competitiveness of our children in a 
global workplace. King Kaumualii Elementary has tried to take ambitious steps to 
prepare its staff with up to date trainings and I have directly benefitted from all of this. I 
chose to work at this elementary school because of it’s “high risk” student population and 
spent many personal hours working with parents and students that could not find success 
in a traditional classroom setting. Although I find success working with students in small 
group and one on one settings, my ultimate professional goal is to inspire wonder and 
creativity in my students, creating the magic and fun I experienced in my foundational 
years of school. I love the rigor of CCSS and informing instruction through data 
collection and management, and eagerly work to find a way to unite these polar opposites 
of public education.  
 
 
Extra curricular roles:  
• cub scout den leader and assistant cub master for the last four years   

• HYSA soccer coach, and KEAHI Soccer Club Board Member.  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Resource Sheet: 
Conflict of Interest Policy 

 

Background 
 
A good conflict of interest policy is essential to charter board governance.  It helps build trust in 
the charter school and the entire movement by demonstrating to the public that the governing 
board is operating in a fair and unbiased manner.   
 
When devising a conflict of interest policy, a governing board may want to consider 
circumstances that might arise that would create a risk — or the appearance of a risk — of the 
board’s judgment being unduly influenced by a secondary interest.  The policy should restrict 
board members from voting on matters affecting their financial interest and limit the 
circumstances under which they can receive anything of value because of their official position.   
 
Pursuant to Section 2.2 of the State Public Charter School Contract (“Charter Contract”), a 
charter governing board “shall comply with the Code of Ethics (Hawaii Revised Statutes (“HRS”) 
Chapter 84) and shall adopt and adhere to a conflict of interest policy which is consistent with 
the Code of Ethics, and which includes provisions related to nepotism.” 
 
In addition to the information provided here, governing board members should familiarize 
themselves with the State Code of Ethics.  They may also want to review the Hawaii State Ethics 
Commission’s Ethics Guide. They can also contact the State Ethics Commission at 808-587-0460 
or ethics@hawaiiethics.org with any questions they may have pertaining to the Ethics Code.  
 
The Code of Ethics requires that State of Hawaii legislators and employees disqualify 
themselves from taking “any official action directly affecting 1) A business or other undertaking 
in which the employee has a substantial financial interest; or, (2) A private undertaking in which 
the employee is engaged as legal counsel, advisor, consultant, representative, or other agency 
capacity.” HRS §84-14 (a).  
 
Pursuant to HRS §84-3, an “official act” or “official action” means “a decision, recommendation, 
approval, disapproval, or other action, including inaction, which involves the use of 
discretionary authority.” 
 
Also pursuant to HRS §84-3, “financial interest” means an interest held by an individual, the 
individual’s spouse, or dependent children which is: 

 
1) An ownership interest in a business.  

 
2) A creditor interest in an insolvent business.  

 
3) An employment, or prospective employment for which negotiations have begun. 
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Attachment W - Section III. A. 9 
A clear description of any advisory bodies or councils, including clear roles and duties, the 
planned composition, the strategy for achieving that composition, and resumes of any 
individuals that have been identified to serve on these advisory bodies or councils, 
provided as Attachment W (no page limit).  The description must include an explanation 
of an effective relationship between the advisory bodies or councils and the proposed 
school governing board and the proposed school’s leadership team or management team, 
including the role of parents or guardians, students, and teachers and the reporting structure 
as it relates to the proposed school’s governing board and leadership. 

Alaka`i O Kaua`i School Advisory Board emphasizes the importance of a collaborative 
Decision Making Process in accordance with the school’s Mission and Vision. The 
primary function of our advisory board is to provide advice and assistance to the School 
Leadership Team and the Board in the specific area of each member’s expertise and 
training. The planned composition of the advisory body has expertise in Education, Law, 
Real Estate, Grant Writing, Business and Financial Advising, and School Management. 
Recruitment for advisory positions will be an ongoing process with ideal composition 
ultimately representing a wide array of professionals whose philosophies, talents and 
backgrounds support the Alaka`i O Kaua`i Mission. We have already included several 
members with experience in these field and will continue to cultivate these bodies by 
exercising our collective contacts.  Advisory Bodies will generally report directly to the 
school director or directly to the governing board.  Parents, students, teachers and other 
community members may be nominated to serve as an advisory board member. At 
present, Alaka`i O Kaua`i is proud to list the following five individuals as Advisory 
Board Members: (All five resumes are attached.) 
 

Mr. Richard Mosher, Oahu Legal Council, Attorney 

Mr. Paul Zina- Ele`ele Elementary School Principal on Kauai 

Mr. Steve Martin-Oldfied- Principal Broker/ owner of Kauai Pacific Real Estate 

Ms. Felicia Cowden – Author, School Director, Radio Talk Show Host 

Dr. Yuriko Wellington – Educator, Executive Director of Non-profits, university 
 professor 

 
Once approved, we understand that legal counsel will be supplied by the DOE and we 
may no longer use the services of Mr. Mosher, our Oahu lawyer. 
 
Mr. Paul Zina is an exceptional elementary school principal on Kauai, which several of 
our board members have actual working relationships.  When planning and starting a 
charter school, a multitude of questions arise, which is most helpful for an experienced 
Principal to be able to inform and advise. 
 
Mr. Steve Martin-Oldfield is an experienced facility expert.  He owns his own Kauai 
Pacific Real Estate company and is one of the largest property managers on Kauai.  His 
expertise in this field has already been invaluable with the search for a site and 
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identifying situations or problems that might occur, such as negotiating leases and 
responsibilities. 
 
Felicia Cowden is a community development activist who has held an interest in 
education for three decades on Kauai. She has held positions on school boards and 
organizations from her son’s pre-school to high school, worked four years in educational 
support for the DOE, was the chair of County of Kauai Youth Council, the chair of the 
School Community Council for Kapaa High, part of the community advisory team for the 
HSA tests, among other positions. Akamai Learning is her alternative middle-school 
program that provides life-based education for home schooling families in the primary 
hours of the school week. She also has a talk-show radio program on KKCR discussing 
Kauai issues, as well as had a strong run last election season for Kauai County Council. 
 
Dr, Yuriko Wellington is an educator with experience in education ranging from pre-
school through university teaching.  She was raised in Kailua, Hawaii and comes from a 
long line of educators and social justice activists. She has over 20 years of K-12 

teaching experience as well as a background in social services and nonprofit start-up. 

For the past 15 years Dr. Wellington has taught in teacher education programs at 
University of Georgia, University of Arizona, University of Hawaii at Manoa, and 
Chapman University.  Yuri has served on numerous Boards for nonprofit and educational 
organizations. In addition to her work at various research universities in the United 
States, Dr. Wellington has developed curriculum and taught graduate and undergraduate 
courses in education, research, social services, and nonprofit policy and practice.  
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Dick Mosher 

   

  

 
 

Hawaiian Islands - Legal Services  
Current: Anderson Kill, Hawaii State Judiciary Court Annexed  
Arbitration Program, Hawaii Court of Appeals AMP  
 
Previous: Hawaii State Bar Association, Law Department Consortium, Northwestern 
University  
 
Education: Northwestern University School of Law  

 
Attorney, Arbitrator and Mediator  
Anderson Kill  

July 2012 – Present - Honolulu, Hawaii-Dallas, Texas  - Attorney and Mediator in 
Honolulu and Dallas with practice specializing in mediation, commercial law and 
litigation, insurance recovery-policyholder disputes, captive insurance, labor and 
employment, and international law  

Arbitrator  - Hawaii State Judiciary Court Annexed Arbitration Program  
August 2014 – Present - Honolulu, Hawaii - Non-Binding arbitration of tort cases with a 
probable jury verdict of $150,000 or less  
 
Mediator - Hawaii Court of Appeals AMP  
January 2015 – Present - Honolulu, Hawaii - Mediation of cases selected from the Hawaii 
Intermediate Court of Appeals Docket  
 
Co-Chair ADR Section  
Hawaii State Bar Association - January 2015 – Present  
Vice-Chair Business Law Section  
Hawaii State Bar Association - January 2014 – Present   
Vice-Chair, International Law Section  
Hawaii State Bar Association  January 2015 – Present - Honolulu, Hawaii ADR  

 

Committee Lead Chair  
CLM Alliance - August 2014 – Present - NY Chairman, Nomination Committee  
RIMS Hawaii Chapter - April 2013 – Present - Honolulu - Review candidates for 
officer positions  
Audit Committee - CLM Alliance - May 2013 – Present - NY - Audit issues  
Faculty and CLO panel moderator - SW Law Institute, Plano, TX  2010 – Present - 
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Plano, Texas - General Counsel Moderator  
 

Member  
National Association of Corporate Directors - December 2010 – Present  
Member of Association - Chairman, Insurance Section  
Hawaii State Bar Association  
January 2013 – December 2014 - Honolulu, Hawaii  
Manage Section  
 

Advisory Board  
Law Department Consortium - January 2008 – November 2014   
Efficient management of litigation to meet company values and goals  
Secretary-BOD DFW Alumni  
Northwestern University - November 2011 – June 2012  -Alumni activities in the DFW 
area  
VP-BOD - Northwestern Kellogg Alum DFW - November 2011 – June 2012 - 
Dallas/Fort Worth Area – Alumni activities in the DFW area President - BOD ACC-
DFW 
 ACC, Dallas November 2008 – June 2012 - President and Board of Directors, ACC 
DFW, TX  
US Postal Service - 2003 – June 2012 - Employment and labor litigation  
University of Phoenix - January 2002 – January 2011 - Faculty, DFW, TX , Teach in 
graduate and undergraduate programs  
Law Dept Mgt and Int'l Legal Affairs Committees  

 Association of Corporate Counsel - September 2009 – October 2010  - Director  
 First Law International, Sarl  2005 – 2009 - International legal services with 

emphasis on cost effective work and rates CLO Loctronix Corporation 2006 
– 2008 Loctronix is a wireless GPS location services company located in 
Woodinville, WA. I also work for the U.S Government (Postal Service Law 
Department) on employment (EEOC) litigation and an Australian wealth 
management company as US Counsel.  

 Maytag/Hoover - 1996 – 2006 (10 years)  - General corporate law with emphasis 
on international law, M&A, contracts and litigation.  

 Attorney - Maytag/Hoover/Ball - 1990 – 2000 (10 years)  
 Attorney - Fujiyama, Duffy & Fujiyama 1973 – 1978 (5 years) - Litigation 

attorney  
 

Summary - Over 40 years of global business and legal experience as an officer, director, 
attorney, consultant, lead negotiator and advisor for large, small, public, private, and 
start-up companies. Currently "of counsel" to the Anderson Kill law firm in Hawaii 
specializing in corporate, litigation, captive insurance, employee law, international 
business, insurance recovery, and mediation. Chairman of the Insurance Section of the 
Hawaii State Bar Association. Member of the Hawaii Lodging and Tourism Ass'n and 
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Hawaii Captive Insurance Ass'n Loctronix, Ball Corporation, Ball Aerospace, Maytag, 
Hoover, First Law International (Belgium), Absolute Business (Seattle), Special Assistant 
U.S. Attorney, Consultant to U.S. Postal Law Department on Employment and Labor 
Law; Body by Banks Fitness (Salt Lake), University of Phoenix (TX, WA, UT)  MBA 
faculty at University Phoenix and Regis University, Director Tacoma, WA 
Entrepreneurial Network. Association of Corporate Counsel (D.C.) chair of three national 
committees, advisor to global companies and law firms on cross-cultural 
communications, keynote speaker at international conferences on four continents.  
Specialties: insurance recovery, manufacturing, aerospace, high-tech, communications, 
government, education, mergers and acquisitions, international law and communications, 
wireless gsa, consulting, intellectual property protection and licensing . 
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Paul Zina 
 
 

 
 

Professional Profile 
 Eager to bring public school students into the twenty-first century using a unique combination of 
education experience coupled with seventeen years’ education background on the island of Kauai. 
 
 Hold Hawaii Public School Administrators Certificate, Bachelors Degree in Secondary English 
Education. 

 Experienced in use of the internet and many forms of educational software. 

 Dedicated to enthusiastic and dynamic teaching as a means of creating and nurturing a lifelong love of 
knowledge in children. 

Qualifications and Certifications 

 Public School Administrator Certificate  Hawaii Department of Education, 2006   

Bachelor of Education Secondary English/Teacher Licensed  University of Hawaii, HI. 1997 

Phi Theta Kappa International Honor Society  Sigma Phi Epsilon National Fraternity  Kauai 
Lodge Free and Accepted Masons  

Work Experience 

 Administrated full school operations with financial and academic planning at: 

1. Ele`ele Elementary School (336 Students K-5, Principal) 2014-present 
2. Wilcox Elementary School (900 students pre-K to gr.5 Vice Principal, Acting Principal) 2010-

2014 
3. Kauai High School (1200 students gr.9-12 Vice Principal) 2007-2010 
4. King Kaumualii Elementary School (550 students pre-K to 5 Vice Principal) 2006-2007 

English Teacher /School wide Curriculum Coordinator / WASC Self-study Coordinator (Waimea 
High School gr.9-12 ) 1998-2000, 2003-2006 

English Teacher / Department Chair / Team Leader (Chiefess Kamakahelei Middle School gr.8) *2000-
2003 

Student Teacher English / Special Education Math Teacher (Kapaa Middle School gr.7) *1997-1998 
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Steven M. Martin-Oldfield 
 

 
 

 
 
 
Professional Profile 
 
The owner and Broker of Kauai Pacific  Real Estate on the Island of 
Kauai, Hawaii, brings many opportunities for management and growth 
as a professional as well as for an individual.  Upon relocating to Kauai 
in 1998 a new career was started in the real estate business and within 
two years I became one of the owners, and eventually the sole owner, of 
what is now Kauai Pacific Real Estate. 
 
With a rich background in business management, both national and 
international sales experience, and developing strong interpersonal and 
business relationships has provided me the opportunity to learn to 
succeed in a very competitive business. 
 
Work History 
 
1970 – 1975   Mt. Nebo School District, Springville UT.  Secondary         
teacher.  Taught English, Theatre and Television Arts.  Department 
Head.   
 
1975 – 1977  CBS Television,  Las Vegas, NV.  Director and Producer.  At 
the time the youngest producer in the history of CBS. 
 
1977 -  1984   Briarton Financial Services, Pleasanton, CA.  Self 
employed Business Consultant.  Provided Political and Business 
consulting services. 
 
1984 – 1998   Harris Research, Inc., Sacramento CA / Logan, UT.  
Executive Vice President of Sales and International Development.  Rated 
each year as the Best Franchise in America, The Top Ten Fastest 
Growing Franchise in America, number one franchise in our category.  
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Grew company from 56 franchises in five states to 5,600 franchises in 
53 countries. 
 
1998 – 2015    Owner and Broker of Kauai Pacific Real Estate, Kapa’a, HI.  
Specializing in real estate sales, long term property management and 
vacation rental management. 
 
Educational Background 
 
1962 – 1966   San Ramon Valley High School, Danville, CA 
 
1966 -   1970   Bachelor of Arts, Brigham Young University, Provo, UT 
 
1970 -  2015    Assorted Continuing Education Classes including class 
work for Master of Fine Arts, Certified Financial Planner, Series 7 
License (stock broker), Hawaii Real Estate Brokers License. 
 
Personal Information 
 
Married father of seven children, twenty two grandchildren and two 
great grandchildren currently living in Kilauea, Hawaii.   
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Yuriko C. Wellington, Ph.D.  
    

 
EDUCATION 

DOCTOR OF PHILOSOPHY IN LANGUAGE, READING AND CULTURE, 2002. 

University of Arizona, Tucson, Arizona, 
College of Education 
Department of Language, Reading and Culture 
Major: Language and Literacy 
Minor: Culture and Education 
 
Dissertation Title:  To Know, To Care, and To Act:  Multiculturalism – Where Do We Go From Here? 
Descriptive Analysis of an Interdisciplinary Graduate Curriculum in Education From Multiple Perspectives 
Dissertation Advisors:  Dr. Kathleen G. Short and Dr. Teresa L. McCarty 
 
MASTER OF SCIENCE IN EXERCISE PHYSIOLOGY with commendation, 1986. 
George Williams College, Downers Grove, Illinois.   
Specialization: Preventative and Rehabilitative Cardiovascular Health. 
 
BACHELOR OF SCIENCE IN EDUCATION, 1977. 
Bradley University, Peoria, Illinois.. 
Specialization: Kindergarten-Primary Education with concentrations in Speech Pathology and Fine Arts. 
Minors: Language Arts and Social Studies. 
 
CURRENT POSITION 

2008 – present Founder and Executive Director, Teach Cambodia, Inc. (nonprofit 501(c)(3) providing 
teacher training, community-based educational research, and sustainable village schools in 
Cambodia) 

 

UNIVERSITY TEACHING AND RESEARCH 

2012 – 2014 Visiting Scholar and Adjunct Professor, College of Educational Studies, Chapman University 
2004 – 2007 Assistant Professor Of English Language Arts and Multicultural Education, University of 

Hawaii at Manoa. 
2002 – 2004 Assistant Professor of Social Science Education, College of Education, University of Georgia 
2000 – 2002 Associate Research 

 
K-12 TEACHING EXPERIENCE 

2015-2016 Kindergarten Facilitator (Classroom Teacher) 
 ILEAD Antelope Vallye Learning Center 
 Lancaster, California 
 
2000-2001 Fifth Grade Classroom Teacher 
 Van Horne Elementary School 
 Tucson Unified School District, Tucson, Arizona 
 
1998-2000 Classroom Resource Teacher,  
 (Bilingual ESL Reading, Math and Social Studies)  
 Challenger Middle School, Tucson, Arizona 
 
1996-1998 K-12 Technology Coordinator 
 Hana High and Elementary School, Hana, Maui, Hawaii 
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Alaka`i O Kaua`i Charter School Attachment – N/A 
 
 
 
 
Attachment X – Alaka`i O Kaua`i will not be submitting any School Specific 
Measures for additional assessment. 
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Alaka`i O Kaua`i Charter School 
Application and Enrollment Policies 

Draft:  02-09-2017 
 
PURPOSE: 
The purpose of these Enrollment Policies are to outline the process by which students will be 
admitted to Alaka`i O Kaua`i Charter School. 
 
GOAL: 
The goal of the admissions policy of Alaka`i O Kauai Charter School is to attract, enroll and retain 
the broadest spectrum of students and families representative of the rich diversity existing in Kauai 
County. Alaka`i O Kaua`i will be nonsectarian in its programs, admissions policies, employment 
practices and all other operations. In accordance with HRS §302D-34 Alaka`i O Kaua`i shall not 
discriminate against any student or limit admission based on race, color, ethnicity, national origin, 
religion, gender, sexual orientation, income level, disability, level of proficiency in the English 
language, need for special education services, academic, or athletic ability.  
 
A. Enrollment Maximum: The maximum enrollment will be dependent on our current facility's 

capacity, collectively bargained class sizes and other factors.  Annually, the Board will 
determine and approve the enrollment maximum, based off of these factors. 

Our enrollment capacity for the first 3 years of operation will be as follows: 

 K 1 2 3 4 5 6 
2017-2018 40 50 25 25 25   
2018-2019 40 40 50 25 25 25  
2019-2020 40 40 40 50 25 25 25 

 
B.  Application Period:  For our first year of operation (the 2017-2018 school year) applications 

will be made available and accepted beginning September 1, 2016. 
 
C. Lottery: We do not anticipate the need for a lottery during our first year of operation. 

However, if more students apply for admission than space allows, the school will admit 
students based on a public lottery system as required by federal mandate. A lottery is a 
random selection process by which applicants are admitted to the charter school.  Each 
completed application will be drawn in random order to fill the available open slots. Once the 
openings are filled, the subsequent applicants will be assigned a waitlist number. In the event 
that more than one child from a single family has applied to the same grade level (twins), one 
child will be placed in the lottery and one number will be assigned to both children. 
 
During our start-up year, applications to be included in the lottery will be accepted from 
September 1, 2016 through 4:00 pm on January 5, 2017.  In following years, applications will 
be accepted on the date established by annual admission timeline, through 4:00 pm on the 
date prior to the lottery for the following school year.  

 
D. Notification of Lottery Results: Parents do not need to be present at the lottery to gain entry 

for their child. Children accepted for enrollment at the lottery or from the wait list are notified 
by telephone and/or in writing. If a family cannot be reached by phone and the letter is returned 
without forwarding information, the school will go to the next child on the list to offer 
enrollment. 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E. Waitlists:  Once all available spaces have been filled, applicants will be placed on a wait list. 

This wait list will be valid until October 15th, which is our enrollment cut-off date. As 
applicants are called and offered enrollment, your child’s name moves up on the list. Waitlists 
will be purged after the October 15th enrollment cut-off date. Applicants will need to reapply 
each year. 

 
F. Round 2 Lottery: In the event that there are more applicants than spaces available for the 

remaining slots after the first lottery and enrollment deadlines have passed, then a second lottery 
will take place on March 1, 2017.  All applications submitted by February 28, 2017 will be 
included in the lottery. 

 
G. Continuing Application and Enrollment: If there are slots available after the 2nd lottery date, 

applications will be accepted and all students shall be admitted on a first-apply, first-offered 
basis until the charter school enrollment count date (October 15, 2017), as established by law, or 
until those slots are filled, whichever comes first.  

 
H. Completion of Enrollment: Once a family has been notified that their child has been accepted, 

they have 21 days (3 weeks) from acceptance offer in which to return a completed enrollment 
packet. In the event that the completed enrollment packet is not received, the slot may be 
forfeited and be offered to a child on the waiting list, depending on the circumstances.  If the 
family wishes to re-apply, the child's name will be added to the bottom of the waiting list.  

 
I. Acceptance: A student is considered "accepted" by the School when the completed Enrollment 

packet has been received (no later than 3 weeks of notification of acceptance), and the student’s 
name has been placed on the role for a specific grade and class. 

 
J.  Attendance/Matriculation: Accepted student are required to attend the first day of school. ' In 

rare instances exceptions may be made by the Principal and/ or his designee. If a child fails to 
attend by the end of the first full week of school without prior approval, the student slot will be 
forfeited and released to another student. 

 
K.  Enrolling after the start of the year:  If space is available, students may submit applications 

to enroll after the s tart of the year, until the October 15th Count Date. Students entering after 
the school year has started may do so only after: 
a. Parent/guardian of new student provides a copy of the previous year’s report card and/or 

that of the previously completed quarter(s) for accurate grade placement. 
b. Parent/Guardian submits a completed enrollment packet. 
c. The student has received clearance from the health aide verifying that the student has met 

State health requirements for entering public school children. 
 
L. Eligibility Requirements:  Students must be at least age five by July 31st of the 

application year, as follows: 
 

a) Kindergarten Enrollment Criteria 
Children who are 5 years old by July 31 may enroll in kindergarten for that school year. For 
example, children who are 5 years old by July 31, 2017 enroll in kindergarten for the 2017-
2018 school year. Children who turn 5 on August 1 or later may enroll the following school 
year. (Senate Bill 2768 (Act 76).  For more information on this policy, go to 
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<http://www.hawaiipublicschools.org/ParentsAndStudents/GradeLevelOverview/Kindergarte
n/Pages/home.aspx> 

 
b) Enrollment in Grades 1-6 

Children who enroll in Grades 1-6 must submit a copy of their previous year’s report card, 
showing the grade assigned for the enrolment year.  For students enrolling after the start of 
the year, the previous quarter’s report card must be submitted showing  

 
c) Enrollment from Home-School: 

 Children who enroll from Home School after Kindergarten will generally be placed in the 
appropriate grade based upon their age:  

Grade Level Age by July 31 
of entry year Grade Level Age by July 31 

of entry year 
Grade 1 6 Grade 4 9 
Grade 2 7 Grade 5 10 
Grade 3 8 Grade 6 11 

 
 

M. Enrollment Preferences: Admission will be granted with the following preferences: 
a.  Current Alaka`i O Kaua`i students applying for the following school year will be 

"accepted". 
b. Siblings of currently enrolled students receive first preference on open slots. Siblings 

include children within the household wherein the caretakers have legal guardianship. 
c.  Children of staff receive second preference on remaining open slots, not to exceed 10% of 

the total school population. 
d.  If there are more applicants by the deadline than the remaining open slots, a lottery will be 

held. Students admitted by lottery will automatically be given preference on open slots for 
eligible sibling applicants. Others will be placed on a waiting list. 

 
N.  Special Needs Applicants: The Department of Education has developed a policy regarding the 

enrollment of Special Education students in charter schools. The purpose of this policy is to 
ensure that students and their families are aware of the services available at the charter school. 
Students who have been identified as needing Special Education Services, have an IEP, and are 
selected in the lottery are offered enrollment after it is determined that Alaka`i O Kaua`i can 
provide the services needed for that child. Parents will meet with the Student Success Team 
(SST) to determine what services are needed for their child and what services Alaka`i O Kaua`i 
can provide. SPED students at Alaka`i O Kaua`i receive services from a Special Education 
teacher using an inclusion model (students are not pulled out of their classroom for servicing; 
rather they receive services in the classroom in their regular setting.) As early as possible in the 
school year, an IEP meeting will also be scheduled to insure that the instructional and support 
models at Alaka`i O Kaua’i are able to adequately meet the child’s needs.  If SPED services are 
required that Alaka`i O Kaua`i cannot provide, the child's placement will be at his/her home 
school where services can be provided. 
 

O.  Multiple Sibling Families:  Alaka`i O Kaua`i believes it is important for siblings to attend the 
same school. It is our desire to keep families together.  
Younger siblings: Our enrollment system is able to honor family enrollment if your child is 
selected for enrollment in kindergarten because in subsequent years, younger siblings applying 
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for enrollment are given preference (see Enrollment Preferences, #J above).  
Older siblings of kindergarten grade applicants enrolled are not offered automatic enrollment as 
all grades beyond kindergarten may have an existing wait list. Older siblings of kindergarten 
applicants wishing to enroll need to submit their own application, go through the lottery if 
applications are available for the coming school year for the desired grade level. Kindergarten 
grade applicants have a better chance for enrollment because it is the entry year for the school 
and no kindergarten grade wait list exists – consequently, openings are available.  

 
P. Non-Discrimination: Admission procedures comply with the Hawai’i charter school statutes. 

Enrollment is open to all students and does not discriminate on the basis of race, color, creed, 
national origin, language, gender, sexual orientation, ethnicity, mental or other special needs. 

 
Q.  Completion of Enrollment: Once a family has been notified that their child has been accepted, 

they have 21 days (3 weeks) from acceptance offer in which to return a completed enrollment 
packet. In the event that the completed enrollment packet is not received, the slot may be 
forfeited and be offered to a child on the waiting list, depending on the circumstances.  If the 
family wishes to re-apply, the child's name will be added to the bottom of the waiting list.  

 
R. Acceptance: A student is considered "accepted" by the School when the completed Enrollment 

packet has been received (no later than 3 weeks of notification of acceptance), and the student’s 
name has been placed on the role for a specific grade and class. 

 
S.  Attendance/Matriculation: Accepted student are required to attend the first day of school. ' In 

rare instances exceptions may be made by the Principal and/ or his designee. If a child fails to 
attend by the end of the first full week of school without prior approval, the student slot will be 
forfeited and released to another student. 

 
T.  Enrolling after the start of the year:  Students entering after the school year has started may do 

so only after: 
d. Parent/guardian of new student provides a copy of the previous year’s report card 

and/or that of the previously completed quarter(s) for accurate grade placement. 
e. The student has received clearance from t he health aide verifying that the student has 

met State health requirements for entering public school children 
 
DEFINITIONS: 
"Accepted" means that a space has been reserved or held in a particular class or learning team for a 
student. The space will be held for the student once the non-refundable supply fee is paid unless 
otherwise notified by the parent/guardian· and/or unless the student fails to attend by the end of the 
first week of school without prior approval. 
 
"Count Date" is the date designated by the State Department of Education that is used to 
determine the official student enrollment count for the school year. The student enrollment count 
is used as a multiplier to determine the funding allocation for the School. 
 
"Start Date" is the first day of school for students as published on the official school calendar. For 
students starting after the first day of school, the start date is the date that is agreed upon and 
approved by the School administration. 
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Alaka`i O Kaua`i Charter School 

Admission Timeline  
School Year 2017-2018 

 
Notice of Application Availability sent to all families who 
completed the “Intent to Enroll” forms in 2015. September 1, 2016 

Applications will be made available to interested families September 1, 2016 

Applications Accepted 
September 1, 2016  

thru 
 January 5, 2017 

Round 1: Deadline for applications to be included in lottery 
*We are unsure whether a lottery will be necessary during our 
start-up year. 

January 5, 2017  
by 4:00pm* 

Round 1: LOTTERY SCHEDULED 
*If necessary 

January 6, 2017 
3:30pm* 

Deadline for response to acceptance (Lottery selections) 
Parents/guardians have three weeks from date of acceptance 
to submit completed enrollment packets. 

January 31, 2017 
by4:00pm 

Waitlist candidates will be contacted via phone in order of 
date/timestamp of application received. February 1, 2017 

Applications will be made available for grade 
levels in which spaces still exist. 

February 1, 2017 

Round 2: Deadline for applications to be included in lottery 
*We are unsure whether a lottery will be necessary during our 
start-up year. 

March 1, 2017  
by 4:00pm* 

Round 2 LOTTERY SCHEDULED 
*If necessary 

March 2, 2017 
3:30pm* 

Deadline for response to acceptance (Lottery selections) 
Parents/guardians have three weeks from date of acceptance 
to submit completed enrollment packets. 

March 24, 2017 
by4:00pm 

Waitlist candidates will be contacted via phone in order of 
date/timestamp of application received. March 27, 2017 

Continuing Application and Enrollment for 
remaining spaces 

April 1, 2017  
thru 

October 15, 2017 
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Detach, Sign, and Return to School Office 
 

 
Acknowledgement of Admission Policy 

 
I,      , parent/guardian of        
  (Print Parent/Guardian Name)     (Print Student Name) 

have received and read the Alaka`i O Kaua`i admissions and enrollment policy.  I understand 

that my child will not be accepted or re-enrolled, if a completed enrollment packet is not 

submitted to the school by the deadline provided for me.  I further understand that I may 

choose to withdraw my child. If I later desire to re-enroll my child, her/his name will be 

placed at the bottom of the waiting list. 

Deadline  
for Receipt of Completed Enrollment Packet: Date:    _ 

 
Signed:  Date:    _ 
 
Received by:  Date:     
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Attachment Z- Existing Evidence of Support from Community Partners 
 
 
 

 

To: State Public Charter School Commission 

1111 Bishop Street, Suite 516 

Honolulu, HI. 96813 
info@spcsc.hawaii.gov 
Tel: 808-586-3775 
Fax: 808-586-3776 
 

November 18th, 2015 

Dear Hawaii State Charter School,  

I am writing this letter on behalf of Alakai O Kauai to inform the Hawaii State Charter School 
Commission that we are familiar with their efforts to start a highly needed school here on Kauai.  We 
have met with the founders of Alakai O Kauai to begin a partnership in which we offer our fully 
licensed & credentialed Pediatric Physical, Occupational, & Speech Therapy services to the students 
of ILEAD Kauai.  

Alakai O Kauai is fully aware and make it a priority for their students with disabilities to have access 
to receive physical, occupational, & speech therapy services at their planned school. As you are 
aware, since the 1975 passage of the Individuals with Disabilities Education Act (IDEA), which served 
as the original impetus for school-based therapy, the law stipulates that students with disabilities 
must have access to the therapy if they need it to benefit from special education. In 2001, Congress 
passed the No Child Left Behind (NCLB) Act, which requires schools to improve the academic 
achievement of all students, including those with disabilities. In 2004, the reauthorization of IDEA 
extended the availability of therapy services to all students, not just those with disabilities, in order 
to fully participate in school. Alakai O Kauai and Kauai In-Home Therapy LLC have collaborated our 
efforts to meet this need for Alakai O Kauai 's students who meet this need.  
 
Mahalo for your consideration of Alakai O  Kauai Charter School. Should you have any questions 
regarding our planned collaboration with Alakai or require additional information regarding our 
therapists, credentials & expertise with pediatric clients, please contact me at your convenience. 

 

Sincerely, 

Melinda Murray, OTR/L 

Owner: Kauai In-Home Therapy LLC  
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Alakai O Kauai Charter School Application Document from Kaiāulu Anahola 
 
This document is being written to provide support for the Alakai O Kauai Charter 
School Application. This documents focuses on forging a partnership between the 
school and Kaiāulu Anahola Traditional Knowledge Marine Education Program 
(KA), a culture, project, place, and strength-based marine education program that is 
based in Wailua Bay, Kauai, just minutes away from Kapaʻa, where the charter 
school is hoping to build its campus. KA supports project & place based education in 
the context of the Hawaiian resource management concept, ʻahupuaʻa. Although we 
teach our curriculum from an indigenous world-view, our foundation is in Science, 
Math, and Language Arts. 
The mission of Kaiāulu Anahola Traditional Knowledge Marine Education Program 
(KA) is to increase the number of social domains on Kauaʻi in which Traditional 
Ecological Knowledge (TEK) and Hawaiian Language are relevant. KA does this by 
working with community to identify challenges in our coastal environments and 
design plans with TEK as a major strategy to solve these challenges. In doing so, KA 
validates the important role that TEK played in the past to maintain sustainable 
coastal ecosystems as well as provide opportunities for our native population and 
allies to engage in updating TEK practices in a modern context. Another, ongoing 
and major goal of KA is to partner and collaborate with area educational institutions 
whose goals are similar to our core values and mission. We believe that Alakai O 
Kauai has a similar mission as our program. 
One of the purposes of KA is to partner with educational institutions like Alakai 
Kauai to establish long-term monitoring programs to document the cultural and 
natural resources along the northeast coastline of Kauai. With the advent of global 
warming, there is a change in weather and ocean conditions and residents find 
marine resources scarcer now than in the past. There is also constant mention our 
local newspapers and academic journals about the diseased coral reefs along Kaua`i 
shorelines. 
There is currently no project or program in the Northeast Kauai area that is 
dedicated to providing information about the state of marine resources in our 
coastal waters. Kapaʻa and the surrounding towns are home to several large hotels, 
is often used as a film location for Hollywood Movies, and is one of the major 
economic hubs for our local economy. Historically, the larger area is the home to 
many Kaua`i ali`i (royalty) and is an area in which expression of traditional culture, 
language, and values is widely embraced and celebrated. Hence, a program like KA is 
important because it can play a role in educating everyone about the fragile 
ecosystems and allows for regular opportunities for students and staff at Alakai O 

Kaiāulu Anahola Traditional Knowledge Marine 
Education Program̄808-

̄www.kaiauluanahola.org 
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Kauai to do outreach for visitors, community, and to engage in conversations with 
government agencies and others to improve overall management of our coastal 
marine resources. 
I humbly submit this document in support of Alakai O Kauai. I look forward to 
providing more details in future documents necessary for the Charter School 
Application. Please do not hesitate to call me at  for any questions or 
clarification.  
Respectfully Submitted, 

Kamealoha Smith 

Kamealoha Smith, Project Director Kaiāulu Anahola TKME 
www.kaiauluanahola.com 
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Nov 26, 2015  
To whom it may concern, 
My name is Robert Sherrill, president of Firegarden a custom software company 
founded in 1999. I am writing to inform the Hawaii Charter School Commission that 
Firegarden has partnered with Alakai O Kauai to design and publish the 
AlakaiKauai.org website. Also Firegarden has been working in cooperation with 
Alakai O Kauai staff in spreading the word and introducing the possibilities to Kauai. 
When I first heard about Alakai Kauai I knew that it was something special and that 
it deserved my full attention. I have recently been seeking alternative educational 
opportunities on Kauai for my 4 and 5 year old children. In speaking to other 
parents, teachers and community members, I am finding there are slim options for 
parents who are interested in the non-traditional form of schooling. My wife, Nicola, 
and I have been considering home schooling as our only comfortable option to truly 
maximizing the non-traditional educational model of which we hold to the highest 
standard, until hearing about the proposal for Alakai O Kauai. We are now very 
enthusiastic. 
As soon as I came into contact with the Alakai team I knew that there could be a 
place, within the public school system, for our children's education here on Kauai. 
We support making this vision a reality. Alakai represents a sense of genuine care 
and honor for the children and school that is being proposed. I believe this sort of 
uniqueness should be embraced by the Hawaii Charter School Commission for the 
better of our community, island and state. I also believe that this kind of education 
will breed leaders, thinkers and the kind of children we can be proud to call future 
leaders of Hawaii. 
There is no doubt in our mind that Kauai is asking for such a school and that it will 
be extremely well received and supported by both parents and teachers. I am 
already dedicated to Project Based Learning and think this is a more efficient way of 
educating to prepare my children for the real world. While talking with other 
parents about the possibility of Alakai Kauai the one thing they want to know is 
"How can I help?" There are many volunteers and supporters of Alakai O Kauai. 
We are grateful for our connection with Alakai and Firegarden will continue to do 
everything in its power to make this dream a reality on Kauai. 
Aloha, 
Robert Sherrill Firegarden 

 
Fireagarden 4-831 Kuhio Hwy Suite 438-321 Kapaa, HI 96746 
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November 20, 2015 
To Whom it May Concern, 
 Aloha, my name is Elizabeth Reeves and I have recently volunteered and 
been appointed to Alakai O Kaua'i school’s board of directors representing the 
students’ parents. I have lived on Kaua'i for the past 12 years.  First and foremost. I 
am a parent to two wonderful boys, ages 7 and 8.  My husband is British, a business 
owner in Wailua, and we all follow a spiritual tradition from India.  I am also a 
business owner in Kapa'a while my children are in 1st and 2nd grades at Kapa’a 
Elementary School. 
 Like most parents of school-aged kids here, I was nervous about their 
education. The public schools have a bad reputation.  I was anxious and hopeful to 
send them to the Kanuikapono charter school because of the small size and outdoor, 
in the field-style learning environment they advertise.  But we didn't make it 
through the lottery. So by default, due to financial constraints, we sent our son to 
Kapa'a Elementary.   
 What a relief it was that in fact the school was not as bad as people made out. 
His teacher was great and overall it was a positive experience.  However, what I 
have determined to be the main problem with the schools is overpopulation.  While 
classroom time may be acceptable, it is all of the other aspects of the school 
experience that fall short.  For example, children cannot have the classic field day of 
athletic games because "there are just too many kids" to make it work; therefore, 
only 5th grade has one. Imagine being 4 or 5 years old and it's your first time away 
from home and family, there are 200 kindergarteners running wild on the 
playground; it's a 15 minute wait for a 20 seconds turn on the swing, the climbing 
frame is too crowded, etc.  Freedom and creativity are thwarted in order to keep 
order.  This has been our experience.   
 I currently volunteer once a week in my younger son's first grade class.  I 
witness the huge range of abilities and wonder how are some children going to get 
the chance to catch up and how are the advanced students being challenged enough 
to stay interested?  
 These are just some of the concerns I have as an involved parent who cares 
about the opportunities for all of the island's children.  When I heard about Alakai O 
Kaua'i, I was very attracted to their ideals and concepts.  But to be honest, it was 
mostly because of the fact that this innovative school could be free to attend.  We are 
a working-class family like most other families here working multiple jobs just to 
pay an exorbitant rent. Some say it's worth the struggle to have a healthy quality of 
life on a paradise island. But why should our children's education, their entire young 
life, have to suffer for low budgets and overpopulation?  
 Kaua'i, especially the East side of Kaua'i (the most densely populated part of 
the island where our schools are also the most populated in the entire state), 
desperately needs more school options.  Kanuikapono has a massive waiting list; 
they are maxed out. If not just to help alleviate the problem of overcrowding, then to 
offer an alternative to the traditional system.  We know the traditional system is 
failing our kids here on Kaua'i when Kapa'a elementary ranks number 169 out of 
191 elementary schools in the state.  I don't know all the reasons why, but I am 
focused on creating a solution that can help reduce some of the burden too many 
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kids may create. And if the state is unable to build another public school then that is 
when parent and community leaders step up to make it happen. 
 Our keiki deserve to experience an education that plants the seed of lifelong 
enthusiasm for learning and growing as human beings in a global village. Alakai O 
Kaua'i perfectly suits our island way of life. Look around you and notice the 
diversity of people; some are native Hawaiian, some families have been rooted here 
for generations after immigrating from all parts of the world, and some are newly 
transplanted from the mainland or another corner of the globe. We are a microcosm 
of the macrocosm.  Take my family, for example.  I am American, my husband is 
from Europe, our children are citizens of both but we are immersed in Pacific island 
culture while we are also practicing traditions from India.  Even though we are 
white skinned, we are a multicultural family.  
 Many people here complain that the cost of living is so high it is forcing our 
young adults to move away, far from their families here. What if those children were 
raised and educated in an environment that emphasized their leadership, 
technology, entrepreneurial and communication skills in such a way that they could 
stay and raise their future families here? Isn't that what we want? And what if it was 
meant to be for those who travel and move away; those children have also been 
prepared to lead with the same innovative education that has emphasized the value 
of cultural differences.  Other aspects of Kaua’i life are outdoor and family activities.  
Island kids are active, they would rather have freedom to move around, learn 
kinesthetically. That is not an option in traditional mainstream schools.  Living in 
multigenerational households, family gatherings every weekend, these are facets of 
Hawaiian culture. Alakai’s team-based projects teach children the skills of 
cooperation, listening, respect, give and take, etc. 
 This school system is not an imposition on Hawaiian values or culture; rather 
it embraces and emulates Hawaiian values and intends to perpetuate its culture.  I 
raise my own children to respect the variety of cultural traditions and their favorite 
class at Kapa’a Elementary is Hawaiian class with Kumu Aloha.  Alakai O Kauai’s 
project-based learning system can allow the children to experience, through 
immersion, Hawaiian culture as well as every other subject because they are not 
separate in this model.   
 I cannot honestly think of any reason why this school should not receive charter 
approval. Any argument against it I will gladly address and defeat. I know I am not the 
only passionate parent, and I am speaking on behalf of all of us who want more for our 
keiki on Kaua'i.  I am in constant contact with other parents as well as non-parent 
residents who are very hopeful and excited for this to happen. 
 I am honored to represent the parents on Alakai's board of directors! I am eagerly 
looking forward to every step of the process we have ahead of us.   
 
In Service, 

 
Elizabeth Reeves    
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Alaka`i O Kaua`i Charter School Attachment – N/A 

 
 
 
 
Attachment AA – Facility Arrangements – A facility is not yet decided. 
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Attachment BB- Alaka`i O Kaua`i Start-up Plan 
 

H.		Start-Up	Period	

1. A	comprehensive,	reasonable,	and	sound	management	plan	for	the	start-up	period,	
provided	as	Attachment	BB	(no	page	limit),	that	aligns	with	the	Academic,	
Organizational,	and	Financial	Plans	(including	the	start-up	year	(Year	0)	budget	in	the	
Financial	Plan	Workbook).		The	management	plan	must	detail	the	start-up	plan	for	the	
proposed	school,	including	specific	tasks,	timelines,	milestones,	and	responsible	
individuals	for	each	of	the	following	areas:	

Key for timeline, which is submitted at end of narratives. 
• BOD=Board of Directors 
• SD= School Director;  
• OM=Office Manager 
• BM=Business Manager  
• NP= Non-Profit Alaka`i Hawai`i 

a. Plans	to	obtain	financing	for	the	proposed	school’s	facility,	highlighting	the	
alignment	of	the	financing	plan	with	the	timing	of	obtaining	and	renovating	the	
facility,	as	described	in	Criterion	III.G.2;	
Alaka`i O Kaua`i Charter School is in negotiations with Knudsen Trust, Inc., the 
overseers of Mount Kahili Park.  As mentioned in the facilities section of this application, 
the school was vacated by a private school in July 2014. There will be some renovations 
that will need to be done, especially in the fixing of the road to the site, making sure cable 
is provided for a sophisticated technological program and other upgrades.  But the school 
is actually in “move-in” shape and permits for a school are still current. Because of our 
unique program, Century 21 success skills and also because all of Kauai has such kinship 
with the `aina (land), we are going to be able to connect with industries, farmers, 
production companies, and even government officials to help support this school.   
 
Our charter will negotiate with contracted services to have a large portion of service paid 
upon completion, which will be the time to receive our first installment of funding.  In 
addition, Alaka`i O Kaua`i is actively pursuing partnership with several people on the 
island, who have expressed an interest for philanthropic contributions to education.  
 
Plans	to	fund	the	start-up	period,	including	all	plans	for	fundraising	and	grant	
writing	and	a	description	of	any	specific	fundraising	opportunities	and	grants	the	
applicant	has	identified;	
Alaka`i O Kaua`i is actively pursing grants, private investors and community 
partnerships. We will also apply for State CIP funds for sewer, solar, and other 
sustainability credits.  The non-profit Alaka`i Hawai`i will organize donation drives, 
develop community partnerships, write grants and have a big fundraising event (a 
concert) that will assist in raising funds for the school. Since Alaka`i O Kaua`i Charter 
School will be teaching Hawaiian language as one of the languages offered to every child 
at the school from kindergarten through third grade and then continue with students who 
select to learn the Hawaiian language through 6th grade, we will be seeking funds from 
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Kamehameha Foundation. Chamberlin Foundation, Schiedel Foundation, and Aloha 
Angels are organizations we have contacted. However, until our proposed school has 
been granted pre-charter status, we are unable to apply for grants. (See Attachment GG 
for a list of foundations that we will apply to.) 

b. Plans	to	market	the	proposed	school	to	the	school’s	anticipated	student	population	
and	develop	partnerships	with	other	charter	schools,	DOE	schools,	and	private	
schools	to	identify	possible	students	and	achieve	the	proposed	school’s	projected	
enrollment,	including	any	other	ways	the	applicant	plans	to	achieve	its	projected	
enrollment;	

	 Alaka`i O Kauai has spent the last two years engaged in an intensive marketing 
 campaign for our school.  As a result of our ongoing communications with the 
 community via public meetings, newspaper articles, airing our community 
 meetings on local public television, and connecting with social media and a strong 
 internet presence, we currently have over 600 likes on our Facebook page and 165 
 students on our plan to enroll list. We have reached out to Kanuikapono and 
 Kawaikini Public Charter Schools and have initiated partnerships with each of them. 
 Complex Area Superintendent, Bill Arakaki has invited us to participate in his Kauai 
 Educational Leadership Alliance (KELA) summit that includes all  Kauai 
 Principals/Directors from public, private and charter schools on the island.  As an active 
 member of this organization, we have formed partnerships that are  collaborative and not 
 adversarial, for our students will come from their schools.  All but one school is at 
 capacity and our opening will bring relief to their schools. We are very confident that we 
 will achieve our projected enrollment numbers because of our marketing, parent interests 
 and community support.  We held two community meetings and each time there were 
 over 100 people in attendance with Superintendent Arakaki and Mayor Carvalho as 
 speakers. In addition to our outreach, as soon as we are approved, we will have a booth at 
 the Kauai County Farm Bureau in late August 2016 and will actively acquire enrollment 
 commitments during the Fair which everyone attends.  We will reassess our strategy and 
 what more we need to do to reach our enrollment goal. 

c. Plans	to	hire	teachers,	administrative	staff,	and	support	staff	during	the	start-up	
period,	if	any,	incorporating	the	timelines	for	hiring	teachers,	described	in	Criteria	
II.E.4,	and	delivering	the	professional	development,	described	in	Criteria	II.E.2;	

The hiring process at Alaka`i O Kauai will be very similar to the process used at the DOE 
with an application, interview, checking references, and the required fingerprinting and 
background checks.  And we expect many of our teachers will come from the schools, 
especially those who have been active in assisting us with the application process.  

We also have a partnership with University of Hawaii, Manoa (UHM) and Growing Our 
Own Teachers, a 501©3 non-profit organization that has provided 65 UHM graduates 
with financial assistance, gifting them $4,000 during their student teaching semester.  
Many of these teachers have expressed a desire to teach in a more progressive and 
innovative school.  The UHM Advisor on Kauai, Karen Wilson knows and supports the 
proposed school, and shares information with new UHM graduates. 
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Alaka`i O Kauai will have applications online on their website and will start interviewing 
as early as January 2017, but will not be able to actually offer contracts until we have 
confirmed our enrollment and received our funding in June or July. 

d. Plans	to	identify,	recruit,	select,	and	add	or	replace	new	governing	board	members	
that	align	with	the	recruitment	plan	described	in	Criterion	III.A.5.d,	the	governing	
board	transition	plan	described	in	Criterion	III.A.5.e,	and	any	governing	board	
training	described	in	Criterion	III.A.8,	as	applicable;	and	
Under the Governance Section (III. A – 5 & 6), we have identified our board members, 
how they were selected, the recruitment plan and that they will be the governing board. 
Alaka`i O Kaua`i will take the initiative to develop our boards’ governing capacity 
through self-assessment and strategic planning.  In addition, we will contract with a 
vendor, to provide services and training relating to board development.	This board 
training is subject to change and will include but is not limited to: 

Agenda or Topic Timeline Required Participation 
Welcome, Introduction of members,  
Board members roles and responsibility  

September 2016 Board members 

Code of Ethics and Conflict of Interests 
Policy development 

October 2016 Board members 
Committee members 

Risk management November, 2016 Board members 
Committee members 

Evaluating school performance December, 2016 Board members 
Committee members 

Attributes of successful school leaders 
and how to support and evaluate them 

January, 2017 Board members 
Committee members 

School finance February, 2017 Board members 
Committee members 

Cultivating positive school culture March, 2017 Board members 
Committee members 

 
Board members will be encouraged to attend conferences and other professional 
development opportunities.  They will also engage in self-monitoring to assess their own 
effectiveness and develop strategies that will help them to build their board and grow 
with the challenges. 

e. Any	other	plans	for	activities	that	will	need	to	be	completed	during	the	start-up	
period,	such	as	the	selection	of	curriculum	materials,	as	applicable.	

As soon as teachers are hired, there will be a meeting with the Director and they 
will work as grade level chairs to review curriculum, purchase materials and 
make suggestions.  The business manager will need to add his/her expertise to 
the team and advise as to costs. 
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Domain Action Start Date End Date Responsible 

Finance Research and write grants     Dec 2015 ongoing NP, BOD 

Operations Develop and distribute 
student handbook 

Jan 2016 Aug 2016  BOD, SD, OM 

Academic Prepare school calendar 
and distribute to families 
as they enroll 

Feb 2016 May 2017 OM 

Facility Conduct facility 
negotiations and execute 
lease 

Mar 2016 Sept 2016 NP, BOD, 

Finance Create fundraising plan 
for financing school’s 
facility and start-up 

Aug 2016  Aug 2016 SD, NP, 
BOD 

Recruitment  Kauai County Farm 
Bureau 

Aug 25, 
2016 

Aug 28, 
2016 

SD, BOD 

Facility Renovation: identify 
needs, secure contractor, 
negotiate terms, establish 
timeline, complete punch 
list 

Sept- 2016 July 2017 BOD, SD 

Finance Contract with DOE for 
accounting/bookkeeping 
to participate in financial 
systems 

Sept- 2016 Sept- 2016 BOD, SD 

Governance Appoint board officers Sept 2016 Sept 2016 BOD 

Governance Ratify bylaws and code of 
ethics 

Sept 2016 Sept 2016 BOD 

Finance Contract with DOE for 
payroll and establish 
payroll systems 

October 
2016 

October 
2016 

   BOD, SD 

 
Domain Action Start Date End Date Responsible 

Governance Create letter of 
employment for School 
Director 

Oct 2016 Oct 2016 BOD 

Finance Approve fiscal policies and 
procedures 

Nov 2017 Nov 2017 BOD 

Staffing Interview and Hire school 
staff 

Jan 2017 June 2017 SD 
Interview team  

Finance Develop budget  
for FY17-18 

Mar 2017 May 2017    SD, BM 
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Academic Research and secure 
standardized assessments 

Mar 2017 Aug 2017 SD 

Technology RFP for technology 
infrastructure 

April 2017 Jun 2017 SD 

Operations Explore food service 
options: coordinate vendor 
evaluation of kitchen 
capacity, solicit proposals, 
select vendor 

Apr 2017 July 2017 BM, SD, OM  

Operations Explore transportation 
need: coordinate bus routes 
and stops, inform parents 
of options 

May 2017 Jul 2017 BM, SD, OM 

Technology Install technology 
infrastructure 

May 2017 Aug 2017 SD 

HR Complete fingerprinting 
background checks 

June 2017 July 2017     SD, OM 

Facility Obtain Certificate of 
Occupancy 

June 2017   Jun 2017 SD 

PD Prepare Summer training 
materials 

June 2017 Aug 2017 SD, PD vendor 

Technology Install software programs June 2017 Jul 2017 SD, BM 

Governance Approve all employees’ 
contracts 

July 2017 July 2017 BOD 

Operations Obtain student records: 
obtain permission from 
parents, contact previous 
schools, etc. 

July 2017 Aug 2017 OM, SD 

PD Conduct Summer Institute July 2017 July 2017 SD, vendor 
contracted 

Domain Action Start Date End Date Responsible 

Academic create project plans July 2017 Ongoing 
throughout 

the year 

Staff Grade 
level 
teams 

Operations Create a draft safety 
plan 

July 2017 Aug 2017 BM, OM, 
SD 

Operations Secure IEPs and 
student records 

July 2017 Aug 2017 OM 



Alaka`i O Kaua`i Charter School                                                              Attachment BB, Page  
 

6 

Operations Purchase SISs and train 
staff 

July 2017 Aug 2017    SD 

Academic Finalize curriculum 
maps   

Aug 2017 Aug 2017 SD, Staff,  

Academic Research and secure 
intervention 
resources for students 

Sept 2017 Sept 2017 SD, 
Staff 
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Alaka`i	O	Kaua`i	Charter	School	Attachments	The	following	
attachments	are	not	applicable	for	our	2015-2016	application.		

 

Attachment CC – “Not applicable because the proposed 
school is not a conversion charter school” 

 

Attachment DD – “Not applicable because the proposed 
school is not a conversion charter school” 

 

Attachment EE – “Not applicable because the proposed 
school does not plan to partner with a Service Provider” 
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Alaka`i	O	Kaua`i	Charter	School	Attachments	The	following	
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school is not a conversion charter school” 
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school does not plan to partner with a Service Provider” 
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Alaka`i-Attachment GG – Funds to supplement per pupil funding (IV.B.2.a) 
 

a. A description indicating the amount and sources of funds, property, or other resources 
expected to be available not only via per-pupil funding but also through corporations, 
foundations, grants, donations, and any other potential funding sources.  The 
description must note which are secured and which are anticipated; explain evidence of 
commitment, and provide such evidence as Attachment GG (no page limit), for any 
funds on which the proposed school’s core operation depends (e.g., grant award letters, 
MOUs); and describe any restrictions on any of the aforementioned funds.   

The governing board of Alaka`i O Kaua`i directed the acting Chair to establish a gofundme 
account with our non-profit Alaka`i Hawai`i which has over $20,000 presently in the account. 
(See https://www.gofundme.com/alakai o kauai).  This effort will continue to accept 
donations and we hope to reach $30,000 within the next few months.  The Board then 
discussed developing a plan that would bring in $150,000 during the Start-up year. 
 
Fundraising Plan 
 
Strategies Planned Date Anticipated funding 

1.  Fund-raising event  -  April 2016 $15,000 

2. Grants – (see chart below) September 2016 
A & B Development 

$75,000 

3. Partner with `Oihana Writers October-June 2016 $75,000 

 
A fund-raising event is in the works to bring our community up-to-date with our effort and 
progress, which will provide dinner, silent auction, a craft fair, and feature a famous and 
popular musician from Maui. 
 
Board has identified additional foundations from which to seek funding.  Our acting chair on the 
non-profit board, Alaka`i Hawai`i has experienced serving on the Growing our Own Teachers on 
Kauai Board of Directors, which has raised over $285,000 in the last eight years.  With this 
successful experience, we will be contacting many of the foundations which have a history of 
supporting education on Kauai. 
 
Our acting chair on the non-profit board, Alaka`i Hawai`i has experienced serving on the 
Growing our Own Teachers on Kauai Board of Directors, which has raised over $285,000 in the 
last eight years.  With this successful experience, we will be contacting many of the foundations 
which have a history of supporting education on Kauai. 
The following chart lists some of our successful partners and foundations which have a strong 
interest in education. 
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Chart of Grants/Foundations 
 
Organization Program Name Date to 

submit 
Amount to 
Request 

NOTES 

Alexander & 
Baldwin 
Development- 
Honolulu  

Kokua Giving 
Program 

Large 
requests 
($20,000 or 
greater) are 
considered 
just twice a 
year, in March 
& September.  

$75,000 A&B Properties owns over 
88,000 acres of land, 
primarily on the islands of 
Maui and Kauai and plan 
development in homes on 
Kauai. Our school may be at 
Mount Kahili which is 
adjacent to their property. 

Chamberlin 
Family 
Foundation 
 

Supporting Public 
Education 

Open.  Invite 
letters for 
support are 
on-going. 

$20,000 We seek to make a positive 
impact on public education in 
Oahu, and to support other 
promising K-12 education 
initiatives in Hawaii”. 

Braitmayer 
Foundation  

Grants for K-12 
Innovation 

March 15, 
2016 

$35,000  Focus: Curriculum and school 
reform initiatives, as well as 
innovative professional develop 
solutions for K-12 teachers.  

Kellogg 
Foundation 

Asian & Pacific 
Islander 
American Health 
Forum 

Kellogg 
grants have 
no due dates 

$75,000  Enable the organization to 
achieve its mission by 
providing general 
operating support. 

Scheidel 
Foundation 
 

Economic 
Empowerment 
through 
Education 

Grants are 
reviewed by the 
board 
three times a 
year, normally 
in July and 
November.  

$25,000  Seed money to begin new and 
innovative programs, with 
detailed evaluation component to 
prove success to potential new 
funders 

Kauai Island 
Utility 
Cooperative 

Sharing of Aloha Monthly, 
applications 
are due first 
week of the 
month 

$5,000 Community giving to help 
education and other non-
profit organizations. 

Office of 
Hawaiian 
Affairs 

`Ahahui Grants 
 

April 2017 
for upcoming 
school year 
event 

 $8,000 Hawaiian focused charter 
schools. If we have Native 
Hawaiians enrolled, we are 
eligible to apply. They also do 
grants for Events. 

Hawaii 
Community 
Foundation 

Kūkulu 
Ola:Living 
Hawaiian Culture 
Program  

September 
2016 

$5,000 Supporting educational 
enrichment opportunities; 
 

State 
Educational 
Agency 

Federal Start-up 
grants for Charter 
Schools in HI 

(Not yet 
published for 
upcoming 
RFPs)  

$3 million 
available 
to 9-11 
awards 

Grants.gov: Application 
packages for ED programs 
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DrB has met with Frank Ranger from `Oihana Grant Writers Business Consulting whose motto is 
"Helping organizations achieve success through grant writing".  Here is a list of over 50 grants 
(http://www.oihanagrantwriters.com/projects.html) that have been awarded to local 
organizations, businesses and schools here on Kauai through working with Mr. Ranger.  Alakai O 
Kauai Charter School is working diligently to start our active grant writing as soon as approved. 
 
Hale Uluwehi Charitable Fund-4               Atherton Foundation-2                       
Kauai Board of Economic Development    Mazon Foundtion-2  
Annie S. Knudsen Foundation-2                 Dover Saddlery-2                       
Wal-Mart Foundation-3                            Safeway Foundation-2                        
Matson Foundation                            Autism Speaks Foundation            
Open Meadows Foundation       National Alliance for Grieving Children 

Bill Healy Foundation                       P. Buckley Moss Foundation 

American Honda                                                  Greg Biffle Foundation 

Hawthrone Foundation                                             Kokua Foundation-2 

Honolulu Presbyterian Church Foundation-2    Whole Foods Foundation 

Herb Society of America              Art Buckley Foundation 
Folke H. Peterson Foundation                Bernice Barbour Foundation         
Cooke Foundation     Eileen Fisher Foundation 

Hawaii Community Foundation-2          Lowes Foundation               
Laura Niles Foundation    Summerlee Foundation   
Kauai Charity Walk     Emma Barnsley Foundation 
Amaturo Foundation       Edward Morris Foundation    
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Attachment  HH – Partners, Resources for Implementation of Academic Plan (V.A.3) 
 
3.		A	description	that	identifies	any	organizations,	agencies,	or	consultants	that	are	essential	
partners	to	the	successful	planning	and	establishing	of	the	proposed	school	and/or	
implementation	of	the	Academic	Plan;	explains	the	current	and	planned	roles	of	such	essential	
partners	and	any	resources	they	have	contributed	or	plan	to	contribute	to	the	proposed	
school’s	development;	and	includes	evidence	of	support,	provided	as	Attachment	HH	(no	page	
limit)	(such	as	letters	of	intent	or	commitment,	memoranda	of	understanding,	and/or	
contracts),	from	such	essential	partners	demonstrating	these	partners	are	committed	to	an	
ongoing	role	with	the	proposed	school,	if	applicable.			

 
The Academic Plan is the foundation upon which Alaka`i O Kaua`i Charter School will be built.  
The support of the DOE Superintendent, other principals/directors, the Governing Board and 
especially the three main writers of the Academic Plan will need to stay actively involved.  
Although the teachers on the governing board, presently are employed by the DOE, they have 
expressed that they will definitely help out in the ongoing school’s development.  On the 
Advisory Board, Paul Zina, a principal of one of our DOE schools has submitted a letter of 
ongoing commitment.  Yuriko Wellington also on the Advisory Board, was very instrumental in 
the writing of the Academic Plan also plans to continue her support as well.  Sue Dueber, a 
consultant with Joining Hands will also be available to give her support and money has been into 
the school’s budget to have contracted help as well as board members lending their support.  
Although DrB will be moving to the non-profit board, she is committed to always being a 
resource and assist the school during their first years.  In addition, government officials who 
make decisions about education will be lending their ongoing support. 
 
Committed to ongoing role: 
Dr. Yuri Wellington – Advisory Board 
DrB Blackwell 
 
 
Attached are letters from:  
 
Recruitment and Hiring of New Teachers 
University of Hawaii, Manoa Student Services – Ms. Karen Wilson 
Government Decision makers who will lend their ongoing support of the charter school: 
House of Representative Derek Kawaikami 
 
Department of Education – who want to partner with us and provide ongoing support  
Paul Zina, Principal 
Kawaikini Charter School – Director Samuel Kaauwai and Alohilani Rogers (on video tape) 
Academic Plan writers and consultants 
Sue Deuber, Consultant 
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February 10, 2016 
 
Letter of Support for Charter School Application: Alaka`i O Kaua`i 
 
To Whom It May Concern: 
 
As a former charter school administrator and one who has been extensively involved in charter 
schools since 2002, my consulting work has included curriculum development, teacher evaluation, 
human resource consultation, program evaluation, school leader coaching, and Board training.  I 
have had the fortune of working with the Alaka`i O Kaua`i applicant group and have witnessed their 
passion, their commitment, and their tireless efforts at opening a charter school that will serve the 
children of Kaua`i through an innovative, student-centered program.   
 
I am committed to helping and supporting them in any way I can as they embark on the challenging 
yet rewarding journey of opening and operating a start-up charter school. They have demonstrated 
their commitment to learning by seeking outside expertise when needed and have allotted funding 
in their budget to support these efforts. 
 
It would be my honor and privilege to work with them in the future. 
 
Feel free to call with any questions you have.   
 
Mahalo, 
Sue Deuber 
Sue Deuber, Charter School Consultant 
Joining Hands Consulting 
(808)372-0425 
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Alaka`i O Kaua`i Charter School Attachment – N/A 
 
 
 
 
Attachment II – Our school director has not been selected, thus no resume. 
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Alaka`i O Kaua`i Charter School 
(proposed for approval: August 11, 2016 and to open July 2017) 
 
Date Posted:                2/15/2016 
JOB TITLE:                  Charter School Director 
LOCATION:                 Exact location TBA - on Kaua`i, Hawaii  
START DATE:             March 2017  
EMPLOYMENT:         Full time 
 
Alaka`i O Kaua`i Charter School is seeking an enthusiastic, energetic, and caring educational 
leader who is familiar with Project-based Learning. The successful candidate for Director will 
have the interpersonal and instructional leadership skills necessary to promote increased student 
achievement through a commitment for continuous improvement, educational innovation, and 
student-centered learning environments. Candidates must have the ability to plan and manage 
daily school operations; provide instructional leadership; foster team collaboration, differentiated 
instruction and positive school – community relationships; and effectively develop, supervise, 
support, and evaluate faculty and staff.  
   
ESSENTIAL DUTIES:  The Director reports directly to the Governing Board.  He/She will 
have overall responsibility for the successful operation of Alaka`i O Kaua`i Charter School, 
planning, organizing and administration; overall supervision of instructional and extra-class 
programs; budget development; staff and student discipline; evaluation of staff; student and 
community relations, and working with governing and non-profit boards.   
 
Responsibilities of the Director as outlined by the Governing Board: 
Vision and Strategic Plan: 
• The School Director provides input to the Board when it drafts, modifies and approves 

the School Mission and in each subsequent year when it re-evaluates the School 
Mission 

Academic Performance Monitoring: 
• The School Director creates a report reflecting student performance based on state and 

federally mandated assessments, reviews the performance with the Board, and provides 
input to the Board when setting goals for student achievement on national 
assessments.  

Staffing and Personnel: 
• The School Director drafts all personnel policies and presents them to the Board for 

review and approval. The School Director also recommends any proposed 
amendments to the personnel policies and presents them to the Board for review and 
approval 

Parent, Student and Community Relations 
• The School Director drafts, and subsequently implements the Board adopted student 

and parent policies, by, among other things, adopting appropriate procedures and 
training staff on the policies and procedures. 

Finance and Budget 
• The School Director drafts and submits to the Board the final quarterly and yearly 

budgets and other required financial statements 
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MINIMUM QUALIFICATIONS:  
• Qualities sought include excellent verbal and written communication skills;  
• Expert knowledge and use of technology;  
• Desire to maintain high visibility with active involvement in the school community. 
• Ability to plan effectively and a clear commitment to meeting the needs of all students.  
• The candidate should have a firm grasp of project-based learning and curriculum 

connected to Common Core Standards of all subject areas.   
• Teaching and administration experience in public, private, or charter schools; 
• A basic understanding of the principles, laws, and practices of private, charter or 

elementary schools.  
 
PREFERRED QUALIFICATIONS:  

• Five years or more teaching experience in Hawaii 
• Hawaii Teaching and Administrative Credentials 
• Cultural knowledge of Hawaii and specifically Kauai 

 
COMPENSATION:  Salary commensurate with educational experience 
 
Applicants should apply online at alakaiokauai@gmail.com and include your cover letter of how 
you meet the qualifications and why you are interested in this position.  Please include your 
resume, certification, and two professional letters of recommendation from a previous 
administrator, supervisor, or board member and one personal letter of your character. Review of 
applications for consideration will begin on March 15, 2016 and successful applicants will be 
notified immediately for interviews. 
 
APPLICATION TIMELINE:   
Submit application – February 15, 2016 – March 15, 2016 
Interviews – in person or by Skype – March 20 – April 30, 2016 
Finalist Interviews:  Week of May 2, 2016 
 
This is a rolling hire, and the position will be filled once a qualified applicant is selected. 
 
Alaka`i O Kaua`i Charter School is committed to creating a diverse environment and is proud to 
be an equal opportunity employer. All qualified applicants will receive consideration for 
employment without regard to race, color, religion, gender, gender identity or expression, sexual 
orientation, national origin, genetics, disability, age, or veteran status. 
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Alaka`i O Kaua`i Charter School Attachment – N/A 

 
 
 
 
Attachment KK – Our Business Manager has not been selected, thus no 
resume. 
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Date Posted:                  2/15/2016 
JOB TITLE:                  Charter School Business and Office Manager 
LOCATION:                 Exact location TBA - on Kaua`i, Hawaii  
START DATE:             May 2017  
EMPLOYMENT:         Full time 
 
Mission:  Alaka`i O Kaua`i Charter School will provide a comprehensive K-6 education through 
project-based learning that meets the individual needs and potential of every student. We are 
committed to interdisciplinary instruction with equal emphasis on teaching to the whole child 
academically, socially, and emotionally. Our mission will be to instill the joy of learning in a 
progressive, alternative way. Our learners will perpetuate the cultural traditions and values of 
Hawai`i.  They will also acquire and demonstrate 21st Century Skills of collaboration, critical 
thinking, communications, creativity, and caring, that are needed to lead productive lives and 
contribute meaningfully to society.  
 
We are looking for an experienced business manager to be a partner with our school that will be 
knowledgeable and have interpersonal skills in working with a team.  The manager will answer 
directly to the Director of the school, who answers to the Governing Board of Directors. 
 
ESSENTIAL DUTIES:   
 

   Serve as the school accountant and supervise business office personnel;   
   Use standard accounting and bookkeeping procedures, to keep an accurate continuous 

record of the cash and financial position of the school;  
   Manage the financial operation of the school so that the institution remains financially 

stable.  
   Prepare a monthly operating statement for the Director and the governing board.   

   Provide a monthly report of expenditures for use of each individual budget center 
within the school. 

   Provide for the securing of an annual audit of the school’s financial records and 
financial positions.   

  Oversee all school purchasing, financial investments, banking activities, payroll and 
benefits program.  

   Oversee school transportation, including transportation routes, schedules and 
contracts and to assess the performance of the transportation companies.  

    Ensure the effective management of the food-service operation and any other 
auxiliary enterprises of the school.   

    Perform other duties as assigned by the Director of the school and  
    Support the school and its leadership.   

 
MINIMUM QUALIFICATIONS:  

 Bachelor’s degree in accounting or finance 
 Proficient knowledge of Microsoft Office, Excel,  
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 Solid understanding of accounting and finance principles 
 Ability to plan effectively and to meet deadlines quickly and accurately 
 Demonstrates impeccable organizational skills and attention to details 
 Ability to define problems collect data, analyze, establish facts and draw conclusions 
 Be able to multi-task and be a team player. 

 
PREFERRED QUALIFICATIONS:  

 A basic understanding of the principles, laws, and practices of private, charter or 
elementary schools.  

 Past experience working with school budgets and transportation 
 Cultural knowledge of Hawaii and specifically Kauai 

  
COMPENSATION:  Salary commensurate with educational experience 
 
Applicants should apply online at alakaiokauai@gmail.com and include your cover letter of how 
you meet the qualifications and why you are interested in this position.  Please include your 
resume, certification, and list three references, two professional recommendations and one 
personal recommendation. Review of applications for consideration will begin on March 15, 
2016 and successful applicants will be notified immediately for interviews. 
 
APPLICATION TIMELINE:   
Submit application – February 15, 2016 – March 31, 2016 
Interviews – in person or by Skype – Week of April 25, 2016 
Finalist Interviews:  Week of June 2, 2016 
 
This is a rolling hire, and the position will be filled once a qualified applicant is selected. 
 
Alaka`i O Kaua`i Charter School is committed to creating a diverse environment and is proud to 

be an Affirmative Action/Equal Opportunity Employer. All qualified applicants will receive 

consideration for employment without regard to race, color, religion, gender, gender identity or 

expression, sexual orientation, national origin, genetics, disability, age, or protected veteran 

status. 

 




